Revised State Template for the
Consolidated State Plan
The Elementary and Secondary Education Act of 1965, as
amended by the Every Student Succeeds Act

U.S. Department of Education
Issued: March 2017

1/12/2018
OMB Number: 18180576
Expiration Date: September 30, 2017

Paperwork Burden StatementAccording to the Paperwork Reduction Act of 1995, no persons are required to
respond to a collection of information unlesgh collection displays a valid OMB control number. The valid OMB
control number for this information dettion is 18160576. Theime required to complete this information collection

is estimated to avera@d9 hourger response, including the time to review instructions, search existing data
resources, gather the data needed, and complete and reviefothmetion collection. If you have any comments
concerning the accuracy of the time estimate(s) or suggestions for improving this collection, please write to: U.S.
Department of Education, Washington, DC 202@&37. If you have comments or concerns reigarthe status of

your individual submission of this collection, write directly to: Office of Elementary and Secondary Education, U.S.
Department of Education, 400 Maryland Ave., S.Washington, DC 20203118.



Introduction

Section 8302 of the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the
Every Student Succeeds ABSSA)! requires the Secretary to establish procedures and criteria
under which, after consultation with the Governor, a State educational agency (SEA) may submit a
consolidated State plan designed to simplify the application requirements and redeceftaurd

SEAs. ESEA section 8302 also requires the Secretary to establish the descriptions, information,
assurances, and other material required to be included in a consolidated State plan. Even though an
SEA submits only the required information in its soldated State plan, an SEA must still meet

all ESEA requirements for each included program. In its consolidated State plan, each SEA may,
but is not required to, include supplemental informatsach as its overall vision for improving
outcomes for alstudents and its efforts to consult with and engage stakeholders when developing
its consolidated State plan.

Completing and Submitting a Consolidated State Plan

Each SEA must address all of the requirements identified below for the programs thatasdboos
include in its consolidated State plan. An SEA must use this template or a format that includes the
required elements and that the State has developed working with the Council of Chief State School
Officers (CCSSO).

Each SEA must submit to the&J.Department of Education (Department) its consolidated State
plan by one of the following two deadlines of

1 April 3, 2017; or
1 September 18, 2017

Any plan that is received after April 3, but on or before September 18, 20ll be considered to
be submitted on September 18, 2017. In order to ensure transparency consistent with ESEA section
1111(a)(5), the Department intends to post eac

Alternative Template
If an SEA does not ughis template, it must:
1) Include the information on the Cover Sheet;
2) Include a table of contents or guide that clearly indicates where the SEA has addressed
each requirement in its consolidated State plan;
3) Indicate that the SEA worked through CCSSO in dmpiel its own template; and
4) Include the required information regarding equitable access to, and participation in, the
programs included in its consolidated State plan as required by section 427 of the General
Education Provisions Act. See Appendix B.

1 Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.
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Individual Program State Plan

An SEA may submit an individual program State plan that meets all applicable statutory and
regulatory requirements for any program that it chooses not to include in a consolidated State plan.
If an SEA intends to submit an indiwal program plan for any program, the SEA must submit the
individual program plan by one of the dates above, in concert with its consolidated State plan, if
applicable.

Consultation

Under ESEA section 8540, each SEA must consult in a timelynaashingful manner with the
Governor, or appropriate officials from the Go
and prior to submission of its consolidated State plan to the Department. A Governor shall have

30 days prior to the SEA submittitige consolidated State plan to the Secretary to sign the

consolidated State plan. If the Governor has not signed the plan within 30 days of delivery by the

SEA, the SEA shall submit the plan to the Department without such signature.

Assurances

In orderto receive fiscal year (FY) 2017 ESEA funds on July 1, 2017, for the programs that may
be included in a consolidated State plan, and consistent with ESEA section 8302, each SEA must
also submit a comprehensive set of assurances to the Department atraldate established by

the Secretary. In the near future, the Department will publish an information collection request
that details these assurances.

For Further Informationlf you have any questions, please contact your Program Officer at
OSS.[Stat]@ed.gov (e.gQSS.Alabama@ed.ghv
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Cover Page

Contact Information and Signatures

SEA Contact(Name and Positionja Schwartz, Telephong(718) 7222796
Associate Commissioner, Office of Accountability

Mailing Address55 Hanson Place, Brooklyn, NY Email Addresdra.Schwartz@nysed.gov
11217

By signing this document, | assure that:

To the best of my knowledge and belief, all information andidataded in this plan are true
and correct.

The SEA will submit a comprehensive set of assurances at a date and time established b
Secretary, including the assurances in ESEA section 8304.

Consistent with ESEA section 8302(b)(3), the SEA meetthe requirements of ESEA sectio
1117 and 8501 regarding the participation of private school children and teachers.

Authorized SEA Representative (Printed Name) | Telephone(518) 4745844

MaryEllen Elia

Signature of Authorized SEA Representative Date:1/12/18

Mpr S

Governor (Printed Name) Date SEA provided plan to the Govern
under ESEA section 8540:

Andrew M. Cuomo July 31, 2017

Signature of Governor Date:
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Programs Included in the Consolidated State Plan

Instructions Indicate below byghecking the appropriate box(es) which programs the SEA

included in its consolidated State plan. If an SEA elected not to include one or more of the
programs below in its consolidated State plan, but is eligible and wishes to receive funds under the
program(s), it must submit individual program plans for those programs that meet all statutory

and regulatory requirementsith its consolidated State plan in a single submission

'H Check this box if the SEA has includalll of the following pograms in its
consolidated State plan.

or

If all programs are not included, check each program listed below that the SEA includes in its
consolidated State plan:

Title I, Part A: Improving Basic Programs Operated by Local Educatigetcies

i B}

Title I, Part C: Education of Migratory Children

e B}

Title I, Part D: Prevention and Intervention Programs for Children and Youth Who
Are Neglected, Delinquent, or ARisk

i B}

A Title Il, Part A: Supprting Effective Instruction

n Title Ill, Part A: English Language Acquisition, Language Enhancement, and
Academic Achievement

Title IV, Part A: Student Support and Academic Enrichment Grants

i B

Title IV, Part B: 21st Century Community Learning Centers

i B}

Title V, Part B, Subpart 2: Rural and Ldncome School Program

i B

A Title VII, Subpart B of the McKinneyento Homeless Assistance Act: Education for
Homeless Children and YduProgram (McKinneyvento Act)
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Instructions

Each SEA must provide descriptions and other information that address each requirement listed
below for the programs included in its consolidated State plan. Consistent with ESEA section
8302, the Secretary has determined that the following requirementgbaolutely necessary for
consideration of a consolidated State plan. An SEA may add descriptions or other information, but
may not omit any of the required descriptions or information for each included program.

LY al NOK HamtTE (GKS [/ KFEyOStft2N 2F (KS .2FNR 2F wS3S
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positive learning environmestso that each child is prepared for success in college,

OF NESNE YR OAGAT SyakAaALIpe

To that end, the Regents and Department of Education seeéresa the following goals In this

ESSA plan

Provide all students comparable access to a waldsls curriculum aligned to Next Generation State standards.

Focus on reducing persistent achievement gaps by promoting the equitable allocation of resairpesbiic schools

and the provision of supports for all students.

1  Support educator excellence and equity through the entire continuum of recruitment, preparation, induction,
professional learning, evaluation, and career development of teachers and lectttsos.

1 Build an accountability and support system that is based upon multiple measures of college, career, and civic readiness.

1  Use performance measures that incentivize all public schools to move all students to higher levels of achievement and
attainment and measure student growth from year to year.

1 Identify lowperforming schools by using multiple measures, assist in identifying the root causes of low performance,
support school improvement by using a differentiated and flexible support systera Hasted upon the individual needs
of each school, and provide supports to districts and schools to implemerguatity improvement plans and improve
student outcomes.

1 Recognize the effect of school environment on student academic performance ot ®fforts to improve the climate
of all schools.

1  Ensure that all students have access to support for their sauiational welbeing.

1 Provide all students access to extraricular opportunities so that students can serve their schools and their
communities, participate in communiyased internships, and engage in sports and arts.

1 Promote a relationship of trust, cultural responsiveness, and respect between schools and families, recognizing that
student achievement and school improvement are shagsgonsibilities.

1 Ensure that effective educator practice is driven by an understanding of content knowledge, evirbessrkd
instructional practices, and a commitment to all students and their families.

1 Ensure that students with disabilities are providedvices and supports consistent with the principles oBibeprint for
Improved Results for Students with Ditiies.

1  Provide educators with opportunities for continual professional development in the areas of equitjasnti
multicultural, and culturally responsive pedagogies.

1  Support districts and their communities in engaging in critical conversations culturally responsive educational
systems.

1 Support schools in developing and implementing policies that result in all students being educated to the maximum

extent possible with their general education peers and provide appropriate supports andsstpromote positive

student outcomes.

To these ends, the plan develops a set of indicators that will: a) reveal how New York State
schools provide students with opportunities to learn and support many dimensions of learning, b)
provide a set of expedtans for progress for the State, districts, and schools, and c) measure the
effectiveness of supports provided to schools to meet these expectltiemsdan also describes

1
1
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strategies by which New York State can create a learning system so that soabtgracts can
collaborate in developing strategies to align practice to research, and the Department can support a
knowledge development and dissemination agenda on behalf of continual improvement.

The above goals are aligned with those recentlyudatied by the Board of Regents as part of the
My Br ot her 6s ?tat mguderensuring thai ak dtudents:

Complete
postsecondary Successfully enter
education or the workforce
training

Grow up in safe

Graduate from hig communities and

school ready for
college and career;

Enter school read Read at grade leve

get a second chandg
if a mistake is madg

to learn by third grade

The Board of Regents is committed to using its
to mutually supporthe development aratloption of policies and programs that promote the
values of socioeconomic, racial, cultyrahd other kinds of diversity.

The Board of Regents alsbcommitted to using its ESSA plan to increase equity of outcomes in
New Yor k St at e 06 sidevaridétyoobways in whiam bawgroitate@nvisionsthat
its ESSA plan will promote educational equity, we highlight the folloviinly a kd®zed &

1. Publish annually the perpupil expenditures for each Local Education Agency (LEA) and
school in theStateto highlight instances whichresources must be reallocated to better
support those students with the greatest needs.

2. Publish annually a report examining equitable access to effective teachers per district and
facilitate the ability of districtso address inequities through strengthening
mentoring/induction programs, targeting professional development, or improving career
ladders.

3. Use the Needs Assessment prodestow-performing school$o identify inequities in
resources available to schoasid require districts to address these inequities in their
improvement plans.

4. Reduce inequities itheallocation of resources to schools by districts by establishing an
annual cycle of resource allocation reviews in districts with large numbers ofi@kenti
schools.

5. Direct additional support and assistance to-f#forming schooldased on school results
and the degree to which they are improving.

6. Focus on fairness and inclusion ofdéw York Statestudents irStateassessments
throughtheinvolvemert of educators anthe application of Universal Design for Learning
concepts in test development.

7. Leverage the creation ofZ0 partnerships that explicitly recognize the importance of
institutions of higher education and other preparatory programs towefie quality and
diversity of the educator workforce.

8. Require that districts include in any future collective bargaining agreements a prévation
any teacher transferring from another school in the district to a Comprehensive Support and
Improvemenschool must have been rated as Effective or Highly Effective in the most recent
evaluation year.

2p S ¢ 2N)] {GFLGSTY a& . NPGKSNRA YSSLISNILYAGAFGAGBS
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9. Use Title I School Improvement Funds to support the efforts of districts to increase diversity
and reduce socieconomic and racial/ethnisolation and biag1 schools.

10. DevelopStateand local policies and procedures to ensure that homeless youth are provided
the sameccess to appropriate educational supports, services, and opportunities as their
peers.

11.Create uniform transition plans for students exitingl®eted or delinquent facilities and
require school districts to appoint a transition liaison to eresgual supports fahe
studentsd successful return to school

12.Explicitly design the State accountabildpd supporsystem to require schools and
districts toa) reduce gaps in performanbetween alsubgroupsb) incentivize districts to
provide opportunities for advanced coursework to all high school studgotstinue to
supportall students who need more than four years to meet graduation regnisg andl)
work with all students who have left school so that they can earn a high school equivalency
diploma.

13.Ensure that cultural responsiveness informs all school policies and practices and guides
interactions among all members of the school comiywun

Together, these goals reflect the¢ a toem@ignent to improving student learning residisall
studentdy creating weldevelopedculturally responsive, and equitalsiesstems of support for
achieving dramatic gains in student outcomes.

New York State posits that these goals can be achieved

| F é

New YorkStateidentifies thecharacteristics of highly effective schothist provide culturally responsive teaching and

learning

Schools, districts, and thHgate collaborate to determine the degree to which each school demonstrates the character
of ahighly effective schosl

Schools, districts, and thi&ate collaborate to develop plans to address gaps between the currerdittons ineach school

and the characteristics of highly effective schools

Schools and districts are provided with resources, including human capital, to implement these plans
These resources are used to effectively implement plans that are assessedlyegnthrevised as appropriate
Additional supports and interventions occur when schools and districts that arpéof@rming do not improve

é THEN ¢é

New York State will eliminate gaps in achievement.

Revised State Template for the Consolidated State Plan 8


http://p12.nysed.gov/accountability/essa.html

STAKEHOLDER ENGAGEMENT

The New York State Education Department (NYSED
York State Board of Regents began the process of soliciting public input and feedback
regarding the devel opment of the statebs requi
process, the New York State Board of Regents has remained committed to ensuring that all
stakeholder voices are heard and discussioh&tweengroups with diverse viewpoints are

encouraged. New York State is very diverse: culturally, linguistically, racially, @nomically,

and geographically. The Department and Board of Regents created a strategic framework

for engaging stakeholders to develop a plan that meets the unique needs of the state and its

students. This framework included the following activities tlat are described in more detalil

in the sections that follow:

1 Creation of the ESSA Think Tank
Regular consultation with the Title | Committee of Practitioners
Fall and Winter Regional Stakeholder Meetings on ESSA

Public On-line Surveys

= =A =2 =4

Spring Public Hearings on the ESSA Draft Plan and Public Comment Period on the
ESSA Draft Plan

Educator Conference on ESSA

=

1 Consultation with National Educational Experts

1 Updates to the Board of Regents on ESSA, with items, presentations, and webcasts
also available to the pulic on the Board of Regents webpage.

ESSA Think Tank

At the May 2016 meeting of the Board of Regents, Department staff requested approval of a

plan to engage stakeholders through establ i shm
Tanko) . T he Degssiullytused this strdteyysin tse past to consult with

stakeholders on the ESEA Flexibility Waiver applications. To be welprepared to take

advantage of potential new flexibility and ensure stakeholder input in the creation of a new

state plan, the Repartment invited representatives of key stakeholder organizations, as well

as experts in accountability systems, to participate in an ESSA Think Tank. Members of the

Think Tank were asked to help NYSED staff review the new requirements and opportunities

presented within ESSA and provide recommendations for a set of guiding principles to be

used in developing the plan. Members of the Think Tank were also asked to provide
recommendations and feedback on specific components of the plan as it was developksl.

New York Stated s dr aft plan evolved, members were ask
Think Tank with their organizations and, in turn, to solicit feedback to share with the Think

Tank. A complete list of organizations that participated in the ThinkTank can be found on

t he Department 6s ESSA Website: http:// www. pl2.
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The Think Tank convened at least once a monttbeginning in June 2016, in Albany, New
York and/or via Webinar, for a total of 15 meetings to date. Pripoto the first meeting in
Albany, members were invited to participate in two webinars related to the provisions of
ESSA and how the state can move forward to respond to the ESSA requirements. The
Department created anESSA Think Tank webpage which catalogued various ESSA
resource documents and the presentations given at each meeting.

In addition to in-person monthly meetings of the ThinkTank, members weregiven the
option of joining one d six ESSA topical workgroups. These groups met regularly, typically
at least twice a month, usually via phone conference or webinars. The workgroups were
organized to address specific strategies and proposals related to the ESSA requirements
pertaining to:

1 Challenging Academic Standards and Assessments
Accountability Measurements and Methodologies
Supporting English languagel earners/Multilingual Learners
Supports and Improvements for Schools

Supports for Excellent Educators

= =/ =2 =4 =

Supports for All Students

In the beginning months of the Think Tank, the group helped the Department to craft a

series of Guiding Principles to inform development of the ESSA application. The Think

Tank also provided feedback on the revisions to the Guiding Principles. THeepartment and

Think Tank members agreedthatN\YS6 s ESSA St ate plan should be
supporting the development of highly effective schools and encouraging and enabling all

schools toward becoming or remaining highly effective. Basedéanh e Depart ment 6s
engagement with the Think Tank, a series of statements intended to articulate the

characteristics of highly effective schools was crafted. The draft Guiding Principles and
Characteristics of Highly Effective Schools were presented to tHgoard of Regents at its July

2016 meeting.

Using the Guiding Principles and the Characteristics of Highly Effective Schools as
foundational documents, the ESSA Think Tank workgroups discussed essential questions
that needed to be answered in each sectiofithe state plan. The work groups were among

the main modes for consultation on the two areas within the application that required direct
consultation. The Challenging Academic Standards and Assessments work group discussed
and formulated proposals reated to how the state would determine the minimum number of
students within a subgroup (rsize). The Supporting English Language Learners and
Multilingual Learnersgroup discussed how the state will determine which languages are
present to a significant &tent in the participating student population, including English
Language Learners who are migratory, EnglishLanguage Learners who were not born in
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the United States, and English.anguage Learners who are Native Americans, languages

other than English that are spoken by a significant portion of the participating student

popul ation in one or more of the stateds LEAs,
portion of the participating student population across grade levels.

In September 2016, thédepartment began working with the Think Tank on summarizing

areas of consensus on the essential questions. These summaries, in large part, served as the

starting point for the development of a set of High Concept Ideas. In conjunction with the

Think Tank , the Department drafted an initial list of 36 High Concept Ideas in response to

the essential questions and guided by the discussions within the Think Tank. Over time, to

support development of New YorkStateb s dr aft pl an, t heddifidnalnk Tank
High Concept Ideas, resulting in a total of 51 High Concept Ideas being presented to the

Board of Regents. The vast majority of these High Concept Ideas have been embedded in

New York Stated s ESSA pl an.

As noted above, the Think Tank served aa thought partner with Department staff to
develop the activities and materials that were used in the meetings to engage stakeholders
around the state in a discussion of ESSA. In fall 2016, the Think Tank discussed and
provided feedback on the first rourd of Public ESSA meetings. Think Tank members were
also encouraged to attend those meetings and subsequently provide their thoughts on how
the meetings were conducted. Similarly, when the Department arranged Winter ESSA
Public Meetings, the Think Tank hdped the Department to create discussion questions for
the participants that focused on issuethat the Department was contemplating related to the
draft ESSA plan.

At different points throughout development of the plan, the workgroups reported to the
Think Tank about their progress.

In April and May 2017, members were provided with proposals that were being considered
for incorporation in the draft ESSA plan and invited to provide feedback. Department staff
used this feedback to finalize the draft pla presented to the Board of Regents in May 2017.
Subsequently, the Board of Regents released the draft plan in May 2017 for public comment
and announced that 13 Regional ESSA Public Hearings would be conducted. Think Tank
members were asked to inform thi constituents of the public comment period and the
hearings, as well as to submit formal public commenin behalf ofthe organizationsthat the
members represented. In June 2017, members of the Think Tank were given an opportunity
to formally present the feedback of their organization on the draft plan to Department staff.

Following submission of the plan in September 2017, the Department will continue its
collaboration with the Think Tank with a focus on feedback and suggestions regarding the
operationalization of the plan and how to communicate the new requirements and initiatives
to a diverse set of stakeholders.
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Committee of Practitioners

ESSA requires each state that receives Title | funds convene a Committee of Practitioners
(COP) to advise thestate in carrying out its responsibilities under Title I. The duties of the
COP include a review, before publication, of any proposed or final state rule or regulation
related to Title I. In New York State, the COP committee is presently comprised of
organizations including, but not limited to, Local Education Agencies (LEAS); Boards of
Cooperative Educational Services (BOCES); Institutions of Higher Education (IHE); and
organizations that represent school boards, superintendents, school administratorsachers,
paraprofessionals, parents, nonpublic schoalsind community partners.

Beginning in May 2016, the COP has been provided with regular updates regarding ESSA
and several opportunities to provide the Department with feedback othe development of

the plan. The COP has conducted extensive discussions on ESSA more than ten times since
May 2016. The Committee of Practitioners were asked (in addition to the Think Tank) to
provide feedback on the draft Characteristics of Highly Effective Schools, Guidm

Principles, and High Concept Ideas. The COP provided valuable feedback that led to
thoughtful revisions of these policy documents prior to their presentation to the Board of
Regents and use at the Fall Regional ESSA State Plan Development meetings.

In addition to updates, the COP has been asked for feedback on proposed ideas for the plan
and has been surveyed regarding accountability issues and indicators related to the plan.
The Department maintains aTitle | C OPS Committee websitewhere agendas and materials
for each meeting are posted.

Fall and Winter Regional ESSA State Plan Development Meetings

NYSED held more than 120 Fall and Winter Regional ifperson meetings across the state in
coordination with the stateds 37 Boards of Coo
the superintendents of the stat eNewVYdkiCitye | arges
Rochester, Syracuse and Yonkers). These meetings were attended by more than 4,000

students, parents, teachers, school and district leaders, school board members, and other
stakeholders. To familiarize participants with the requirements fo ESSA, and the various

issues that would be discussed at the meeting, the Department created a puBhery

Student Succeeds AESSA) website

Fall Meetings

The purpose of the Fall Reginal ESSA State Plan Development Meetings was to engage
stakeholders in an introductory discussion of the requirements of ESSA and the draft High
Concept Ideas. Fall Regional ESSA State Plan Development Meetings were held across the
state and hosted by Dstrict Superintendents and Superintendents of the Big 5 school

districts (Buffalo, New York City, Rochester, Syracuse and Yonkers) in the last two weeks of
October and in early November 2016. The fall meeting was by invitation only, and the
Department provided guidance to facilitators to ensure that parents, teachers, district staff,
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community members, students, and community based organizations were represented. The
Department also provided facilitators with a list of the organizations that are part ofie

Think Tank and encouraged them to invite the local representatives of those organizations in
addition to the unique local stakeholders in their region.

Regional Meeting Facilitators provided the Department with a summary of the feedback
received on theHigh Concept Ideas, based upon the discussions at the meetings. In addition,
each participant had the opportunity to provide feedback by completing an ofine survey.

The feedback received during the Fall meetings was summarized and presented to the Board

of Regents at its November 2016 meeting. A total of 2,206 persons participated in 40
Regionalmeetings. A total of 585 surveys were submitted by participantsA complete

summary of the feedback received from the Fall meetings available ina presentation to the

Board of Regents, posted on t hehebkeDewlopmenée nt 6 s B
of New Yorkos Ever yStafetPland Rreséntedbto thecBeaeddbERedemts

November 14, 2016

Winter Meetings

The NYSED provided an additional opportunity for stakeholder and public input, from
February 27 through March 17, 2017, at the Winter Regional Open Meetings on ESSA.
District Superintendents and Superintendents of Buffalo, New York City, Rochester,
Syracuse and Yonkers hosted open public meetings to gather public input on questions
related to the continued development of the draft state ESSA plan.

The meetings were focuskon 14 questions for which the Department wished feedback on

specified options, before making recommendations for how to address these questions in

devel oping the draft of New Yorkodéds State ESSA
as: possible ner innovative assessment practices that New York may wish to seek approval to

pilot; assessment and accountability requirements for newly arrived English language

learners, strategies for preservice preparation and professional support for educators;

desim of the statebs public school accountabilit
low-performing schools.

Seventysix regional meetings were held in March and early April 2017 across the state, with
1,277 participants total, and the submission of 246 meeting surveys. Regional meeting
facilitators provided the Department with a summary of the feedback on the gestions to be
considered, based upon the discussions at the meetings. In addition, each participant had the
opportunity to provide feedback by completing an orine survey.

Public On-line Surveys: Guiding Principles, Characteristics of Highly EffectiveSchools,
Possible Indicators of School Quality and Student Success

To ensure that the Department received feedback from a large and diverse group of
stakeholders, public online surveys were released throughout the development of the plan.
These surveysvere promoted and distributed to the public in the following ways:
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9 Press releases to the media;

1 Through the Think Tank members, who were encouraged to distribute the survey
links to their constituents;

1 Through COP committee members, who were asked to share the survey links with
their constituents;

1 Social Media posts from the Department;
T Through the Commi ssionerds regular newsl ett

1 Through Department listservs that include District Title | Directors, District Grant
administrators, District Liaisons, Nonpublic Schools representatives, and Charter
Schools.

This chart outlines public online surveys open to the public, and the number of responses:

Survey Topic Date # of
released Response

Characteristics of Highly Effective Schools | 07/11/2016 | 606
and ESSA Guiding Principles

Fall Regional Meeting: Proposed High 10/18/2016 | 585
Concept Ideas

Possible Indicators of School Quality and | 01/23/2017 | 2,416
Student Success

Winter Regional Meeting: Questions to 02/23/2017 | 246
Consider

In addition to these surveys, which were open to the public, the Department used surveys
extensively with both the Think Tank and the COP to assess where there were areas of
consensus on issues discussedfa meetings.

The largest number of survey responses came from the Survey on Possible Indicators of
School Quality and Student Success, with 2,416 respondents. New York State solicited
feedback about indicators that could be used beginning with 20118 stool year results, as
well as those that might be added to the system in the future. Tirderim results of the
survey on indicators of school gualitywere discussed at length by the Board of Regents
during its March 2017 ESSA Retreat.

The Board of Regents ultimately used the survey feedback to determine that New York State
would use chront absenteeism as an indicator for School Quality and Student Success at the
elementary, middle and high school levels. More than twahirds of survey respondents

Revised State Template for the Consolidated State Plan 14


http://www.regents.nysed.gov/common/regents/files/Attachment%203%20Interim%20Results%20of%20the%20Survey%20on%20Indicators%20of%20School%20Quality.pdf
http://www.regents.nysed.gov/common/regents/files/Attachment%203%20Interim%20Results%20of%20the%20Survey%20on%20Indicators%20of%20School%20Quality.pdf

strongly supported or supported the use of chronic absenteeism as a measure of school
quality and student success. Additionally, at the high school level, New York State will
initially use a College, Career, and Civic Readiness Index as a measure of school quality and
student success. Such an indicator drew substantial support from responderttsthe survey
mentioned above, with twethirds strongly supporting or supporting the use of a College,
Career, and Civic Readiness Index. The survey results are also being used to determine what
measures will be incorporated into New YorkStated s d ahibaard dnd sonsidered for
inclusion in the accountability system once valid and reliable baseline data becomes

available.

Spring 2017 Public Hearings on the ESSA Draft Plan and Public Comment Period on the
ESSA Draft Plan

On May 8, 2017,the Board of Regegns r el eased the statebs draft I
comment and review. As described above, NYSED held more than 120 stakeholder and

public meetings to gather input to help inform the development of the draft plan. The

Department also hosted 13 public heangs on the plan from May 11 through June 16 and

accepted public comment on the plan through June 16, 2017.

At the 13 Public Hearings, there were more than 270 speakers who provided the Department
with their feedback. Additionally, over 800 comments wereeceived on the draft plan
during the public comment period. In general, the commenters wanted the Department to:

1 Provide clarity on 95% Participation Rate calculations and required actions. There
was concern about how the 95% participation rate requirenent would affect some
school accountability classifications.

1 Expand school accountability indicators to include Opportunity to Learn
indicators/index; student access to and/or participation in a full educational program
(science, arts, music, and physicd ducati on); and a ASchool He i

1 Continue support for Transfer Schools and use alternative metrics to hold them
accountable for results.

1 Continue its focus on teacher preparation. Commenters stated that the quality of the
field experience is moramportant than quantity of time spent. Also, commenters
stated that educators need more preparation on teaching students with different
learning styles.

1 Increase access to culturally responsive education, careexady coursework, and
digital technology.

1 Appoint a task force on cultural responsiveness that includes parents and experts to
review state learning standards, school and district assessment, teacher assessment
certification requirements, and recommend changes that will increase cultural
responsre ness and I mprove instruction pedagogy

1 About one third of the written comments were from three letter writing campaigns:
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o One campaign advocated for higher standards for accountability for all
schools with all students; a rating systerbased upon single overall ratings for
each school; and increased parental involvement in all steps of the
improvement plan process.

0 Another campaign advocated for the inclusion of creative arts therapists as
Specialized Instructional Support Personnel (SIB) in the ESSA provisions for
New York State.

o The third campaign commended the Board of Regents for the inclusion of
school library provisions in the ESSA draft plan.

Many commenters applauded the specific focus on Englidhanguagel earnersand

Multilingua | Learners(ELL s’/MLLs) within the draft plan. Some had concerns about testing
requirements for ELLs/MLLs. Several stakeholders asked that career and technical

education pathways and coursework get as much attention as Advanced Placement or

International B accalaureate classes. Several commenters commended the support of
studentsé equitable access to digital technol o
additional, allowable school library provisions in the final plan. Many stakeholders

expressed appreiation for the opportunity to provide input and feedback on the

devel opment of the stateds draft plan over the
stakeholders that have been engaged along the way, as well. Some stakeholders raised

concerns about thdevel of funding that is needed to fully achieve the plan, particularly for

high-poverty schools and districts.

A complete analysis of the public comments received was presented at the July 2017 Board of
Regents meeting, al ong seitotthose tommentd.eTpmnalysisne nt 6 s r
can be found at:Final Stakeholder Feedback Analysis

Educator Conference on ESA

Educators will be at the forefront of the i mpl
therefore the state has prioritized their involvement in the creation of the planln addition

to serving on the ESSA Think Tankand the COP and attending the ESSA regional meetings,

educators also participated iInESSA Conference for Educatorseld in June 2017

Districts were invited to have local educators apply to attend the orgay conference in

Albany, New York. Attendees were provided anoverview f t he st ateds dr af't
engaged in discussions surrounding the proposed strategies. Educators provided the

Department with valuable feedback on how to effectively support implementation of the plan

across the state.

Over the next six months 6 a year, teachers and principals and district personnel will

require training on the stateds new account abi
continuing its engagement with educators during this period, as educators will be able to

provide real-time, practical feedback on the implementation of the plan.
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Consultation with National Education Experts

To align stakeholder input with ESSA state plan requirements, the Department and Board of
Regents also worked closely with national education experts. Early in the plan development
process, the Board of Regents engaged with Dr. Linda Darling Hammond, frothe Learning
Policy Institute, and Dr. Scott Marion, from the National Center for the Improvement of
Educational Assessment, to provide technical assistance and support to the Department and
the Board of Regents.

Linda Darling Hammond, President and CEOof the Learning Policy Institute, is a

nationally recognized expert in education policy. She has consulted widely with federal,
state, and local officials and educators on strategies for improving education policies and
practices. Over the past year, DrHammond has presented to the Board of Regents several

ti mes, providing updates on the ESSA statute a
to school accountability. Mor e i nf or mati on about Dr . isHammond?od
availableattheLear ni ng Policy. I nstitutebs website

Scott Marion is the Executive Director of the National Center for the Improvement of

Educational Assessment. Dr. Marion works with statesotdesign and support

implementation of assessment and accountability reforms, develop and implement educator
evaluation systems, and design and implement high quality, localflesigned performance

based assessments. He is a national leader in designingowative and comprehensive

assessment systems to support instructional and accountability uses, including helping states

and districts design systems of assessments for evaluating student learning of identified
competencies. Dr. Marion has also presentedd the Board of Regents several times,

providing them with an understanding of the ESSA school accountability requirements, and
facilitating the Boardodés discussion related to
colleague Dr. Jennifer Dunn have spported the Department as it designed its new school
accountability system and determined how to identify schools for Comprehensive and

Targeted Intervention under ESSA.Mor e i nf or mati on about Dr. Mar
work is available attheCe nt er f or Assessmentodos website

In addition to working with Dr. Hammond and Dr. Marion, the Department engagedin
extensive research to understand the law and the opportunitidbat it provides. This
research includedmeetings withthe following organizations

1 U.S. Department of Education

1 Brustein & Manasevit i a law firm recognized for its federal education regulatory and
legislative practice

1 Education First on the development of mateals for dissemination to the public and
policymakers

1 Council of Chief State School Officers (CCSSO), which has provided access to many
national experts, including: Brian Gong (National Center for the Improvement of
Educational Assessment), Kenji Hakuta $tanford University), Dr. Pete Goldschmidt
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(California State University, Northridge), Delia Pompa (Migration Policy Institute),
Gene Wilhoit (National Center for Innovation in Education), and Susie Saavedra
(National Urban League)

Public Presentations to he Board of Regents

The Board of Regents has always valued transparency and the engagement of stakeholders.
To that end, Department presentations to the Board of Regents have always been made
available to the public,including access throughinks on the Board of Regents websitéo the
meeting webcasts. Since May 2016, Department staff have provided regular ESSA updates
to the Board of Regents. The following is a listing of ESSA Update Presentations made to the
Board of Regents, with links to the preserations:

Month/Year Presentation Link

May 2016 Elementary and Secondary Education AC(ESEA)
Reauthorization/Every Student Succeeds Act (ESSA)

July 2016 Update on the Every Student Succeeds Act (ESSA)

ESSA and McKinneyVento

October 2016 | Every Student Succeeds Act (ESSA) State Plan Development

Activities
November Devel opment o f New Yor kods Eve
2016 Plan
December Updat e: Devel opment o f New Yo
2016 (ESSA) State Plan

January 2017 | Development of the New York State Every Student Succeeds Act
Plan: High Concept Ideas and Survey on Possible Indicators of
School Quality and Student Success

March Retreat | March 27, 2017 Board of Regents ESSA Retreat (6 presentations
2017

April 2017 6 Presentationson ESSA

May 2017 Overview of New Yorkodés Draft
(ESSA) Plan

June 2017 Every Student Succeeds Act (ESSA State Plan: date on Public

Hearings and Public Comment
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Month/Year Presentation Link

July 2017 1 Proposed Changes Final Draft Plan Commissioner's
Presentation to the Board

9 State Dashboards Presentation Slides

1 Next Generation Assessment Systems Presentation Slides

9 Social, Emotional, Health, Mental Health, and Attendance
Issues Presentation Slides

91 Stakeholder Feedback Analysis Presentation Slides

September Every Student Succeeds Act (ESSA) State PlarProposed Plan for
2017 Submission to US Department of Education

Conclusion

For the past year, the New York State Education Department has intentionally and

meaningfully engaged diverse groups of stakeholders to solicit a range of thoughts, opinions

and recommendationson howtocrhit an ESSA pl an that best meet :
students, schools, and communities. Over@O0 students, parents, teachers, school and

district leaders, school board members, and other stakeholdegarticipated in the

Depart ment 6 s agenektebatvesd er eng

Overall Timeline of Stakeholder Engagement

Month/Year Activity

May 2016 First ESSA Briefing to Board of Regents

June 2016 First ESSA Think Tank Meeting 1 over 100 stakeholder organizations

July 2016 Public Survey onCharacteristics of Highly Effective Schools and ESSA
Guiding Principles

September Fall Regional ESSA Meetings
2016

October 2016 | Fall Regional ESSA Meetings

January 2017 | Public Survey on Possible Indicators of School Quality and Student
Success

February 2017 | Winter Regional Meetings

March 2017 Winter Regional Meetings
Board of Regents ESSA Retreat
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Month/Year Activity

May 2017 ESSA Draft Plan Public Hearings

Public Comment Period for Draft Plan

June 2017 ESSA Draft Plan Public Hearings

Public Comment Period for Draft Plan

A. Title I, Part A: Improving Basic Programs Operated by Local
Educational Agencies (LEAS)

1. Challenging State Academic Standards and AssessmelSSEA section
1111(b)(1) and (2) aAd 34 CFR AA 200. 1712

2. Eighth Grade Math Exception (ESEA sectionl111(b)(2)(C) and 34 CFR §
200.5(b)(4))
i. Does the State administer an endf-course mathematics assessment to
meet the requirements under section 1111(b)(2)(B)(v)(l)(bb) of the
ESEA?
X Yes
| N o

i. I'f a State responds fyeswishtoexemptesti on
an eighth-grade student who takes the high school mathematics course
associated with the enebf-course assessment from the mathematics
assessment typically administered in eighth grade under section
1111(b)(2)(B)(v)()(aa) of the ESEAand ensure that:
a. The student instead takes the endf-course mathematics
assessment the State administers to high school students under
section 1111(b)(2)(B)(v)(I)(bb) of the ESEA,
b. The studentds performance on the h
in the year in which the student takes the assessment for
purposes of measuring academic achievement under section
1111(c)(4)(B)(i) of the ESEA and participation in assessments
under section 1111(c)(4)(E) of the ESEA,
c. In high school:
1.The student takes a Stat@administered end-of-course
assessment or nationally recognized high school academic
assessment as defined in 34 CFR § 200.3(d) in

3 The Secretary anticipates collectirgevantinformation consistent with the assessment peer review process in 38 CFR
200.2(d). An SEA need not submit any information regarding challenging State academic standards and asddhisanes
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mathematics that is more advanced than the assessment
the State administers under section
1111(b)(2)(B)(v)(I)(bb) of the ESEA,
2.The Stateprovides for appropriate accommodations
consistent with 34 CFR § 200.6(b) and (f); and
3The studentds performance on th
mathematics assessment is used for purposes of
measuring academic achievement under section
1111(c)(4)(B)(i) of the ESEA ad participation in
assessments under section 1111(c)(4)(E) of the ESEA.

i. I f a State responds Ayesodo to question
§200.5(b)(4), describe, with regard to this exception, its strategies to
provide all students in theState the opportunity to be prepared for and
to take advanced mathematics coursework in middle school.

New York Statecurrently provides this opportunity to all public school students enrolled in eighth
gradeas specified in Commissionerds Regul ations
students in grade 8 shall have the opportunity
regulation specifies multiple methods by which schools may providepisrtunity to their

student s, i ncluding allowing students to enro
i ntermedi ate school that has been approved fo
with high school ostatdentgranibesupgul atendent
whether a student has demonstrated readiness in [mathematics] to begin high school courses in the
eighth grade | eading to a diploma. o

I
;
S

When a student in middle school takes an advanced matlbsregtim (i.e., a Regents

examination in mathematics) in lieu @gradelevel math assessment, the results from that exam

are attributedfor accountability purposes the school in which the student is enrolled (e.g.,

Algebra 1 exam takenineighthgesd i s credited in the studentds |
Index), even if the student attended a high school course to prepare for this assessment. This exam
may not be credit ed fdraccountakilitypurpostencethdexanties gh s cho
been credited to the studentds middle school
exam in middle school must take a further advanced mathematics exam in high school for that
student 6s assessment MathtPerformancétdexf be thatdi sedden
school (otherwiseg he student will be assigned the | owes:
Performance Indeas a nortested student).

Through the Stateds previously approved EI emen
Flexibility Waiver, New YorkStatealso has provided this opportunity to sevegitade students.
Seventhgrade students undergo the same local evaluation as their-grgldéh peers to determine

their readiness to begin the high school mathematics co®assd on student datae

Department igonfident that this method of local determination for advanced math course

offerings and assignment of students is succedsfithe 201415 and 2015L6 school years, more
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than 95% of seventtand eighthgrade students who took a high school mathematics assessment in
lieu of the Grade 7 or 8 math test scored proficient.

NYSED is submitting a waiver request under section 840he0ESEA to seek permission from
USDE to continue to exempt sevengnade students who take high school mathematics courses
from the mathematics assessment typically administered in seventh grade, provided that the
studens insteadtakethe endof-course mthematics assessment associated with the high school
courses in which the students are enrolled, an
assessments will be used for measuring academic achievement and participation toward
accountability fothe schools in which the students are enrolled. Students who receive this
exemption will take an endf-course assessment in high school that is more advanced than the
assessment taken in sevegthde (and that is more advanced than the assessmenintakgnth
grade, agpplicable).In the event that New York does not receive this waiver for middle school
students below grade 8, New York will require these students to be administered the grade level
assessments, which will be used for middle schamwattability.

In addition, NYSED is submitting a waiver request under section 8401 of the ESEA to seek
permission from USED to continue to exempt eigithde students who take high school science

courses from the science assessment typically administered in eigtieéh grovided that the

students instead take the esfdcourse science assessment associated with the high school courses

i n which the students are enrolled and that th
assessments will be used for measuring @waéc achievement and participation toward

accountability for the schools in which the students are enrolled. Students who receive this

exemption will take an endf-course assessment in high school that is more advanced than the
assessment taken in eigfghade.

New York Stateprovides a comprehensive set of accommodations to ensure that Students with
Disabilities and/or English Language Learrghsltilingual Learners (ELK/MLLS) will have an

equitable opportunity to participate in advanced mathematam®kew York State educators

who participate in item writing, test review, and test administration receive training in the theory

and application of Universal Design for Learning to ensure that assessments are fair and accessible
for all students throughut the stateNew YorkStatd s t esti ng accommodati ons
disabilities are provided in six major categories: Flexibility in Scheduling/Timing, Flexibility in
Setting, Method of Presentation, Method of Response, Other Accommodations, and
Accommodations for Physical Education Assessments. Individualized Educational Program (IEP)
team members and school administrators are provided extensive guidance on the proper selection
of specific accommodations within these categories and the applicatienahmodations in test
administration. Specific testing accommodations are made available for aNALLs and
appliedasdeterminedy school administrators, in accordarneih guidance provided by the

NYSED.

To further accommodate students wdibabilities, NYSED is preparing a waiver request under

section 8401 of the ESEA to seek permission from USDE to allow schools to administer below

grade level assessments to a spsallect group of students with disabilities. This request will be

made pusuant to New York State Education Law 8§ 305(48) which directs the Department, upon

and to the extent all owed by arstudertsemther al wai ve
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disabilities who are not eligible for tidew York state alternate assessmentwahdse cognitive

and intellectuadisabilities preclude their meaningful participation in chronologicatle level

instruction to be assessed based on instructionaldater than chronological agébo preserve

the integrity ofnthesbdYSEDdewnt E6rassassemgui dan
they can determine if a student qualifies for
Department approval prior to assigning this accommodation to students. This will be done to

ensure that tkiaccommodation is provided only to the very small percentage of students in New
York Statewho would benefit from this type of assessmBMSED views this waiver as a step

toward the offgrade testing thas allowed under ESSA once the Department casvadi test
administrations teomputerbased testing and subsequently launches computer adaptive tests
throughout the state. Until that process can be completed, NYSED will seek to provide this
innovation for the small population of students whose ladhofnological gradéevel

proficiency can be determined without the need for assessment, but whose schools would benefit
from the receipt oinstructionallevel data to determine progress toward goals outlined in the
studentsdé Indiviragtamad. i zed Educati onal P

Native Language Assessmes{ESEA section 1111(b)(2)(F) and 34 CFR § 200.6(f)(2)(ii) ) and
(H(4):

3. Native Language Assessmes{ESEA section 1111(b)(2)(F) and 34 CFR §
200.6(H)(2)(ii) ) and (f)(4)

LProvide 1ts def i ni tthanbEmgligh that arédresemtgolasigndicantot h e r
extent in the participating student popul ati on
that definition.

Of the approximately 2.6 million public school students in New York State, 8.8% are English

Language Learners/Multilingual Lean&(&LLs/MLLS), representing over 245,000 ELLs/MLLs

statewide. NYSED is committed to ensuring that all New York State students, including

ELLs/MLLs, attain the highest level of academic success and language proficiencyoNe

Stateik denti fies Al anguages other than English tha
participating student populationodo as those spo
ELLs/MLLs. Currently, these languages are Spanish (64.9%) and Cligh8%e), whichtogether

constitute aboutthreeour t hs (74. 4%) of al | the Statedbds EL

In addition, some Local Education Agencies (LEAS) have significant concentrations of

ELLs/MLLs speaking other native/home languages that do not meet the 5% statewide population
threshold identified above. For exemmpdll2za3% 12. 3%
of Rochester 6s EL Toehsvedceessibiliyeonfaelucalangl mdterials for

“bSe ,2N] {GFGS RSTSYNY SNBKRDX &K E[AlyyERdzZf IS S NYSNEE | a dai
birth or ancestry, speak or understand a language other than English and speak or understand little or no English,

FYR NBIljdzZANB adzLJLl2NI Ay 2NRSNNX¥E2 6SPAVEAKINPFYDAZSHEE p gl By
GadzZf GAfAy3dz € [ SFNYSNE | NB &deyz2yeéevyz2dza Ay bSg 2N}y {GFaGS
deyz2yevyzdza oAGK GKS GSNY a9y3ftAaK [SFENYSNE: gKAOK Aa dza
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parents and guardians of ELLs/MLLs whose native/home language groups constitute less than 5%
of the stateds t ot ahondhdthedss\hbve largecapdicdneentiatedn , b u't
presences in particular LEAs, New Ydkateseeks to makeulturally responsivenaterials for

parents and guardians of ELLs/MLLs accessible in each of the 10 languagesrapsken
prevalentlypytheSt at e 6 s EL L s/ N1 thestop 1darsguagetspolzen dy 6lew York

State ELLs/MLLsare Spanish, Chinese, Arabic, Bengali, Russian, Urdu, H&ltieale, French,

Karen, and Nepali.

New York Statehas reviewed its ELL/MLL native/home languatgga disaggregated by

ELL/MLL subpopulations such as migratory students, foreign born students, Native American

students, and by grade band clusters (kindergarten through 5th, 6th thfoagd 8th through

12th grades, respectively), and determined thiaile the rank order of New Yor&tat®é s t op 10

|l anguages is slightly different for each categ
English that are present to a significant exte
67.9% of foregn born ELLs/MLLs are Spanish speakers, followed by Arabic (4.7%), Chinese

(3.9%), and Karen (2.6%). Also, Spanish, Chinasd Arabic are consistently the top three most
frequently spoken native/lhome languages by ELLs/MLLs across all grade bandgarRples

63.8% of ELLs/MLLs in kindergarten through 5th grades are Spanish speakers, 67.0% of

ELLs/MLLs in 6th through 8th grades are Spanish speakers, and 66.3% of ELLs/MLLs in 9th

through 12th grade are Spanish speakers.

ii. Identify any existing assessents in languages other than English, and specify for which
grades and content areas those assessments are available.

New York Statecurrently translates Grades33Viath assessments and Regents Examinations into
five languages (Chinese [Traditional], Haiti@neole, Korean, Russian, and Spanish), and
Elementary and Intermediatéevel Science assessments into three languages (Chinese
[Traditional], HaitianCreole, and Spanish). These languages were chosen based on an earlier
report commissioned by the New York State Board of Redkatfound that after English

Chinese, HaitiaiCreole, Korean, Russian, and Spanigtethe most commdy reported
native/home languages of New York State students, and wdaltéctively, were the native/home
languages of 85% of ELLs/MLLs at that time.

For a number of years, the Department has sought funding from the New York State legislature to
expandranslations of conterdrea assessments into additional langudzgessed on demographic
changes within the Stateds popul ation. Specifi
State legislature to translate alltbeseexams into eight languageShinese (Traditional), Chinese
(Simplified), HaitianCreole, Korean, Russian, Spanish, Arabic, and Benbalilate the

Department has not yet secured this funddg.r rent Il 'y, 4. 9% of New Yor Kk
speak Arabic as a native/ home | anguage, and 3%
as a native/home language. While content assessments are already translated into Chinese
(Traditional), the Departmetias proposed to add Chinese (Simplified) to expand access for

Chinese speakers more familiar with Simplified Chinese charagteeDepartment offers for the

tests to be translated orally into other languagesn accommodation for those ELLS/MLLs
whosenative/home language is one for which a written translation is not availdiae.
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Department s eventual goal iokthe top 10t1angaages bpakere t h e
by our Stateds ELLs/ MLLs.

Additionally, the Department is seeking fungifrom the New York State legislature to develop

Native Language Arts/Home Language Arts (NLA/HLA) exams for Graeai@d for high

school. Spanish is the first langudgewhich an NLA/HLA assessment will be developed.
Currently, 64.9% of New YorStaeb s ELLs/ MLLs speak Spanish as a
Finally, the Department is seeking funding from the New York State legislature to develop four
Languages Other Than English (LOTE)/World Languages academic assesgmfepasish,

French, Italian, an€hinese.

iii. Indicate the languages identified in question 3(i) for which yearly student academic
assessments are not available and are needed.

The Department is seeking funding from the New York State legislature to expand translation of
yearlymathandscienceassessments into the following eight languages: Chinese (Traditional),
Chinese (Simplified), Haitia€reole, Korean, Russian, Spanish, Arabic, and Bengali. New York
Statecontinues to make every effort to increase the number of languagegich assessments
aretranslated, byto date funding has not yet been maaleailable.

iv. Describe how it will make every effort to develop assessments, at a minimum, in languages
other than English that are present to a significant extent in the pécipating student
population including by providing

a. The Statedés plan and timeline for developin
of how it met the requirements of 34 CFR § 200.6(f)(4);

b. A description of the process the State used to gather meaningful input on the need for
assessments in languages other than English, collect and respond to public comment,
and consult with educators; parents and families of English learners; students, as
appropriate; and other stakeholders; and

c. As applicable, an explanation of the reasons the State $iaot been able to complete
the development of such assessments despite making every effort.

To date, funding has not been available for translation of tessssments. However, the

Department continues to seek funding from the New York State legislature to transtetthits
andsciencecontent assessments into the following eight languages: Chinese (Traditional), Chinese
(Simplified), HaitianCreole, Korea, Russian, Spanish, Arabic, and Bengali. Additionally, the
Department is also seeking funding from the New York State legislature to develop Native
Language Arts/Home Language Arts (NLA/HLA) exams for Grad8saBd for high school.

Spanish is the firseahguagdor which an NLA/HLA assessment will be developed. Finally, the
Department is seeking funding from the New York State legislature to develop Languages Other
Than English (LOTE)/World Languages academic assessments, in Spanish, French, Italian, and
ChineseAs discusse above, funding has not been made available to @aize funding is

secured to translate the content assessments identified above, translations occur through translation
subcontractors who are familiar with this process:
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1 For the 38 State assessmerashacktranslation is performed by a separate vendor for
validation purposes.

1 For Regents exams, an exam editor who is familiar with the test reviews the translated
versions of the test for completeness.

For the development of the NLA/HLA and LOTE/Wotldnguages assessments, the Department
will:

1 Identify and contract with a test development vendor for each assessment via a Request for
Proposal (RFP).

1 The vendor will work with the Department to develop test specifications by grade level (3,
4,5, 6,78 and one at the High School level), as well as comjateed testing and scoring
platforms.

1 The vendor willdevelop the test@assages, graphics, items, rubrics, scoring), ledsed on
specifications from, and in close coordination with, the Departme

1 The Department will coordinate with the vendor to INexv York Stateeducators to
review content and test items, as well as to conduct field testing (including printing,
shipping, and scoring).

1 The vendorincorporatinghe results of the abovejlixdevelop online sample tests, and
finally conduct operational testing (including printing, shipping, and scoring).

New York State gathersputregularlyregarding native/home language assessment needs from
key stakeholders regarding educatigpalicies affecting ELLS/MLLs. Some of these stakeholders
include twoELL/MLL Leadership Councils (consisting respectively of senior leaders and

ELL/MLL directors from Local Educational Agencies (LEAS) with high concentrations of
ELLs/MLLs and those with ver concentrations of ELLsS/MLLS), eight Regional Bilingual

Education Resource Networks (RBERNS) funded by New York State (including the Language
RBERN at the New York City Metropolitan Center for Urban Education, which focuses
specifically on interpretatioand translatiomelated issues), as well as advocates and civil rights
organizations throughout the State who represent and advocate for ELLsS/MLLs and their families.

If State funding is secured for these assessments in fiscal year 2018, the Deanticipates the
first operational assessments will be administered i2@24-22 school year.

4. Statewide Accountability System and School Support and Improvement
Activities (ESEA section 1111(c) and (d))

i. Subgroups(ESEA section 1111(c)(2))
a. List each major racial and ethnic group the State includes as a subgroup of students,
consistent with ESEA section 1111(c)(2)(B).
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New Y ork Stateincludes American Indian or Alaska Native, Black or African American, Hispanic
or Latino, Asian or Native Hawaiia@ther Pacific Islander, White, and Multiracial.

New York State uses the definitions below for these subgroups.

Race:The race choice indicates the race or races with which the student primarily identifies as indicated
by the student or the parent/guardian. Race designations do not denote scientific definitions of
anthropological origins. A student is reported using#oe or races designation for the group to which

he or she appears to belong, identifies with, or is regarded in the community as belonging. If the
student or parent/guardian will not designate race or races, a school administrator selects the race or
races.

o American Indian or Alaska Nativ@® A person having origins in any of the original peoples of
North and South America (including Central America) and who maintains cultural identification
through tribal affiliation or community recognition.

o Asiand A person having origins in any of the original peoples of the Far East, Southeast Asia, or
the Indian subcontinent, including Cambodia, China, India, Japan, Korea, Malaysia, Pakistan, the
Philippine Islands, Thailand, and Vietnam.

o Blackor African Americar® A person having origins in any of the black racial groups of Africa.

o Native Hawaiian/Other Pacific Islandér A person having origins in any of the original peoples
of Hawaii, Guam, Samoa, or other Pacific Islands.

0 Whited A person having origins in arof the original peoples of Europe, North Africa, or the
Middle East.

9 Hispanicor Latino:Students who appear to belong, identify with, or are regarded in the community
asHispanicor Latino, regardless of whether the students also consider themselves to belong to,
identify with, or are regarded in the community as belonging #naerican Indian/Alaska Native
Asian,Black or African American, Native Hawaiian/Other Pacific Islander, or Wiaite.

9 Students with DisabilitiesStudents classified by the Committee on Special Education as having
one or more disabilities.

1 English Language LearneflSLLS): English Language Learnease students who, by reason of
foreign birth or ancestry, speakumnderstand a language other than English and speak or
understand little or no English, and require support in order to become proficient in English and are
identified pursuant to Section 154.3 of New Yor

1 EconomicallyDisadvantagedAn economically disadvantaged student is a student who participates
in, or whose family participates in, economic assistance programs, such as the Free orReduced
Price Lunch Programs; Social Security Insurance (SSI); Food Stamps; FosteR€fagee
Assistance (cash or medical assistance); Earned Income Tax Credit (EITC); Home Energy
Assistance Program (HEAP); Safety Net Assistance (SNA); Bureau of Indian Affairs (BIA); or
Family Assistance: Temporary Assistance for Needy Families (TAN&)el student in a family is
identified as low income, all students from that household (economic unit) may be identified as low
income.

1 GenderGender (male or female) identified by the student. In the case of very young transgender
students not yet able to advocate for themselves, gender may be identified by the parent or
guardian.
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Migrant: A student is a migrant child if the student is, or gsd@arent, guardian, or spouse is, a
migratory agricultural worker, including a migratory dairy worker or a migratory fisher, and who,

in the preceding 36 months, in order to obtain, or accompany such parent, guardian, or spouse, in
order to obtain, tempary or seasonal employment in agricultural or fishing work has moved from
one school district to another.

Foster CareA student in foster care is one who is int2ur substitute care for children placed

away from their parents and for whom the agenwjeun title IV-E of the Social Security Act has
placement and care responsibilitihis includes, but is not limited to, placements in foster family
homes, foster homes of relatives, group homes, emergency shelters, residential facilities, child care
institutions, and pradoptive homesA child is in foster care in accordance with this definition
regardless of whether notthe foster care facility is licensed and payments are made by the State,
tribal, or local agency for the care of the child, whetltiepéion subsidy payments are being made
prior to the finalization of an adoption, or whether there is federal matching of any payments that
are made.

HomelessA homeless student is one who lacks a fixed, regular, and adequate nighttime residence,
including a student who is sharing the housing of other persons due to a loss of housing, economic
hardshipor similar reason; living in motels, hotels, trailer parks or camping grounds due to the lack
of alternative adequate accommodations; abandoned in hespital migratory child, as defined in
subsection 2 of section 1309 of the Elementary and Secondary Education Act of 1965, as amended,
who qualifies as homeless under any of the above provisions; or has a primary nighttime location
that is a supervised pliddy or privately operated shelter designed to provide temporary living
accommaodations including, but not limited to, shelters operated or approved by the State or local
department of social services, and residential programs for runaway and homelesstahlished
pursuant to article 19H of the executive law or a public or private place not designed for, or
ordinarily used as, a regular sleeping accommodation for human beings, including a car, park,
public space, abandoned building, substandard hqusirsg train stations, or similar setting.

Homeless students do not inclutiéldrenin foster care placemesdr who arereceiving

educational services pursuant to subdivision four, five, sixasor seven of Education Law

section 3202 or pursuant to article 81, 85, 87, or 88 of Education Law.

Armed Forces ChildA child with one or more parent or guardian who is a merobthe Armed

Forces and on Active Duty. The Armed Forces are the Army, Navy, Air Force, Marine Corps, the
Coast Guard, or fullime National Guard. Active dutyeans fulitime duty in the active military

service of the United States. Such term includégime training duty, annual training duty, and
attendance, while in the active military service, at a school designated as a service school by law or
by the Secretary of the military department concerned.

b. If applicable, describe any additional sulgroups of students other than the statutorily
required subgroups {.e., economically disadvantaged students, students from major racial
and ethnic groups, children with disabilities, and English learners) used in the Statewide
accountability system.
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New York Stateincludes no additional subgroups beyond economically disadvantaged students,
students from major racial and ethnic groups, children with disabilities, and English learners in its
statewide accountability system.

c. Does the State intend toriclude in the English learner subgroup the results of students
previously identified as English learners on the State assessments required under ESEA
section 1111(b)(2)(B)(v)(l) for purposes of State accountability (ESEA section 1111(b)(3)(B))?

Notethatast udent 6s results may be included in the
than four years after the student ceases to be identified as an English learner.

X Yes

I N o

d. If applicable, chooseone of the following options for recently arrivedEnglish learners in
the State:

‘H  Applying the exception under ESEA section 1111(b)(3)(A)(i); or
5 Applying the exception under ESEA section 1111(b)(3)(A)(ii); or

5 Applying the exception under ESEA sectiori111(b)(3)(A)(i) or under ESEA
section 1111(b)(3)(A)(ii). If this option is selected, describe how the State will choose which
exception applies to a recently arrived English learner.

New YorkStated e f i nes fArecently arrived ELLs/ MLLsO as
into United States schools. The Departmeittit apply the exception under ESEA section

1111(b)(3)(A)(i) to exempt recently arrived ELLs/MLLs from its State language arts

accountabity assessment for one year. Pursuant to this exception, recently arrived ELLsS/MLLs

will not take New YorkStatdé s Engl i sh Language Arts (ELA) ass
enrollment.For students itheir second year of enrolimentthe United Sites New YorkState

will seek a waiver from the United States Department of Eductttivave these studeniske

New YorkStat® s EL A a enly® sesanbaseline faletermininggrowth but not to

measure achievement for accountability purpaséisis waiver is not granted, NY will apply the

exception under ESEA section 1111(b)(30(A)(i), whereby recently arrived ELL/MLLSs will be

exempt from participating in the first administration of the English language arts assessment

foll owi ng ebtrblmensira Unitedl Statésschool. Beginning with the following
English | anguage arts assessment, such student
results shall be included in computation of the ELA Performance Index.

ii. Minimum_N-Size(ESEA section 1111(c)(3)(A))

a. Provide the minimum number of students that the State determines are necessary to be
included to carry out the requirements of any provisions under Title I, Part A of the ESEA
that require disaggregation of information by each subgroup of students for accountability
purposes.

b. Describe how the minimum number of students is statistically sound.
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New York Stateplans to use an-size of 30 formeasuringperformance to ensure
maximum subgroup visibility without compromising data reliabilAyteport from

The InstituteNew York State plans to use arsize 0of30 for measuring performance.
For theCompositdndex at the elementary/middle level, New York State plans to
compute a&ompositendex for each subgroup when the count of students in
combined grades in ELAlus mathplus science in the current reporting year plus the
previous reporting year is equaldogreater than 30. For ti@mpositdndex at the
secondary level, New York State plans to compu@®mpositendex for each
subgroup when the count of students in ELA plus math plus science plus social
studies in the currentthree paretviiogisy @ @mp®S tad olgo ryt
is equal to or greater than 30.

of Educational SciencéBest Practices for Determining Subgroup Size in Accountability
Systemys indicates that from a populati perspective, an-size in the 30 range is acceptable.

c. Describe how the minimum number of students was determined by the State, including
how the State collaborated with teachers, principals, other school leaders, parents, and other
stakeholders when determining such minimum number.

New York Statecollaborated with stakeholderspresenting parents, teachers, principaiser
school leaderdibrarians, students with special needs, and other representative.groups

Stakeholders considerednumber of approaches, includimging a set peentage of the
population rather than a set number; lowering thsize to as low as 10 to allow for greater
subgroup accountability; developing aisine based on population size, margin of error,
confidence interval, and standard deviation; and maingihe current use of 30. It was
determined that using a set percentage of the populagitver than a set numbe&rould result in
different nsizes for different groups, whiahould notbein compliance with the law.

At therequest of stakeholders, New York State analyzed the effect of the ms&zes from 10 to

40 (see belowjo determine whiclsizewould enable New York State to most effectively support
the efforts of schools to close achievement gaps. Thaig/chosebased orthesestatistical
analysesN-sizes lowethan30 did not lead to the inclusion of significantly more students and
schools in the accountability system to warrant lowering the reliability of the resulting dedisions.
the nsize for a group is &s than 30 in a current year, New York State will combine data for the
current year and the previous year to make accountability decisions.

The following tables show the percentage of schools and students that would have been

accountable in 201%6 if theindicated rsizes were used. If the number of students in any
subgroup in 20186 was less than the threshold, 2aB4and 2018.6 data were combined.

Elementary/Middle-Level English Language Arts

Percentage of Schools Accountable for Student SubgrdupstSize
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American

. Asian or Native | Black or . . English . Students
N- All Indian or . . Hispanic L . Economically .
. Hawaiian/Other |  African . Multiracial Language . with
size | Students Alaska . ) or Latino Disadvantaged . ...
. Pacific Islander | American Learner Disabilities
Native
10 95.32 6.46 48.95 63.30 78.24 31.48 77.96 48.53 93.65 92.39
15 95.09 3.88 40.87 56.28 72.81 20.16 74.90 40.90 92.72 90.05
20 95.06 2.75 35.67 52.13 67.75 13.01 72.92 35.47 91.69 86.73
25 94.98 2.11 30.74 49.13 63.27 8.92 70.83 30.81 90.84 83.31
30 94.88 1.62 27.37 46.71 60.08 6.84 69.42 28.16 89.87 78.96
35 94.70 1.29 25.26 44.37 57.38 5.17 68.26 25.46 88.27 74.49
40 94.57 1.16 23.28 42.28 54.96 3.81 67.18 23.20 87.27 69.57

Percentage of Students Attending Schools Accountable for Subgroupé-8ize

American | onor Native  Black or English Students

N- Al Indian or Hawaiian/Other  African Hispanic Multiracial ~ White  Language Economlcally with
Disadvantaged

size | Students Alaska or Latino

Native Pacific Islander American Learner Disabilities
10 99.98 52.36 94.89 97.78 99.02 75.89 99.50 96.53 99.94 99.57
15 99.97 42.62 91.80 96.12 98.14 60.46 99.22 93.49 99.87 99.03
20 99.97 37.86 89.05 94.79 97.02 47.67 98.97 90.56 99.76 97.99
25 99.96 33.83 85.76 93.57 95.76 38.85 98.63 87.24 99.64 96.67
30 99.95 31.07 83.19 92.45 94.70 33.70 98.35 85.19 99.47 94.72
35 99.93 28.84 81.36 91.15 93.68 28.29 98.08 82.68 99.15 92.46
40 99.91 27.64 79.44 89.85 92.63 23.44 97.80 80.34 98.92 89.72

Elementary/Middle-Level Mathematics

Percentage of Schoolsccountable for Student Subgroups by$ize

American | »qian or Native | Black or English Students

N- Al Indian or Hawaiian/Other |  African Hispanic Multiracial =~ White ~ Language E_conomlcally with
Disadvantaged

size | Students Alaska or Latino

Native Pacific Islander | American Learner Disabilities
10 95.29 6.40 49.14 63.18 77.91 30.75 77.96 49.88 93.60 92.23
15 95.06 3.86 41.14 55.98 72.62 19.31 74.90 42.68 92.62 89.66
20 95.04 2.75 35.79 51.81 67.27 12.60 72.90 37.10 91.62 86.35
25 94.96 2.03 30.88 48.70 62.92 8.59 70.79 32.50 90.77 82.64
30 94.78 1.59 27.54 46.13 59.78 6.48 69.43 29.52 89.48 78.37
35 94.65 1.26 25.30 43.94 57.11 4.96 68.14 26.87 87.97 73.49
40 94.52 1.13 23.35 41.91 54.80 3.52 67.09 24.25 87.19 68.91

Percentage of Students Attendingchools Accountable for Subgroups bySive

Am_erlcan Asian or Native | Black or . . English . Students

N- All Indian or " . Hispanic . . Economically -
. Hawaiian/Other |  African . Multiracial =~ White | Language with
size  Students Alaska or Latino

Disadvantaged

Native Pacific Islander | American Learner Disabilities
10 99.98 52.25 94.96 97.82 99.01 75.23 99.49 96.69 99.94 99.55
15 99.97 42.77 91.94 96.13 98.17 59.14 99.22 93.95 99.87 98.95
20 99.97 38.31 89.15 94.78 96.99 47.00 98.96 91.14 99.76 97.91
25 99.96 33.36 85.91 93.52 95.78 38.13 98.61 88.09 99.64 96.48
30 99.94 31.16 83.33 92.29 94.75 32.64 98.35 85.76 99.41 94.56
35 99.93 28.35 81.45 91.08 93.74 27.73 98.05 83.48 99.11 92.06
40 99.91 27.28 79.60 89.80 92.74 22.00 97.78 80.78 98.94 89.51
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d. Describe how theState ensures that the minimum number is sufficient to not reveal any
personally identifiable information.®

New York Statedoes not report outcomes for students in groups whaseens under the
designated threshqltb ensurehatpersonallyidentifiable information is not revealed.

For annual reporting, New Yoi&tatedoes not report the performance results for subgroups with

fewer than five tested students. New Y&tater e por t s data for subgroups
example, American Indian/Alaska Native, Asian/Pacific Islander, Black, Hispanic, White, and

Mul tiracial Asubgroupso constitute the racial/
reporting areacial/ethnic groups, disability status, English language learner status, economically
disadvantaged status, migrant status, gender, foster care status, homeless status, and status as a
child with a parent on active duty in the Armed Forces.

If a subgrop has fewer than five tested students, performance resulistfithat subgroup and

the subgroup with the next smallest number tested in the same category will not be reported. (See
Asian/Pacific Islander and American Indian/Alaska Native in the exabgbtsv) If the sum of

the number of tested studentsoimth subgroups is stillewerthan five, the performance results for

the subgroup with theextsmallest number tested within that category will also not be reported.

(See White in the examphelow.) This process continues until the sum of the number tested for

the subgroups within a category whose performance results are not being reported is equal to or
greater than five. This process is used so that the use of simple mathematical computations cannot
result in the release of performance results associated with any sthdegttyprotecting student
confidentiality.

For full disclosure purposes, the combined performance results for all of the small subgroups in the
cases indicated above are reporiader the new categoriy,S ma | | Group Total .o T
the racial/ ethnic groups category only, as the
be the same as that for the All Students group, as all other categories oohtaivo subgrops.

Note that if the number tested for a subgroup in a category with only two subgréeypesrighan

five, performance results for both subgroups in that category will not be reported. See the

Homeless Status category in the exanigew. If the identityof the one homeless studevdsto

be known, and results for the not homeless students were reported, using simple subtraction, the
results for the homeless student could easily be determined. As such, results for both subgroups are
not reported.

5 Consistent with ESEA section1111(i), information collected or disseminated under ESEA section 1111 shall be collected and
disseminated in a manner that protects the privacy of individuals consistent with section 444 of the General Educatios Provis

Act(20 U. S. C. 1232g, commdducayiondRn gwrt sa sa ntdh e rfi Famiyl yAct of 19740) .
minimumnsi ze for reporting, States shoul d BesRractickstfor Deteeninihgh st i t ut e
Subgroup Size in Accountability Systeihile Protecting Personally Identifiable Student Informadiont o i denti fy approp
statistical disclosure limitation strategies for protecting student privacy.
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Annual Reporting Example:

Number Number scoring at level:
Subgroup — T T T
Tested 1 2 4
All Students | 264 | 13 | 38 [ 150 | 54
Racial/Ethnic Groups Category
American Indian/Alaska Native 3 o} o] o] o]
Asian/Pacific Islander 1 o}
Black 84 2 12 51 19
Hispanic 74 4 8 37 25
White 50 0 3 s} s}
Multiracial 52 6 10 31 5
Small Group Total 54 1 8 40 5
Disability Status Category
General-Education Students 259 o}
Students with Disabilities 3 o} s} 0 o)
English Language Learner Status Category
Non-English Language Learners 260 o}
English Language Learners 4 o}
Economically Disadvantaged Status Category
Not Economically Disadvantaged 259 12 36 158 53
Economically Disadvantaged 5 1 2 1 1
Gender Category
Female 180 7 19 81 25
Male 184 6 19 78 29
Migrant Status Category
Not Migrant 260 0 6] 0 0
Migrant 4 o}
Foster Care Status Category
Not Foster 262 o}
Foster 2 o}
Homeless Status Category
Not Homeless 263 o}
Homeless 1 o}
Status as a Child with a Parent on Active Duty in the Armed Forces Category
Not Armed Forces Child 264 13 38 159 54
Armed Forces Child 0 0 0 0 0
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For accountability reporting, if the number of studentevgerthan30, performance results are

not reported for thagroup. The subgroups for accountability reporting are All Students, American
Indian or Alaska Native, Black or African American, Hispanic or Latino, Asian or Native
Hawaiian/Other Pacific Islander, White, Multiracial, Students with Disabilities, Engésiguiage
Learners, and Economically Disadvantaged Students.

Accountability Reporting Example:

Subarou Performance Performance
group Enroliment Index
All Students 264 180
American Indian/Alaska Native 30 120
Asian/Pacific Islander 29 o]
Black 39 165
Hispanic 40 140
White 74 o]
Multiracial 52 168
Students with Disabilities 3 o]
English Language Learners 40 172
Economically Disadvantaged 5 o]
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dents for

| f the Stateds minimum number of stu
[ y purposes,

minimum numberofst udent s f or accountabil
number of students for purposes of reporting.

t
t

New York Stateuses an 1size of five when reporting annual dafar additional information
about how a reporting size of five protestadent privacy and is statisdity reliable, please see
pp. 3233.

iii. Establishment of LongTerm Goals(ESEA section 1111(c)(4)(A))

a. Academic Achievement(ESEA section 1111(c)(4)(A)(i)(1)(aa))

1. Describe the longterm goals for improved academi achievement, as measured by
proficiency on the annual statewide reading/language arts and mathematics assessments, for
all students and for each subgroup of students, including: (i) baseline data; (ii) the timeline

for meeting the longterm goals, for which the term must be the same multyear length of

time for all students and for each subgroup of students in the State; and (iii) how the long
term goals are ambitious.

New York Stateis committed to establishing ambitious goals for improving student academic
achievement and promoting greater equity in educational outcomes. In general, NeStaterk
has sought to establish goals that stretch beyond historical patterns of improveoocanmes
for students, but are realistic if New YdBitateis able to successfully implement its theory of
action for improving student outcomes.

New York Statehas established the following methodology to create ambitioustéonggoals
and measures afterim progress for language arts and math:

Step 1: Establishthet aief6do goal for the indicator. This
performance thatn the future the State wishes each subgroup statewide and each subgroup

within each school to &geve. For example, tHend goal for performance in English language

arts and mathematics is for each subgroup statewide and each subgroupagitbahool to

achieve a Performance Index of 20tich would mean that all students averagewere

proficient (See Section below on Academic Achievement Indicators for an explanation of how the
Performance Index is computed.)

Step 2: Set the period for establishing the firstfongr m goal toward achi evin
New York Statehas sethe 20212022 as the year in which New YoBktatewill setits first long
term goal.

Step 3: Set a target for the amount by which New Ridteplans to the close the gap between the
ARendo goal atarch goalhNew YoilStatettas establisgd a 20% gap closing target
for ELA and matkematics For example, the baseline performance forAh&tudentsgroup in
English language arts is a Performance IndeX7of hefiend goal is a Performance Index of 200,
which would result in almost all students being proficient. The gap betweéerttiegoal and the
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baseline performance 193 Index pointsTwenty percenbf 103is 21 Index Pointsrounded to
the nearest whole number.

Step 4: Add the baseline Performance Index to the Gap Closing amount to establisht2 2021
school year longerm goal. In the example abgike 202122 school year lonrterm goal for the

All Studentsgroup in ELA would bel 18 (base year performancé97 + 21-point gap reduction
target of 20%).

Step 5: Repeat this process for other subgroups.

Step 6: Each yeaset a new longerm goal so that the lortgrm goal is always established five
years in the futurelhe previously established loitgm goal becomes the measure of interim
progress for that year. Fexample, following the 20118 school year, a new losigrm goal for
the 202223 school year will be set and the 26224 school year lon¢erm goal will become the
measure of interim progse for that year. This methodology allows the lbegn goals to be
adjusted to reflect the rapidity with which schools and subgroups are making progress toward
achieving the end goals established byState.
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Using this methodology, treatewide longterm goal forGrades 38 English language arts is:

Baseline 202122 End Goal

Group 201516 Goal

All Students 97 118 200
Asian 157 166 200
Black 89 111 200
Economically Disadvantage 87 110 200
English language learners 58 86 200
Hispanic 88 110 200
Multiracial 97 118 200
Native American 87 110 200
Students with Disabilities 45 76 200
White 93 114 200

For Grades 8 mathematics:

Baseline 202122 End Goal

Group 201516 Goal

All Students 101 121 200
Asian 177 182 200
Black 81 105 200
Economically Disadvantage 87 110 200
English language learners 73 98 200
Hispanic 86 109 200
Multiracial 101 121 200
Native American 88 110 200
Students with Disabilities 50 80 200
White 102 122 200

For High School language arts:

Baseline 202122 End Goal

201516 Goal
All Students 177 182 200
Asian 194 195 200
Black 148 158 200
Economically Disadvantage 156 165 200
English language learners 87 110 200
Hispanic 151 161 200
Multiracial 183 186 200
Native American 150 160 200
Students with Disabilities 103 122 200
White 195 196 200
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For HighSchoolmathematics

Group Baseline 202122 End Goal
201516 Goal
All Students 151 161 200
Asian 192 194 200
Black 114 131 200
Economically Disadvantage 130 144 200
Englishlanguage learners 98 118 200
Hispanic 123 138 200
Multiracial 154 163 200
Native American 125 140 200
Students with Disabilities 85 108 200
White 169 175 200

2. Provide the measurements of interim progress toward meeting the losigrm goals for
academic achievement in Appendix A.

3. Describe how the longerm goals and measurements of interim progress toward the lorg
term goals for academic achievement take into account the improvement necessary to make
significant progress in closing statewid@roficiency gaps.

The gap reduction methodology is explicitly designed to ensure that those subgroups with the
largest gaps between the baseline performance of the subgroup and #teerfoggal must show
the greatest gains in terms of achievingrtfeasures of interim progress and the {egn goals.

For example, in Grades8ELA, there is d12-point difference in the baseline performance
between the highesichieving subgroup (Asians) and the lowashieving subgroups{udents

with disabilities). By 20212022, while the Asian subgroup is expected to mak@aint gain, the
students with disabilitiegroup is expected to make&-point gain, more thatriple that of the
Asian group, resulting ia 22point reduction in the gap between the wvoups.

b. Graduation Rate. (ESEA section 1111(c)(4)(A)(i)(1)(bb))

1. Describe the longterm goals for the four-year adjusted cohort graduation rate for all
students and for each subgroup of students, including: (i) baseline data; (ii) the timeline for
meeting the longterm goals, for which the term must be the same muhyear length of time
for all students and for each subgroup of students in the State; and (iii) how the losigrm
goals are ambitious.

New York Stateis committed to establishing amloitis goals for improving graduation rates and

promoting greater equity in educational outcomes. In general, NewStatéhas sought to
establish goals that stretch beyond historical patterns of improvement in outcomes for students, but
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are realistic if Nev York Stateis able to successfully implement its theory of action for improving
student outcomes.

New York Statehas established the following methodology to create ambitioustéonggoals
and measures of interim progress for graduation rate.

1 Step 1. Establishthet afiendo goal for the indicator. TF
performance thatn the future the Statewishes each subgroup statewide and each
subgroup within each school to achieve. e goal for the 4yearadjusted cohort
graduation rate is33%6.

1 Step 2: Set the period for establishing the firstifongr m goal t oward achi e
goal. New York has set the 202022 as the year in which New Yd8tatewill setits first
long-term goal.

1 Step 3: Sea target for the amount by which New Y @kateplans to the close the gap
bet ween t he iendoterg goall New YodStateha®estblishesl %2 | o n g
gap closing target. For example, the baseline performance fall tBeidentsgroup is a
graduation rate d80%. Thefend goal is a 4yearadjusted cohorgraduation rate of%%o.
The gap between thiend goal and the baseline performancé5%o0. Twenty percenof
15% is 3% percent.

1 Step 4: Add the baseline graduation rate to the @aging amount to establish the 2021
22 school year lonterm goal. In the example abqvke 202122 school year longerm
goal for theAll Studentsgroupfor 4-yearadjusted cohomjraduation ratevould be83%
(base year performance 8 + 3 percent reduction target d3%).

1 Step 5: Repeat this process for other subgroups.

1 Step 6: Each yeaset a new longerm goal so that the lortgrm goal is alwaysetfive
years in the futurelhe previously established lotgrm goal becomes theeasure of
interim progress for that year. Fexample, following the 20218 school year, a new long
term goal for the 20223 school year will be setind the 20222 school year longerm
goal will become the measure of interim progress for that yé&s.methodology allows
the longterm goals to be adjustedreflect the rapidity with which the schools and
subgroups are making progress toward achieving the end goals establishe8tatethe
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This same methodology is used to establish the-temggoals for the extendedyear and 6/ear
adjusted cohort graduation rates, except thafieheb goak for these extended graduation rates
are higher than that for they#ar adjusted cohort graduation rate.

Using this methodology, the statewideg-term goas for the 4-yearadjusted cohorgraduation
ratesare

202122
Long-
201516 Term
Subject Group Name Baseline Goal
4-Yr
Graduation
Rate All Students 80.4% 83.3 95%
American Indian/Alaska Native 66.30 72.2% 95%
Asian 875% 89.0% 95%
Black 69.3%0 74.%% 95%
Economically Disadvantaged 73.2%0 77.6% 95%
English Language Learners 46.6% 56.3% 95%
Hispanic 68.9% 74.1% 95%
Multiracial 80.70 83.5% 95%
Studentswith Disabilities 55.% 63.2% 95%
White 89.2% 90.%%6 95%

2. If applicable, describe the longerm goals for each extendeg/ear adjusted cohort
graduation rate, including (i) baseline data; (ii) the timeline for meeting the longerm goals,
for which the term must be the same multiyear length of time for all students and for each
subgroup of students in the State; (iii) how the longerm goals are ambitious; and (iv) how
the longterm goals are more rigorous than the longerm goal set for the fouryear adjusted
cohort graduation rate.

graduation rate are as follows:

The longterm goals for the adjustédyear cohort

202122
Long-
201516 Term End
Subject Group Name Baseline Goal Goal
5-Yr
Graduation 96.0%
Rate All Students 83.0% 85.6%
American Indian/Alaska Native 69.1% 74.%% 96.0%
Asian 88.8% 902% 96.0%
Black 73. 70 78.1% 96.0%
Economically Disadvantaged 77.%% 81.2%0 96.0%
English Language Learners 529% 615% 96.0%

Revised State Template for the Consolidated State Plan 40



202122

Long-
201516 Term End
Subject Group Name Baseline Goal Goal
Hispanic 72.%% 77.%% 96.0%
Multiracial 81.1% 84.1% 96.0%
Studentswith Disabilities 60.8%0 67.80 96.0%
White 90.%% 91.6% 96.0%

The longterm goals for thadjusteds-year extended year graduation rate are as follows:

201516 202122 End

Subject Group Name Baseline Target Goal

6-Yr

Graduation 97.0%

Rate All Students 84.1% 86.6%0
Americanindian/Alaska Native 70.1% 75.%% 97.0%
Asian 89.6% 911% 97.0%
Black 75. %% 80.0% 97.0%
Economically Disadvantaged 79.%% 83.0% 97.0%
English Language Learners 56.0% 64.20 97.0%
Hispanic 74.8% 79.3% 97.0%
Multiracial 81.6% 84. 70 97.0%
Studentswith Disabilities 61.9% 68.9% 97.0%
White 90.70 92.0% 97.0%

The longterm goals for thadjusteds-year andbs-year extended graduation rates are more
ambitious than thé-year rateas theb-year rate is computed using @nd goal of $% and the
6-year rate is computed using @@ncdd goal of ¥%, as opposed to theyear rate, which is
computed using a3% fiend goal.

3. Provide the measurements of interim progress toward the loagrm goals for the four-
year adjusted cohort graduation rate and any extendegear adjusted cohort graduation rate
in Appendix A.

4. Describe how the longerm goals and measurements of intem progress for the four-year

adjusted cohort graduation rate and any extendegear adjusted cohort graduation rate take
into account the improvement necessary to make significant progress in closing statewide
graduation rate gaps.

Revised State Template for the Consolidated State Plan 41



The gap reduction methodology is explicitly designed to ensure that those subgroups with the
largest gaps between the baseline performance of the group and therforggpal must show the
greatest gains in terms of achieving the measures of interim psagmd the lonterm goals. For
example, for thé&-year adjusted graduation rate, there 3§% difference in the baseline
performance between the higheshieving subgroup (Whites) and the lowashieving subgroup
(English languag&earner$, which will be reduced to 28% if the losigrm goals for these groups
are achieved

c. English Language Proficiency(ESEA section 1111(c)(4)(A)(ii))

1. Describe the longterm goals for English learners for increases in the percentage of such
students making progess in achieving English language proficiency, as measured by the
statewide English language proficiency assessment including: (i) baseline data; (ii) the State
determined timeline for such students to achieve English language proficiency; and (iii) how
the longterm goals are ambitious.

New York Stateis committed to establishing ambitious goals for improving educational outcomes
for ELLs/MLLs. In general, New Yortatehas sought to establish goals that stretch beyond
historical patterns of improvement in outcomes for students, but are realistic if NeV&téteis

able to successfully implement its theory of action for improving student outcomes for
ELLs/MLLs, noted bw.

New York Statehas established the following methodology to create ambitioustéonggoals

and measures of interim progress for increases in the percentage of ELLs/MLLs making progress
in achieving English proficiencys described below, New Yoi&tate utilizes five levels of

proficiency (Entering, Emerging, Transitioning, Expanding, and Commanding). On the initial
English language proficiency assessnmieNew York State Identification Test for English

Language Learners (NYSITELL)students are ghtified as ELLS/MLLs if they score at the

Entering, Emerging, Transitioning, or Expanding Levels, and those who score Commanding on the
NYSITELL are not identified as ELLs/MLLsOnce identified, all ELLs/MLLs takennually the

New York State English as Second Language Achievement Test (NYSESLAT) to determine
placement for the following year. Students may exit ELL/MLL status in one of two ways: 1) by
scoring at the Commanding level on the NYSESLAT, or 2) by scoring at the Expanding level on
the NYSESLA' AND scoring above designated cut points on the GradeEi®glish Language

Arts Assessment dhe Regents Exam in English.

1 Step 1: Establishthet afiendo goal for the indicator. TF
performance thatn the futurethe Statewishes to achieve. THend goal for the
percentage of students making progress in achieving English proficiency is 95%.

1 Step 2: Set the period for establishing the firstiongr m g o a | toward achi e
goal. New YorkStatehas sefive years as the period for its first goal. Thereftine,2021
2022school year will behe yearfor which first long-term goalwill be established
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1 Step 3: Set a target for the amount by which New gigteplans to the close the gap
bet ween todland thedirstdoagero goal. New York has established0d®gap
closing target. For example, the baseline performance for students making progress in
achieving English language proficiencyid. The gap between tliiend goal and the
baseline performance %2%. Twentypercent 062% is 10%, rounded to the nearest whole
percent

1 Step 4: Add the baseline to the Gap Closing amount to establish th@282hool year
long-term goal. In the example abgvke 202122 schol year longterm goal would be
53% (base year performance4d% +10% percent reduction target dd%). The annual
target for each of the five years will be 2%.

1 Step 5: Each yeaset a new longerm goal so that the lortigrm goal is always established
five years in the futurél'he previously established lottgrm goal becomes the measure of
interim progress for that year. For example, following the 208 8chool year, a new long
term goal for the 20223 school yeawill be set and the 20222 school year longerm
goal will become the measure of interim progress for that year. This methodology allows
the longterm goals to be adjusted to reflect the rapidity with which the ¢claoa
subgroups are making progress toward achieving the end goals established by the State.

The Department has identified that ELLs/MLLs generally become English proficient in three to
five years on average, based on a longitudinal analysis of all ELLsS/MLLSs in a particular cohort,
with factors such as initial English Language Proficiency (EL®Ilat entry determining the

specific number of years within which a student is expected to become English proficisnt.
timeline forms the batermgoal$. dongeNregoalsdre arksultdt at e
both this timeline and the model sefed to monitorrgr ess (t he 0 Oesaibed i t i
below). The Department has developed this theory of action regarding ELL/MLL progress:

1 New York State holds that all students who are not proficient in English must be
provided specific oppaunities to progress toward and meet English language
proficiency requirements. This is important because students who are not English
proficient will not be able to fully demonstrate what they know and can do in English
language artandmathematicslelivered in English.

1 Developing language proficiency is a cumulative process that occurs over time and
should occur in a timely manné&lLLs/MLLs should make meaningful progress toward
English proficiency, and the New York State accountability system is designe
moni tor schoolsdé efforts in facilitat:i
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Based on this theory of action, the Department has reviewed data regarding achievement and
proficiency of New York State ELLs/MLLs to identify a model for incorporating their progress

into Sate accountability determinations, as well as to identify resdmsbd studerevel targets

and goals/measures of interim progress. The Department reviewed several different models for
examining and measuring ELP progress, guided by New Stai® s eotty bf action and

assessed each model feliability, robustness, transparency, and usefulness. In addition, the

Department compared its yearly statewide ELP assessment (the New York State English as a

Second Language Achievement Test, or NYSESLAT) wstBtateEnglish Language Arts (ELA)
assessment to empirically validate whether NYSESLAT exit standards are apprdjmeatesults

were consistent with expectations and with relationships observed across the United States. The
Department further analyzed the tithatit generally takes ELLS/MLLs to reach English

proficiency in order to identify important factors that contribute to the tinaeit takes New York

Statds students t o r each Amalysgdeveal thatthainitaliEbBPgeyelipr of i ¢
the most i mportant factor influencing a studen

Based on the previous actions, the Departraelgctech TransitionMatrix modelfor

incorporating ELLE MLLs 6 att ai o S&t&eatcounthbilitEdeterminatidns. The
Transition Matrix model is based on initial English proficiency level and evalaapested

growth per year againattual growth. Under the Transition Matrix model, growth expectations
mirror the natural language development trajectory. The Transition Matrix links initial English
proficiency level to the timan yearsthat a student is an ELL/MLL. Table 1 provides an exdemp
of the growth that could be expected based on ayae trajectory, which would inform the
values in théransition Matrix For example, for a student who initially scores in the Entering
performance level, the target growth for his/her second yealdvbe 1.25 performance levels.
The next two years, the target growth would be 1 level each year, and,finally t he st udent 6
year, the target growth would slow to 0.75 performance le€eédit would be awarded based on
a student 0 smirgstrationg ohthed\YSEBSLAR, dnd whether that student meets the
expectations of growth based on his/her initial level of English proficiency.

New York State further enhances the robustness of the Transition Matrix model by capturing
cumulative progressf st udents through a fAsafe harborodo pr
I's based on comparing a student 0xpectedleveli sh | ang
based onthetablebelow. For example, a student whose initial English languagggoency level

iIs Emerging and is in year three would be expected to have made 1 level of growth or have

attained level 4.25 (2 +1.25+1). In this waghools are not penalized ftudentsvho have an

idiosyncratic growth yeaaslong as they stildemonstrate having attained the appropriate overall

level and thereforeare still on track to exiting in the appropriate timeframe.

Provisions for Long Term ELLs/MLLs will also be made, with growth targets carrying over into
additional years for studewho havenot yet attained proficiency.

Since the NYSESLAT was revised in 2015 to reflect the adoption of more rigorous standards,
growth expectations need Ibe monitorecand theDepartment is currently examining the stability
and consistency of resslusing multiple years of data. These analyses will be conducted again in
two years, once more NYSESLAT dateeavailable to ensure that expectations for student
progress are appropriatetakeholder input will be gathered when this analysismlucted.
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Table: Non-linear growth to target based on fiveyear trajectory

Initial ELP Year 2 Year 3 Year 4 Year 5
Entering (1) 1.25 1 1 0.75
Emerging (2) 1.25 1 0.75

Transitioning (3)

1

1

Expanding (4)

1

The baseline i43%, and the gaplosing amount is@%6. Consequentlyt h e ogoalns®5% of

studens demonstrat@rogress using the above table, and the-tengy goal for 20222 is for
53% of students to demonstrate progress.

New Yor k

2. Provide the measurements of interim progress toward the lorgrm goal for increases in

Stat e

resul

t s fahe tevased NiY SESLAY iadicates thata d mi n |
approximately 3% of students meet their progress expectations.

the percentage of English learners making progress iachieving English language
proficiency in Appendix A.

Currently, 43% of New York State ELLsS/MLLs meet their progress expectations. Sirentbe
goal is to have 95% of students meeting their progress expectations, the gap is 52%.-Tdrenlong
goal is b have 20% of that gap closed within 5 years, which is the-20Z&cthool year. Twenty

percent of 52% equals 10%, when rounded to the nearest whole percent. The annual progress for
thelong-termgoal isdivided equally by the number of years, and there®gss.

iv. Indicators (ESEA section 1111(c)(4)(B))

a. Academic Achievement Indicator Describe the Academic Achievement indicator,

including a description of how the indicator (i) is based on the lonterm goals; (ii) is

measured by proficiency on the annual Statewide reading/language arts and mathematics
assessments; (iii) annually meases academic achievement for all students and separately
student s;
in the State, includes a measure of student growth, as measured by the annual Statewide
reading/language arts and mathematics assessments.

for

New York Stateis committed to building an accountability system of multiple measures aligned to

each

subgroup

of

and

(iv)

college, career, and civic readiness. New YSi&kiehas been diligent in soliciting extensive
feedback from stakelaersthrough online surveys and dozens of meetings acro$taketo

inform this design. In particular, stakeholders have provided detailed feedback on the selection of

indicators that will incentivize all public schools to move all students to higher levels of
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achievement. Th8tate alsds committed tousing valid andeliable indicators ancheasuring
student growth from yedo-year.

The assessment tools used by New York State support the criteria that are set forth in the Standards
for Educational and Psychological Testing (AERA, APA, NCME, 2014). The validity and

reliability evidence that is collected for each assessment supports the specific uses and
interpretations of scores for each tool, and trerefore described in detail in each technical

report.

Links to technical reports and corresponding sectionsef@bility and validity:
1 New York State Testing Program 2015a@es 38 ELA & Math (Sections 3 & 7)
1 New York StateAlternateAssessment Technical Report 2ai3(Chapters 10 & 12)
1 New York State English as a Second Language Achievemenit 2846 Operational
Test Technical Repo(Chapters 5 and 6)

Consistent with New Yorlstaté® s -teonrggals, New YorlStateuses Performance Indicé3l)
in English language aremdmathematics to measure academic achieverAdPL.is calculated
separately for each subject and then combined to creait fand MathAchievement Index.

ThePlis based upon measures of proficiencytbatea s sessments and gives sc
credito for student sAcwhoou naraebiparttyi alelvyelp r20f,i chif
who are proficient (Accountability Level 3), a
(Accountability Level 4). Th&l will be a number betweernZb0. In a school in which adtudents

are proficient, the school would have an Index of 200. In a school in whicbftiadf students

were proficient and hatéf the students were partially proficient, the Index would be 150.

When an accountability system is basetelyon whetheror notstudents are proficient, this

creates a potential incentive for schools to faffrsrts on those students who are closest to
becoming proficient and a potential disincentive to focus efforts on students who are far from the
standard of proficiencyBy providing partial credit for students who are partially proficjedéw

York Stategives schools as much incentive to move students from Level 1 to Level 2 as it does to
move students from Level 2 to Level 3. In schools most at risk of being idéritfisupport and
improvement, the degree to which schools are moving students from Level 1 to Level 2 is a more
precise way to judge improvement and progress than the ability of the school to move students
from Level 2 to Level 3.

The Depar tnaeefor usé of Rlisauppored by the public comments provided to the

USDE on draft ESSA regulations from prominent psychometricians at the Learning Policy

Institute regardingheuse of scale scores aRdts as well as an article describing the work of
psychometrician and Har v aWkenBProcerhitless®@tto Goad ew H

The goal of an accountability sgsh should be to incentivize schools to have all students reach
their maximum potential. Under No Child Left Behind, schools were given strong incentives to
work to have as many students as possible reach proficiemicfew incentives to have students
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reach levels beyond proficiency. An August 2016 report issued by the Thomas Fordham Institute,

e n t i High 8tdkesffor High Achievers: State Accountability in the Age of ES8A assert s t
ANCLB meant well (as did many state accountabi
pernicious flaw. Namely, it created strong incentives for sishtodfocus all their energy on

helping lowperforming students get over a modgsbficiencydbar, while ignoring the

educational needs of high achievers, who were likely to pass state reading and math tests

regardless of what happened in the classrddiis may be why the United States has seen

significant achievement growth for its lowgsrforming students over the last twenty years but

small er gains for i1its top students. o The repor
Kent Cooke Foundatn, and elsewhere shows that theseliowc o me o6 hi gh fl yer sé
0l ose altituded as they make their way through
achievement gapsd that haPRl¢hatgiesxtraaeaditto pol i cy p
students who score advanced on state assessments provides schools an incentive to move all
students to higher levels of performance. To ensure that schools did not divert attention away from
students at lower levels of performance, theindives additional credib schooldor increasing

the percentage of students at Level 4 compared to Lebet8nly halfas much credit as for

moving students from Level 1 to Level 2 or from Le2éb Level3.

All continuously enrolled students ihd tested elementary and middle level grades and all
students in the annual high school cohort are included iRltf@r each subjeca Plis computed
for each subgroup of students for which a school or district meets the miniraizen n
requirements.

Computation of thél: A Plis a value from 0 to 250 that is assigned to an accountability group,
indicating how that group performed on a required State test (or approved alternative) in English
language artandmathematics. Student scores on the tast€@nverted to performance levels.

In elementary/middleand secondarievel ELA andmathrematicsthe performancéevels are:

Level 1 = Basic

Level 2 = Basic Proficient

Level 3 = Proficient

Level 4 = Advanced

The Performance Index is computesifollovs:

ELA and Math Performance Index[(humber of continuously enrolled tested students scoring at
Level 2 + (Level 3 * 2) + (Level 4 * 2.5) + the greater of the number of continuously enrolled
tested students or 95% of continuously enrolled studerit&p

The weighted average of a subgroupds Perfor man
Achievement Index as illustrated below:
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Example of Elementary/Middle SchdeLA and MathAchievement Index

Accountability | Subject # of # of # # # # Numera| Denom | PI
Group Continuously| Continuously | Level | Level | Level | Level tor inator
Enrolled Enrolled 1 2 3 4
Students Tested
Students
Low-Income| Math 102 100 10 30 40 20 160 100 160
Low-Income| ELA 100 90 20 20 30 20 130 95 137
Low-Income| Index 202 190 30 50 | 70 | 40 290 195 | 149

In the above example, the numerator for the Performance Index is the sum of the number of

students at Level;lus the number of students who scored Leyehdtiplied by twq plus the
number of students who scored at Level 4, multiplied by 2.5. This number is then multiplied by

100. The denominator is number of Continuously Enrolled Tested Students, except for ELA,
where the denominator ftlhe Performance Indas 95, since nly 90% of Continuously Enrolled

Studentavere tested. To calculate the Achievement Index for thenoame subgroup, the
numerators for madmaticsandELA are summed and then divided by the denominators for these

two subjects.

Notes:

1 Students who takthe New York State Alternate Achievement Test are included in the

Performance Index based on their achievement level on that examination
1 Students in Grades 7 andMho take Regents Examinations in Mathematics will have their

scores included in the Elentary/Middle Performance Index in the same manner as scores

for high school students are included in the High School Performance Index. Thus, for

exampl e,

for bot h

a

mi

ddl

e

evel

exam to be includenh the respective Performance Indices as Level 4, the student must

score at or above 85 on the examination. Similarly, both middle and high school students

who score below 65 will have their results included in the Performance Index as Level 1.
1 Newly arrived English language learners who are exempt from taking the language arts

assessment are not included in the computation of the Performance Indices.

Through New YorkStat® s

Progress

Measur e,
+eonmgygals and measures of

achievenent indicators are explicitly linked to New Yo8tat® s
interim progress.
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Example ofELA and MathHigh School Performance Index

Accountability | Subject| # of Students| # # # # Numerator| Denominator| Pl
Group in Level | Level | Level | Level
Accountability | 1 2 3 4
Cohort
Low-Income | Math 100 10 30 40 20 160 100 160
Low-Income | ELA 100 10 20 30 40 180 100 180

Note: All students in the accountability cohort who do not take a Regents exam, the New York
State Alternate Assessmeat,an approved alternative to the Regents are counted as Level 1.

The school accountability cohort consists of all students who first erGeaele 9 anywhere four

years previouslyd.g.,the 2013 accountability cohort consists of students who firsteziBeade

9 during the 20134 school year), and all ungraded students with disabilities who reached their

17" birthday in that same school year, who were enrolled for more than half of the current school

year and did not transfemanoh er di st r i ct 0 sgraoting psogrdmo Studénts whibi pl o m
earned a high school equivalency diploma from or were enrolled in an approved high school
equivalency preparation program on June 30 of the current school year are not included in the
schoolaccountability cohort.

Indicator for Public Elementary and Secondary Schools that are Not High Schools (Other
Academic Indicator). Describe the Other Academic indicator, including how it annually
measures the performance for all students and separatelyrfeach subgroup of students. If
the Other Academic indicator is not a measure of student growth, the description must
include a demonstration that the indicator is a valid and reliable statewide academic
indicator that allows for meaningful differentiation in school performance.

New York Statewill use a measure of student growth as one indicator for public elementary and
secondary schootbatare not high schools.

New YorkStatd s cur rent account abi | Flexipilitysvgiver, eses, pur s ueé
Mean Growth Percentiles (MGP) for ELA and netiatican Grades 48 to measure student

growth in elementary and middle schools. MGPs are computed for students who have a valid test

score in the subject in the current year and i tabt score in that same subject in the prior year in

the grade i mmediately below the 6Gade8matht 6s curr
assessment result in 2017 an@rade 4 assessment result in 2016).

The MGP model is typically referred &s a covariate adjustment model (McCaffrey, Lockwood,
Koretz & Hamilton, 2004), as the current year observed score is conditioned on prior levels of
student achievemefteferred to as the unadjusted model in New York Statehe core of the

New York Sate growth model is the production of a Student Growth Percentile (SGP). This
statistic c¢har awréngearszoecselativd te othert siwdbmswithosanilar prior
test score histories. For example, an SGP equal to 75 denotes thad teersturéestyear score

is the same as or better than 75 percent of the students in the State with similar prior test score
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histories. Once SGPs are estimated for each student-ignelde.g., subgroups or schdevel)

statistics can be formed thataracterize the typical performance of students within a group. New
YorkStatd s gr owt h model Technical AdvisorPy Commi tt
Hence, groupevel statistics are expressed as the mean SGP within a group. This statistic is

referredto as the MGPScores from the unadjusted modet reported for informational purposes

to educators and are used for school accountability in Gra@e®etailed information regarding

New YorkS t a tm@dél san be founh the Growth Model for School Accountabili¥01516

Technical Report

Although New YorkStateanticipates using its current growth model to make differentiations
betweerschools based on 2018 school year data, New Yo#tateis currently evaluating this
model to identify improvements and is exploring potential alternative models for determining
student growth that New Yor&tatemay seek to use in future years.

For school accountability purposes, New Y&tiatec ur r ent |l y uses a school 0s
unweighted tweyear average MGP in ELA and mathaticsfor school accountability. To further
increase the stability and reliability of this measure, New YQidtewill, under ESSAte usea
threeyear average MGP in ELA and mathaticsto create the subgroup for the school Growth
Index. The Commissioner shall calculate a mean growth percentile (NM&Bach accountability
subgroup for each public school, charter school and district by adding the student growth
percentile (SGP) scores for continuously enrolled students in gre8lEt A to those in grades 4

8 math for the current aritle previous twareporting years, and dividing the result by the total
number of SGPs in those grades/subjects and years.

An index will be created for each subgroup for which the combined total of Student Growth
Percentiles (SGPs) is equal to or greater thanA30example of how the Growth Index is
computed is shown below.

Year Number | Number of | SUM of | Sum of
of ELA Math SGPs| ELA Math
SGPs SGPs MGP

201718 30 31 1600 1578

201617 29 32 1306 1600

201516 28 33 1500 2864

3 Year Total| 87 96 4406 6042

Combined 183 10448

Total
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MGP Index | (10,448/183) = 57.09

In the example above, the thrgear unweighted ELA MGP and the thrgear unweighted Math

MGP are computed, and these two numbers are av
For purposes of school differentiation, Beowth Index for each subgup in a school is

converted to an Achievement Level that ranges fredn ds follows:

Subgroup MGP Level
45 or Less 1
45.1 to 50 2
50.1to 54 3
Greater than 54 4

In the exampleabove because the MGP is greater than 54, the subgroup would red¢avelal
for growth.

At both the elementary and middle school [&vidlew YorkStatewill also compute a Progress

Measure. The Progress Measure is how a subgroup performs in relatiostb thdoreyrfesn

goals for the subgroup, ti8¢ a tMedsgre of Iterim Progress (MIP) in that year, and the school

specific measure of interim progress for the subgroup in that schooOfadentification is
determined using the performance of only the i
as TSI for bw performance on one or more of the following subgroups, but not the All Students
subgroup: Students with Disabilities, English Language Learners, Economically Disadvantaged,

and Racial/Ethnic Group subgroups.

Progressis based on subgroup performance in relation to an end goakdongyoals, and
measures of interim progress (MIP) in elementary/midathel secondarievel ELA and math.
These are determined for all accountability subgroups separately. They ardeisonge for
ELA separately from math and the two results are then averaged.

As explained in NeWXi):Yorkods response to A(4

o TheEnd Goalis the ultimate desired restittr a subgroup in terms of their
Performance Index (PI).

o A Baselineis the Pl usedb calculate the lonterm goals aniIPs. The Baseline
i's the previous year os PI

o A Long-Term Goalis the amount of progress th&ateexpects to make, based on
the statebs baseline, over the next five

% Progressd also computed in this same way at the high school level as a measure of School Quality and Student
Success.
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Thisi s determined by subtracting the state
result by 0.20, and adding that result t
For example, if the stateds baseline PI

200-91 =109
109 x 0.20 =21.8
91 + 21.8 = 112.& the longtermgoal

0 A Measure of Interim Progress (MIP)is determined at both the state level and the
school level. The state MIP is calculated by subtracting the state baseline from 200,
multiplying the result by 0.20, dividing that result by 5, and then adding that result
to the state baseline. The schooPM$ calculated by subtracting the school
baseline from 200, multiplying the result by 0.20, dividing that result by 5, and then

adding that result to the baseline. Each
pointso (200 minus byb}aeladdadeo theiorigieat 0. 20 d
baseline.

For exampl e, -l7bastliheePlisI:at ebs 2016
200-91 =109

109 x 0.20=21.8

21.8+5=436=4.4

91+4.4=954

Stat e 818 MIR99%.4

Stat e é38MIRH9D.8

St at e é&8 MIR 91082

Stat e &% MIRHIDA6

Stat e @3MIR9H1A3

NOTE: State MIP6s are FI-IX&EDPIfo,r rfawestyaeta
for the 202223 will be calculated.

I f a school 6s baseline PI i s 80:
200-80 =120

120 x 0.20=24

24+5=4.8

80 +4.8=84.8

School 4sMIP=84.9

School ASMIP=89.8

School @GMIP=04.9

School @sMIP=02.D

Sc hool @xMIP=01241

NOTE: School MI P6s ar e FHEBEDnewschoolf i ve vye
MI P& s f 0-23andhihe fat@vihd f@ur years will be calculated.
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Schools are then assigned a Progress Level from 1 to 4 based on whether or not they met the
St at eélserlno nCgp a | and whether they met the statec¢
MIP means the school meeither the state nor the school MIP. Met lower MIP means the school
met the | ower but not the higher of the state
met the higher of the stateds and the school 6s

ADi d Not -TMererh Goath®outcomaislessthanthelehgr m Goal . 0 Met
LongTer m Goal 0 means t he éolernn Gaalbat less thanghg cubpointt o t h e
for AEXCEeTeedremd Qooanlg 0 #Aleex are eGcbead oL arsg detther mi ned
Long-Term Goal fromhe End Goal, dividing by 2, and then adding the result to the-Leng

Goal. The outcome must be at or above that resulting number. For example, if the End Goal is 200

and the Longlerm Goal is 112.8:260 1 2. 8= 87 . 2. 87.202=4Not6. 43.6
MeetLongTer m Goal 0 < 1Tle2.nB ;GofaMedt >l=omgl2. 8 but < 15
Term Goal o >= 156. 4.

Did Not Meet LongTermGoal | Met LongTerm Goall Exceeded Lon@erm Goal

Did not meet MIP
Met lower MIP
Met higher MIP

In theexampleabove, for 201718 the state longerm goal isL12.8 the state i95.4, and the

school MIP is84.81 f t he seBodllds s2BI/7 -18 Frogress lcehebi® | 6 s 201 7
because 87 is less than the state{mmm goal 0fl12.8(Did Not Meet LongTerm Goal), less

than the state MIP &5.4but greater than the school MIP&.8(Met | ower MI P) . I f
201718 Pl i s 95, -18 Frogress keteb&bécause 92 i l&sg than the statedong

term goal 0fLl128 (Did Not Meet LongTerm Goal), equal to the state MIP3i.4and greater

than the school MIP d34.8(Met higher MIP).

After Progress Levels {4) are determined separately for math and ELA, the two results are then
averagedind rounded dowto determine the overall Progress Level.

New York Stateadjusts these levels to account for subgroups that show particularly strong growth
compared to prior performance, even if the subgroup does not achieve eithebotireMPs

The chart above alsapplies to the graduation rated measures sthool quality and student
success.

As noted previously, New Yor8tat®d s P r o g r e s IgitlyNMrksaNew Yoek Stat& p

academic achievement measueslew YorkStaté® s -fewonrggals and measuresiterim

progress.

At the elementary and middle level, NY uses two additional other academic indicators: a Science
Performance Index araiCore SubjecPerformance Index.
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The Science Performance Indexcomputed using the results for all continuousisoéled
students in the tested elementary and middle level grad@$is computed for each subgroup of
students for which a school or district meets the minimsiz@ requirements.

Computation of the Scienédl: A Science Pis a value from 0 to 25Mat is assigned to an
accountability group, indicating how that group performed on a required State test (or approved
alternative) in sciencé&tudent scores on the tests are converted to performance levels as follows.

Level 1 = Basic

Level 2 = Basic Proficient
Level 3 = Proficient

Level 4 = Advanced

The Performance Index is computed as follows:

SciencePerformance Index = [(number of continuously enrolled tested students scoring at Level 2
+ (Level 3 * 2) + (Level 4 * 2.5) the grater of the number of continuously enrolled tested

students or 95% of continuously enrolled studehts)0

Example of SciencBerformancendex

Accountability | Subject # of # of # # # # Numera| Denom | PI
Group Continuousl| Continuously | Level | Level | Level | Level tor inator
y Enrolled Enrolled 1 2 3 4
Students Tested
Students
Low-Income| Science 100 90 20 20 | 30 | 20 130 95 137

In the above example, the numerator for the Performance Index is the sum of the number of
students at Level;lus the number of students who scored Level 3, multiplied bypiue the
number of students who scored at Level 4, multiplied by 2.5. This number is then multiplied by
100. The denominator is 95, since only 90% of Continuously Enrolled Students stede te

Students in Grades 7 and 8 who take Regents Examinations in Science will have their scores

included in the Elementary/Middle Performance Index in the same manner as scores for high

school students are included in the High School Performance [hides, for example, for both a

mi ddl e | evel studentds and a high school stude
respective Performance Indices as Level 4, the student must score at or above 85 on the

examination. Similarly, both middle andghi school students who score below 65 will have their

results included in the Performance Index as Level 1.

The Core Subject Performance Index is a measunew well students who participate in state
assessments perform. The Core Subject Performiader allows stakeholders thfferentiate

performance among subgroups of students who actually participate in state assessments as opposed
to conflating performance results that are reported for all continuously enrolled students regardless

of whether omnot they participated in the assessm&hts measure has been reported and used for
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accountability purposes in New York for 15 years, and is considered by stakeholders to be a
critical measure of schopkrformance

The Core Subject Performance Indexasnputed as = [(number of continuously enrolled tested
students scoring at Level 2 + (Level 3 * 2) + (Level 4 * 2.5) + the number of continuously enrolled
tested student$] 100

The weighted average of a subgrtolug 0ssu l®geer d WP dna n
Subject Performandadex as illustrated below:

Example of Elementary/Middle SchdBore Subject Performance Index

Accountability | Subject # of # # # # Numera| Denom | PI
Group Continuously | Level | Level | Level | Level tor inator
Enrolled 1 2 3 4

Tested
Students
Low-Income| Math 100 10 30 40 20 160 100 160
Low-Income| ELA 95 25 20 30 20 130 95 137
Low-Income| Scienc 40 0 10 14 16 78 40 195
e
Low-Income| Index 235 35 60 84 56 368 235 | 157

In the above example, the numerator for the Performimue is the sum of the number of

students at Level;2lus the number of students who scored Level 3, multiplied byplue the

number of students who scored at Level 4, multiplied by 2.5. This number is then multiplied by
100. To calculate th€ore Sulect Performancéndex for the lowincome subgroup, the

numerators for mathematics, ELA, and science are summed and then divided by the denominators
for these three subjects.

For purposes of school differentiation, there SubjecPerformance Index fahe all students
group and each subgroup in a school is converted to an Achievement Index Level that ranges from
1-4.

Subgroup Percentile Rank @ore Subject | Achievement Level
Performance Index
10% or Less

10.1 to 50%

50.1 to 75%
Greater tharr5%

AIWIN|F

Notes:
1 Students who take the New York State Alternate Achievement Test are included in the
Performance Index based on their achievement level on that examination.
1 Students in Grades 7 and 8 who take Regents Examinations in Mathematics and Science
will have their scores included in the Elementary/Middle Performance Index in the same
manner as scores for high school students are included in the High School Pedormanc

Revised State Template for the Consolidated State Plan 55



I ndex. Thus, for example, for both a middle
score on a Regent exam to be included in the respective Performance Indices as Level 4,

the student must score at or above 85 on the examination. Similarly, bote amdchigh

school students who score below 65 will have their results included in the Performance

Index as Level 1.

c. Graduation Rate. Describe the Graduation Rate indicator,ncluding a description of (i)
how the indicator is based on the longerm goals; (ii) how the indicator annually measures
graduation rate for all students and separately for each subgroup of students; (iii) how the
indicator is based on the fouryear adjusted cohort graduation rate; (iv) if the State, at its
discretion, also indudes one or more extendegear adjusted cohort graduation rates, how
the four-year adjusted cohort graduation rate is combined with that rate or rates within the
indicator; and (v) if applicable, how the State includes in its fouyear adjusted cohort
graduation rate and any extendedyear adjusted cohort graduation rates students with the
most significant cognitive disabilities assessed using an alternate assessment aligned to
alternate academic achievement standards under ESEA section 1111(b)(2)(D) andaasled a
State-defined alternate diploma under ESEA section 8101(23) and (25).

At the secondary level, New Yoftatewill use three cohorts to determine if an accountability
group met the criterion in graduation rate. These are theyfarraljusted cohort graduation rate
and the fiveyear and si¥ear extendeddjusted cohort graduatioate. The fouyear adjusted
cohort graduatiomate consists of all students who first entegedde 9 anywhere four years
previously and whavere enrolled irthe school/district. The fivgear and six/ear extended

adjusted cohort graduatisate consists of all students who first enteéedde 9 anywhere in the

five years previously and six years previously and who were enrolled in the school/district. Data
for these cohorts are captured as of AugusS8ldents who eantiplomas from registered New
York State public schosbr students wh are enrolled in HechH or dual high school college
prograng® and have met all requirements for high school graduation are counted as high school
completers.

I n determining a school s performance on the ¢
each subgroupdés performance against the Statebo
( MI Ps) and ttemnegodforadck d the fdyean fiveyear, and si¥ear rates.As

explained in the description of the progress measore, each r ate, each group
be assessed against two MIPs: the Statel MIP for that year, which is detailed in the earlier

section on goals and in Appendix A, and the scispekific MIP that is established using the same
methodology. It he chart bel ow, the greater of these M
the |l esser of these MIPs is referred to as the
MIP for the fouryear graduation rate for 202018 is 80.9%, and thelsmolspecific MIP is 82%,

the fAhigher MIPO is 82% and the fAl ower MIPO is

7”NYS Pathways in Technology{FECH)is a six-year program irollaboration with an IHE and industry partner designed to have
students graduate with a high school and associatebds degrees
8 Institutions of Higher Education (IHEs) partner with public school districts to create early dulibgechools that provide

students with the opportunity and preparation to accelerate the completion of their high school studies while concunirently ea

minimum of 24 but up to 60 transferable college credits.
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Each groupo6s perfor manc e -term goal.lTsestate wlldptermired t o t
a subgroup meets, does not meet, or exceeds the relevant goal. Thedhcekballassified as
exceedi ng a -termigoglrisdhe loréiesm doa plug 50% of the difference between

the longterm goal and the end goal. For example, for the-year rate, the end goal is 95%. If the
long-term goal is 83.3%, exceedingetlongterm goal is performance at or above 89.15%.

CSlI identification is determined using the per
Schools will be identified as TSI for low performance on one or more of the following subgroups,

but not the Al Students subgroup: Students with Disabilities, English Language Learners,

Economically Disadvantaged, and Racial/Ethnic Group subgroups.

For purposes of school differentiation, the Graduation Rate Index for each subgroup in a school is
converted to a Gduation Rate Index Level that ranges frosh fbr each graduation rate cohort as
follows:

Did Not Meet Met LongTerm State | Exceeded State
LongTermGoal | Goal Goal

Did not meet an
MIP

Met lower MIP

Met higher MIP

The unweightedverage for théour-year, fiveyear, and siayeargraduaﬁon rate cohorts is used
as Graduation Rate Level for a subgradipfor example, a subgroup met the state ‘T goal
for the fouryear graduation rate, but did not exceed it, and met the lmiwsrtwo MIPs, it would
receive a level 3. Inturnf as u b g r o uwyear &raduatian Rate Level is 4, its fiyear
Graduation Rate Level is 3, and its-gear Graduation Rate Level is also 3, then the overall
Graduation Rate Level is 3n New Yak Staté seport cardsthe actual graduation rates for each
cohort and the associated measures of interim progresitatetbng-term goals will be reported.
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d. Progress in Achieving English Lanquage Proficiency (ELP) IndicatarDescribe the
Progress in Achieving ELP indicator, including
the State ELP assessment.

New York State utilizes five levels of proficiency (Entering, Emerging, Transitioning,

Expanding, and Commanding). Oretimitial English language proficiency assessniexdew

York State Identification Test for English Language Learners (NYSITELdtydents are

identified as ELLs/MLLs if they score at the Entering, Emerging, Transitioning, or Expanding
Levels, and those vahscore Commanding on the NYSITELL are not identified as ELLS/MLLSs.

The assessment was created and supported using validity and reliability evidence that is
referenced in the Standards for Educational and Psychological Testing (AERA, APA, & NCME,
2014). Ths includes validity evidence related to content, internal structure, external structure,

and various measures of reliability, such as internal consistency, standard error of measurement,
and intefrater reliability.

Once identified, all ELLs/MLLs taketh®t at ed6s ELP assessment, the N
Second Language Achievement Test (NYSESLAT), yearly, to determine placement for the

following year. Students may exit ELL/MLL status by demonstrating English proficiency in one of

two ways: 1) by olatining an overall score in the Commanding range on the NYSESLAT, or 2) by
obtaining an overall score in the Expanding range on the NYSESLAT AND scoring above

designated cut points on the Grade® Bnglish Language Arts Assessment or Regents Exam in

English.

The Department has determined that ELLS/MLLs generally become English proficient in three to

five years, based on a longitudinal analysis of all ELLs/MLLs in a particular cohort, with factors

such as initial ELP level at entry determining the speciiimiper of years within which a student

is expected to become English proficient. The Department has reviewed data regarding

achievement and proficiency of New York State ELLs/MLLSs to identify a model for

incorporating their progress into State accountgtdéterminations, as well as to identify

researckbased studerlevel targets and goals/measures of interim progress. The Department
reviewed several different models for measurin
theory of action, and assessedhreamdel for reliability, robustness, transparency, and

usefulness. In addition, the Department compared its NYSESLAT with its State English
Language Arts (ELA) and Mathematics assessment
proficiency, including conseration of initial ELP level.

After concluding this analysis, the Department selected a Transition Matrix Table for

i ncorporating ELLs6/MLLs®G attainment of ELP in
Transition Matrix Table model is based on initial English language proficieney &nd

incorporates expected growth per year against actual growth. Under the Transition Matrix Table

model, growth expectations can mirror the natural language development trajectory, and the
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timeline to proficiency, which is based on New York Statgitdinal student data, can be
incorporated directly into the model. The Transition Matrix Table appears as a grid, and links
English language proficiency levels to the time in years that a student is an ELL/MLL. Credit is
awarded based thifromeonedevaltd thennexd sverghe aowse of years in the
New York State school system. In other words, since analyses of student data show that
ELLs/MLLs generally become English language proficient in three to five years, the model can
set growth tegets for up to five years for students based on their initial English proficiency.

The Transition Matrix Table model is intended to be used with all ELL/MLL students in grades 1
i 12, as long as a student has a current and prior year NYSESLAT score.

A dsaharboro rule wildl be applied to the model
meeting specified growth targets, or by reaching proficiency levels that are implied through growth
targets. Therefore, if a student exceeds growth in his orrseyéar, but does not meet the growth

target in their second year, as long as the student meets the proficiency level target in the second
year, the student will receive credit.

To hold schools accountable for all ELLS/MLLS, considerations for £oergn ELLS/MLLs will

also be incorporated into the model, with growth targets carrying over into additional years for
those students who do not reach Commanding within the specified period. In this way, schools will
have a continued incentive to make progreskexit Long Term ELLS/MLLSs.

A comprehensive accountability system seeks to measure how schools support students at all

|l evels. As noted above and detailed in Table A
entry to determine the specific nuertof years within which a student is expected to become

English proficient. To ensure schools are accountable for progress among all students, the overall
performance of the school will be linked to supporting student progress regardless of their

studenté6 entry |l evels. Thus, for a school to achi e
E), students must minimally meet or exceed student progress goals detailed in Tables B and C.

The following steps are takemwrl to determine a s

1. Determine initial level of proficiency and years in program for all applicable students.

2. Determine progress goals for each student based on entry level and years in program.

3. Calcul ate each school ds successstrwade mnt b@ased
progress goals.

4. Use the computed school success ratio to assign the school a4epetfbrmance.
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Detailed explanation of each step:

Step 1 Determine initial level of proficiency for all students.

Applicable students take the New York ®tédentification Test for English Language Learners
(NYSITELL) and are classified into one of five levels: Entering, Emerging, Transitioning,
Expanding, and Commanding. Student previously classified take the New York State English as a
Second Language Aahement Test (NYSESLAT) to determine current level of proficiency.

Table A details the expected levels for students based on their initial ELP classification and years
in the program.

Table A: Cumulative Progress (Expected Levels)

Year
Initial ELP | 2 3 4 5
Entering 3225 3325 3425 35
Emerging 33.25 3425 35
Transitioning| 34 35
Expanding | 35

Step 2 Determine progress goals for each student based on entry level and years in program.

Table B provides the expected growth of a student given an initial ELP level and year in program.
ELP progress and levels are determined using the New York State English as a Second Language
Achievement Test (NYSESLAT). Table C provides the probability sfudent meeting the

expected progress detailed in Table B using re
current | evel and year in program is then wused
year.

Table B. Progress Goals

Year
Initial ELP | 2 3 4 5
Entering 1.25* 1 1 0.75
Emerging 1.25 1 0.75
Transitioning| 1 1
Expanding |1
*In levels
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Table C: Expected Student Progress, Based c
Statewide Probability of Meeting Progress Goal

Initial Level Year | Probability N Std.
Deviation

Entering 2 0.72 15045 0.45
3 0.58 13403 0.49

4 0.42 9664 0.49

5 0.47 11718 0.50

Emerging 2 0.48 8071 0.50
3 0.33 5459 0.47

4 0.24 4187 0.43

Transitioning 2 0.29 6249 0.45
3 0.29 4609 0.45

Expanding 2 0.08 17764  0.28

Step3:.Cal cul ate each school 6s success ratio based
progress goals.

A school s success ratio is determined by comp
progress goalThe formula for calculating the sucsastio is as follows:

a. For all ELLs/MLLs in a school determine whether each student met the progress goal.

b. Aggregate (count) the number of students mi
students meeting progress goals. o

c. Forall ELLs/MLLs in a schooldentify the initial ELP status and year combination and
the uniform statewide likelihood that a student with that combination of initial status and
year will meet the progress goal.

d Aggregate (sum) each student oOshispequalbabi | ity
ASum of students expected progress. o

Success Ratio = # students meeting progress goals / Sum of students expected progress

It is important to note that the statewide agg
to the statewide basfor the longterm goal.

Therefore, expectations for every continuously enrolled English language learner student with a
current and prior year NYSESLAT score are used to compute the denominator while schools only
get credit for students who make annpiagress in the computation of the numerator.

Step 4 Use the computed school success ratio to assign the school adepeffbrmance.

The resulting success ratio is then used to place schools into one of four Achievemenibevels.

conversion to each of the four levels is detailed in Table D. From the examples above, a success
ratio of 1.0 corresponds to a Level 3; a success ratidafdresponds to a Level 2; and a success
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ratio of 1.25 corresponds to a Level 4. Thus, to score at the highest level, schools must demonstrate
substantial success in supporting student progress above what is expected.

Table D: Success Ratio to Achieveméhevel Conversion

Success Ratio Level
0-0.49 |
0.50- 0.99
1.0-1.24 |
1.25+ |

e. School Quality or Student Success Indicator(sPescribe each School Quality or Student
Success Indicator, including, for each such indicator: (i) how it allows for meaningful
differentiation in school performance; (i) that it is valid, reliable, comparable, and
statewide (for the grade span(s) to wikh it applies); and (iii) of how each such indicator
annually measures performance for all students and separately for each subgroup of
students. For any School Quality or Student Success indicator that does not apply to all
grade spans, the description mst include the grade spans to which it does apply.

New York Statebds selection of measure of schoo
extensive stakeholder engagement. More than 2,400 stakeholders responded to an online survey,

and more thn 1,000 persons attended regional meetings at which participants responded to direct
guestions about indicators of school quality and student success. New York State solicited

feedback about indicators that could be used beginning with B®$¢hool yearesults as well as

those that might be added to the system in the fut@ee pages-80 for a discussion of the
extensiveprocess by which New York State sought public feedback on the proposed measures.

At the elementary middle and high schodkvels, New York State wilinitially use chronic

absenteeism as its measure of school quality and student success. Research shows that both student
engagement and regular school attendance are highly correlated with student success. Students

who miss more #in 10% of instruction have dramatically lower rates of academic success than do
students who are not chronically absebsing chronic absenteeism to differentiate between

schools is intended to encourage schools to engage in aggressive efforts tthanhstwdents do

not miss large amounts of instruction. In a survey conducted by the New York State Education
Department, to which more than 2,400 persons responded, more thtmrtsstrongly supported

or supported the use of chronic absenteeism asagume of school quality and student success.

The chronic absenteeism rate for a school is defined as the number of students who have been
identified as chronically absent (excused and unexcused absences equaling 10% or more of
enrolled school days) agparcentage of the total number of students enrolled during the school
year (denominator). Chronically absent students will be identified as such based on the number of
days that a student is enrolled. This is significant because students may enrdiiaolasdistrict

°Balfanz, R., & Byrnes, V. (2012). THempor t ance of Being in School: A Report
Public Schools. Baltimore: Johns Hopkins University Center for Social Organization of Schools. Available at
http://new.everylgraduates.org/wpcontent/uploads/2012/05/FINALChronicAbsenteeismReport_May16.pdf

Attendance Workg(2015). Mapping the Early Attendance Gap.
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during different points in the school year. For example, a student who misses four days of school
and was enrolled from September 1 through January 31 would not be considered chronically
absent. However, a student who is enrolled onlyifermonth of December, yet missed four days

of school, may be categorized as such. This definition has the advantage of identifying chronically
absent students regardless of the point in time at which they enter the district or school.
Suspensions will ndoe considered absences because suspended students must receive alternate
instruction,if the student is of compulsory school age. Similarly, a student who is not present in
school for an extended period for medical reasons would receive instruction at home and would
not be reported as abseRteliminary modeling by the New York State EdugatDepartment
indicates that there is significant dispersion of results on this measure across schools and
subgroups, and thus, the measure meaningfully differentiates school performance.

For the Chronic Absenteeism Indicator, New York has establist@tyadrm goal that no more
than 5% of students statewide in each accountability subgroup within each schdm shall
chronically absent. New York has established a-kengn goal to reduce the gap between current
baseline performance and this egmhl by20% within five years. The tables below provide the
endgoal, longterm goal and measures of interim progress for each accountability subgroup.
Separate longerm goals and measures of interim progress have been established for ¢rades 1
and for grade8-12:

Grades 18 Chronic Absenteeism End Goals, Lehgrm Goals and Measure of Interim Progress

[ Grades 1-8 Chronic Absenteeidm

Gap from| 5Yr Gap|Yearly Ga 2021-22
2016-17 | Ultimate | Reductionf Reductionl 2017-18 | 2018-19 | 2019-20 [ 2020-21 |Long Tern
Measure Group Name Baseline| Goal Goal Goal Target Target Target Target Goal End Goal
Chronic AbsenteeisnAll Students 15.4% 10.4% 2.1% 0.4% 15.0% 14.6% 14.2% 13.7% 13.3% 5.0%
Asian/Pacific Islander 8.4% 3.4% 0.7% 0.1% 8.3% 8.1% 8.0% 7.9% 7.7% 5.0%
Black 21.5% 16.5% 3.3% 0.7% 20.8% 20.2% 19.5% 18.9% 18.2% 5.0%
Economically Disadvantaged 21.1% 16.1% 3.2% 0.6% 20.5% 19.8% 19.2% 18.5% 17.9% 5.0%
English Language Learners 18.6% 13.6% 2.7% 0.5% 18.1% 17.5% 17.0% 16.4% 15.9% 5.0%
Hispanic 21.0% 16.0% 3.2% 0.6% 20.4% 19.7% 19.1% 18.4% 17.8% 5.0%
Multiracial 17.5% 12.5% 2.5% 0.5% 17.0% 16.5% 16.0% 15.5% 15.0% 5.0%
American Indian/Alaska Native 22.0% 17.0% 3.4% 0.7% 21.3% 20.6% 20.0% 19.3% 18.6% 5.0%
Students With Disabilities 22.9% 17.9% 3.6% 0.7% 22.2% 21.5% 20.8% 20.0% 19.3% 5.0%
White 10.9% 5.9% 1.2% 0.2% 10.7% 10.4% 10.2% 10.0% 9.7% 5.0%

Grade9-12 Chronic Absenteeism End Goals, Lefigrm Goals and Measure of Interim Progress

| Grades 9-12 Chronic Absenteeilsm

Gap from| 5Yr Gap|Yearly Ga 2021-22
2016-17 | Ultimate [ Reduction Reductionf 2017-18 | 2018-19 | 2019-20 | 2020-21 |Long Tern|
Measure Group Name Baseline| Goal Goal Goal Target Target Target Target Goal End Goal
Chronic AbsenteeisnAll Students 24.2% 19.2% 3.8% 0.8% 23.4% 22.7% 21.9% 21.1% 20.4% 5.0%
Asian/Pacific Islander 14.8% 9.8% 2.0% 0.4% 14.4% 14.0% 13.6% 13.2% 12.8% 5.0%
Black 33.9% 28.9% 5.8% 1.2% 32.7% 31.6% 30.4% 29.3% 28.1% 5.0%
Economically Disadvantaged 32.4% 27.4% 5.5% 1.1% 31.3% 30.2% 29.1% 28.0% 26.9% 5.0%
English Language Learners 36.4% 31.4% 6.3% 1.3% 35.1% 33.9% 32.6% 31.4% 30.1% 5.0%
Hispanic 34.0% 29.0% 5.8% 1.2% 32.8% 31.7% 30.5% 29.4% 28.2% 5.0%
Multiracial 24.7% 19.7% 3.9% 0.8% 23.9% 23.1% 22.3% 21.5% 20.8% 5.0%
American Indian/Alaska Native | 37.4% 32.4% 6.5% 1.3% 36.1% 34.8% 33.5% 32.2% 30.9% 5.0%
Students With Disabilities 35.2% 30.2% 6.0% 1.2% 34.0% 32.8% 31.6% 30.4% 29.2% 5.0%
White 16.6% 11.6% 2.3% 0.5% 16.1% 15.7% 15.2% 14.7% 14.3% 5.0%
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Additionally, at the high school level, New York State wiitially use a College, Career, and

Civic Readiness Index as a measure of school quality and student success. Such an indicator drew
substantial support from respondents to the survey mentioned above, withirtigastrongly

supporting or supporting these of a College, Career, and Civic Readiness Index. New York State
believes that a measure that incentivizes schools to ensure that students graduate with the most
rigorous possible high school credential will enable more students to succeed than a thaasur
merely values completion. In addition, research demonstrates that students benefit from
participation in advanced coursework, even if students are unable to achieve i@idgecores

on exams associated with such coursework or to earn collagjewhen enrolled in a course that

offers both high school and college credit.

New York Stateds Coll ege, Career, and Civic Re
students who pass high school courses and additional credit for students who suduéiez

scores on nationally recognized exams associated with these courses or who earn college credit for
participation in dual enroliment cousséncluding this indicator as a measure of school quality and
student success will encourage more schimotdfer advanced coursework to more students.

Additional elements of the index will include successful completion of a career technical course of
study, receipt of an industngcognized credential, and completion of the Seal of Biliterasy

well as reslts from students who participate in the New York State Alternate Assessments

Alternative means to create an indicator of civic engagement will also be pursued.

The College, Career, and Civic Readiness Index is a number that will range from &tan200

will be computed by multiplying the number of students in an accountability cohort demonstrating
college and career readiness by the weighting for the method by which the student demonstrated
college and career readiness, divided by the number of slidehe accountability cohdtt

Readiness Measure Weighting

1 Regents Diploma with Advanced 2
Designation

1 Regents Diploma with CTE
Endorsement

1 Regents Diploma with Seal of
Biliteracy

1 Regents Diploma and score of 3 or
higher on an AP exam

1 Regents Diploma anstore of 4 or
higher on IB exam

1 Regents Diploma and the receipt of
industryrecognized credential or

101t is theoretically possible for a subgroup to have an Index of more than 200 if all students in the accountability
cohort for a subgroup graduate with a readiness measure than isdvagga® and the subgroup also has students

from a prior cohort who earn a high school equivalency diploma and are added to the index. Should this occur, the
index will be capped with a score of 200.

1 The weighting given to students who earn a higiios| equivalency diploma is not based on accountability cohort
membership. Instead school earns credit for the student in the year in which the student earns his or her high school
equivalency diplomgso long as the student earns the diploma withimadths of the date in which the student was
articulated by the high school to a high school equivalency program.
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passage of nationally certified CTE
examination

Skills and Achievement
Commencement Credential with an
average score of 4 on the New York
State Alternte Assessment
Examinations (NYSAA) in language
arts, mathematics, and science.

Regents Diploma and high school
credit earned through participation ir|
an AP, IB, or dual enrollment course
Regents Diploma with CDOS
endorsement

Skills and Achievement
Commencement Credential with an
average score of 3 on the New York
State Alternatéssessment
Examinations (NYSAA) in language
arts, mathematics, and science.

15

= =

Regents or Local Diploma

Skills and Achievement
Commencement Credential with an
average scoref 2 on the New York
State Alternatédssessment
Examinations (NYSAA) in language
arts, mathematics, and science.

High School Equivalency Diploma
CDOS Credential

= |=2 =

No High School or High School
Equivalency Diploma

For the College, Career, and CiReadiness, New York has preliminarily established the

following endgoals, longterm goals, and measures of interim progress:

Gap
between
Baseline| 5 Yr Gap|Yearly Gaj 2021-22
2016-17 | and End | Reductiorf Reductiony 2017-18 | 2018-19 | 2019-20 | 2020-21 |[Long Tern|
Measure |Group Name Baseline Goal Goal Goal Target Target Target Target Goal End Goal
College,
Career,
and Civic
Readinesg
Index All Students 117.3 57.7 11.5 2.3 119.6 121.9 124.2 126.5 128.8 175
Asian/Pacific Islander 142.0 33.0 6.6 1.3 143.3 144.6 145.9 147.2 148.6 175
Black 84.3 90.7 18.1 3.6 87.9 91.5 95.1 98.7 102.4 175
Economically Disadvantaged 97.5 77.5 15.5 3.1 100.6 103.7 106.8 109.9 113.0 175
English Language Learner 28.5 146.5 29.3 5.9 34.4 40.3 46.2 52.1 57.8 175
Hispanic 88.0 87.0 17.4 3.5 91.5 95.0 98.5 102.0 105.4 175
Multiracial 116.1 58.9 11.8 2.4 118.5 120.9 123.3 125.7 127.9 175
American Indian/Alaska Native 89.4 85.6 17.1 3.4 92.8 96.2 99.6 103.0 106.5 175
Students with Disabilities 62.5 112.5 22.5 4.5 67.0 71.5 76.0 80.5 85.0 175
White 140.1 34.9 7.0 1.4 141.5 142.9 144.3 145.7 147.1 175
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The College, Career, and Civic Readiness Index will be repba®ed on the-gear cohort as of
June 38.

As indicatedpreviously, the Progress Measure that is used as another academic indicator for
elementary and middle schools is used as a measure of school quality and student success at the
high school level.

In addition,at the high school levefcienceandSocialStudiesPerformancéndicesarealso used
asmeasures of school quality and student success. The PI for seetavddiscience and social
studies is calculated using the following equation:

Pl = [(number of accountability cohort members scoring at Leve{l2vel 3 *2) + (Level 4 *
2.5) + number of accountability cohort membérg]00.

Example of High Schodbcience and Social StudiBsrformancéndices

Accountability | Subject| # of Students| # # # # Numerator| Denominator| Pl
Group in Level | Level | Level | Level
Accountability | 1 2 3 4

Cohort
Low-Income | Scienc 100 40 30 20 10 95 100 95
e
Low-Income | Social 100 25 25 25 25 138 100 138
Studies

Note: All students in the accountability cohort who do not take a Regents exam, the New York
State Alternate Assessmeat,an approved alternative to the Regents are counted as Level 1.

The school accountability cohort consists of all students who first entered Grade 9 anywhere four
years previously (e.g., the 2013 accountability cohort consists of students who fiestl €rtede

9 during the 20134 school year), and all ungraded students with disabilities who reached their

17" birthday in that same school year, and did not transfer anot her di strictés
diplomagranting program. Studentdw earned a high school equivalency diploma from or were
enrolled in an approved high school equivalency preparation program on June 30 of the current
school year are not included in the school accountability cohort.

Over time, this Index may be expandedriclude such measures as pgstondary enroliment and
persistencesuccessful completion of college credit earned through a dual enroliment course from
an accredited college or universitpllege preparatory coursework completed, and successful
completon of coursework leading to graduatioNew York State will consider providing, in the
future, additional points for students who meet more than one college, career, and civic readiness
measureThe Regents may also consider creating a State S€atiofEngagement, similar to the

Seal of Biliteracy, and including that in the Index.
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For purposes of school differentiation, the chronic absenteeism indicator and College, Career, and
Civic Readiness Index for each subgroup in a school is convertedrtdeaniLevel that ranges
from 1-4, as follows:

| |
Did not meetLong | Met LongTermGoal

TermGoal

Exceeded Longerm Goal

Did not meet an MIP

Met lower MIP

Met higher MIP

As shown in the chart above, each subgroupbés p
against two MIPs: the Statevel MIP for that year and the schesgecific MIP that is established

using the same methodology. In the chart above, the greatesefNtiBs is referred to as the

Ahi gher MI PO and the | esser of these MIPs is r
subgroupbés state | evel M I-2B18 fs @2% andhhe schespecifia@ b s ent e
MI' P is 10%, t he afinhdi gthheer fMIoPnoe ri sMI1P00% i s 12 % bec:
rate of 10% is more rigorous than a rate of 12%.

Each groupoés perfor mance Hemgodl Jhe statewillpetarneng t o t
if a subgroup meets, does not meet, or exceeds the relevant goal. The threshold to be classified as
exceeding a -termoglrisdhe loréesm dodplug50% of the difference between

the longterm goal and the end goal. For example, for the CCCRY, if the end goal is 200 and the
long-term goal is 150, exceeding the letegm goal is performance at or above 1lfaus if a

subgroup met the state lotgyrm goal for chronic absenteeism or the CCCRI, but did not exceed it,

and met the lower of its two MIPs, it would receive a level 3

For each of these measures, a subgroup receives a scetehabéd on how it performs in relation

to the Sttmamedsal ®#nfgor t he subgroup, the statebo
that year, and the schesgpecific measure of interim progress for the subgroup in that school year.
Preliminary modeling by the New York State Education Department indicatethére is

significant dispersion of results on this measure across schools and subgroups and thus the

measure meaningfully differentiates school performance.

The Board of Regenis committed tgover time incorporating additional measures of school

qgual ity and student success into the Statebds ac
workgroup that will be tasked with making recommendations regarding additional measures to
incorporate into the accountability systamdthe way in which dia about these measures should

be gathered and the measures computed, the conditions necessary for the field to prepare for the
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use of these measures for accountability, and the timeline for incorporating these measures into the
State accountability system

Beginning in the 20118 school year New Y or8tatewill collect information onout-of-school

suspensions at the individual student level. (Currestlyools report aggregate information on
out-of-school suspensions that is reported by racial/etinoiap and gendgbut not by low

income, English language learner, or disability status.) This-281sthool year data will serve as
the baseline for holding schools accountableofdgrof-school suspension rates. Beginning with
201819 school year restsl, the New York State Education Department will assign each school a
Level 1-4 rating for each subgroup for which thehool isaccountable Districtswill be required

to assist schoologof-schoolsusmensersrate far any subgaiagl retesves

a Level 1 rating. New Yortateintends to include out of school suspensions as a measure of
school quality and student success when the second cohort of Comprehensive Support and
Improvement Sabols is identified using 202P1 school yeadata. Additional measures of school

quality and student success are expected to be added to the system over time, beginning with a

measure of the rate at which students are subject{of@ahool suspensions and a high school

readiness measure for middichool student8Vhen New Y ork Stateaddsa measureNew York

Statewill amend its ESSA state plan and submit it to tmétédl State®epartment of Education

In addition to indicators that may be added to the accountability system and used for mentifyi
schools for support and intervention, epartmentvill regularly publish a set of indicators that
hi ghlight school conditions and studentso

needs and progress in achieving quality and eqtityeaschool, district, an8tatelevels.

Among the measures that the Board of Regents will ask the workgroup to consider for

accountability or reporting purposes are:

Indicator

Measure

School Climate
School Safety
Per Pupil School
Funding
Access t@pecific
Learning Opportunities

Opportunity to Learn Indicators
Student experiences of school
Incident rates
Reported by function (e.g., total, instructional, capital, raapital
spending.
Student access to types of courses/curriculum (e.g. preschdbl,
day kindergarten, STEM, arts, physical education, history/ soci
studies) measured either through school reports of hours taugh
of courses offered, or # of students enrolled torough student
survey results)
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Indicator Measure

Student Access to Highll % of fully certified/effective teachers
QualifiedTeachers % of infield teachers in each school
% experienced teachers (e.gith 3+ years of experience)

Accessto Staffing |{ G dzZRSy 1 Qa Oflaa aaiil s
Resources Number of counselorper student

Integration of Students | A measure of the extent to which students of different subgrou
(by race/ethnicity, socioeconomic status, English language lea
and students with disabilities) are in schools and classrooms
together, relative to their presence in the district as &ale.

High School, and Postsecondary Success
High School Credit | Average credit accumulatiquer year

Accumulation /

Completion of Required % of students reaching a specified # of credits

Credits /
Successful completion g % of students in a high school cohort who have successfully
coursework for completed all credits for graduation
graduation

Student Attainment of | Percentage of students acquiring an industegognized licensero
Industry Approved certificate
Licenses or Certificates

PostGraduation Percentage of students going onto college or employment
Outcomes
Postsecondary Percentage of students enrolling in@ 4-year colleges withia
Enroliment Rates set time after graduation
Postsecondary Percentage of students whaersist to a 2 or 39 year of college

Persistence Rates

Teacher/Parent Engagement
Teacher Turnover | % of teachers leaving each year
Teacher Absences | Average # of teacher absences per year
Teaching Conditions | Teacher Survey, such as TELL or similar tool
Parent Involvemenand | Parent surveys; local evidence of participation
Engagement

While theseameasuresare being considered for inclusion in the accountability and reporting
systems, the Department will develop a data dashboard that will be used to provide stakeholders
with a transparent and intuitive way to assess the performance of schools in relati@miéby of

Revised State Template for the Consolidated State Plan 69



metrics that include both thosiwatare used for accountability and those that measure important
aspects of schoolintput are not appropriate to be usedhHmh-stakes decisions.

v. Annual Meaningful Differentiation (ESEA section1111(c)(4)(C))

a . Describe the Statebdés system of annual meani
State, consistent with the requirements of section 1111(c)(4)(C) of the ESEA, including a
description of (i) how the systemis basedon allindiat or s i n the Stateds ac

system, (ii) for all students and for each subgroup of students. Note that each state must
comply with the requirements in 1111(c)(5) of the ESEA with respect to accountability for
charter schools.

New York Statewill differentiate all public schools in the State, including charter schools, into the
following categories using each of the indicators specifiéation iv for which a subgroup will

be held accountable: Comprehensive Support and Improvement Schoolsed &gaport and
Improvement Schools, Schools in Good Standing, and Recognition Schodistermine the
categoryinto which a subgroup will be differentiated, New Y @&tateassigns a Performance

Level from 24 for each measure for which a subgroup stlzool is held accountable.

b . Describe the weighting of each indicator in
differentiation, including how the Academic Achievement, Other Academic, Graduation

Rate, and Progress in ELP indicators each receive satantial weight individually and, in the

aggregate, much greater weight than the School Quality or Student Success indicator(s), in

the aggregate.

New York Statedoes not explicitly weight indicatgrbut rather uses a series of decisioles to
differentiatebetweerschools. These decision rules give the greatest wiigidademic
achievement and growth (elementary and middiechools) and academachievement and
graduation rate (in high school®rogressowardEnglish language proficiendyy ELLS/MLLS is
weighted more thaareacademic progresshronic absenteeismand the collegeand career
readiness index, whicire weighted equallyoutless than achievememgfrowth, andthe
graduation rate.

Within the Composite Performandadex(See below)academic achievementl@nguage arts and

math are weighted equally and science and social studies are weighted lower. For example, at the
high school level, ELA and math combined are given three times the wegggiente and six

times theweightof social studies.

The following rules are applied when a school or subgroup has insufficient results to be held
accountable for one or more accountability measures:

1. CompositePerformancéndex: If a school does notaat the minimum N count fa@Composite

Index determination, then the school will be held accountable using the established accountability
process for small schools (sesessment procesa$ discussed in section ¢ below.
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2. Growth Index (elementagnd middle schools): If a subgroup does not meet the minimum N
count for a Growth I ndex determinati on, t he su
using the Achievement Index only. If the school is identified as Level 1 for Achievetinenthe

school will alsobeLevel 1 for Achievement and Growth Combined. Other measures will then be

usedto determine the final classification of the school.

3. Graduation Rate Index (High School): If a subgroup does not meet the minimum N count for a
Graduati on I ndex determination the subgroupds in
Achievement Index only. If the school is identified as Level 1 for Achievertieithe school

will also beLevel 1 for Achievement and Graduation Rate Comhifter measures will then be

usedto determine the final classification of the school.

4. Other Measure$(ogressEnglish language proficiencZhronic Absenteeism and College

Career and Civic Readiness Index): If a subgroup receives a conalgimegenent andyrowth

Index or achievement and graduation index, and does not meet the minimum N count for at least

one of these indicators, the subgroup will be subject to thess#fssment process. If a subgroup

receives a combinetichievement an@Growth Index orAchievement an®GraduationRatelndex,

and meets the minimum N count for at least one of these indicators, the determination of the
subgroupbés status wil|l be made using the avail
results to generatanAchievement anéGrowth Index or arAchievement anGraduation Rte

index are highly likely to have sufficient results for a determination to be made regarding the

Progress Index; Chronic Absenteeism; and the College, Career, and Civic Reladiee3s

c. If the States uses a different methodology or methodologies for annual meaningful
differentiation than the one described in 4.v.a. above for schools for which an accountability
determination cannot be made€.g, P-2 schools), describe the diffrent methodology or
methodologies, indicating the type(s) of schools to which it applies.

New York State uses a different methodology for annual meaningful differentiation than the one
described in 4.v.a above only for schools for whichnte¢hodology described in 4.v.a is
inappropriate or cannot be implemented, such-dsskhools, shools with fewer than 30

continuously enrolled studen@nd. new high schools that have not yet graduated a cohort of
students. As described below, New Kbas made special provisions for making annual
meaningful differentiations when a school does not enroll students in grades in which state
assessment are administered, does not have enough students to meet the msizaumhold

the school accountabler the academic achievement measure, or at the secondary level, does not
have high school completion results for use in making graduation rate determinations.

Currently New York Stateholds schools in whickitherGrades 1or 2s the terminal grade

accountable for the performance of former students when these students Gilaelthd

assessments in another school within the disireet hack mapping). These schools are

responsible for the performance of students whowereeotin s | y enr ol |l ed i n t he
grade Grade 1 or 2). Schools serving only kindergarten are required to submit naticoratigd

(if available) achievement test data for English language arts and mathematics to the Department,
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called the SelAssesment process. New Yofitatewill maintainthis current system under
ESSA SeltAssessment System for Schools for 2076

Currently, schools with any configuration @rades K through 12 that do not participate in the
regularStateassessment program are required to submit natiomadiyied (if available)
achievement test data for English language arts and mathematics to the Dep&dmeniment
staff then reviewthesedata to determine the accountability status of the school. NewStat&is
considering maintaining this current system under ESSA.

Schools with fewer than 30 continuously enrolled students who have particip&teden
assessments during the prior two years combined, or any configuraGoadss K through 12
that do not participate in the reguitateassessment prograare required to submiibcally
administeredichievement test data for English languageartsmathematics to the Department,
called the SeHAssessment procesH.the LEA administers nationallyormed assessments, it
must submit the data from these assessments.

Schools for which data for all indicators are not available will have prelignaeterminations
made based upon indicators for which information is availallevell as alternative metrics
mutually agreed upon by the school district andStag¢e. For example, a newly opened high
school might substitute the percentage of studehtsremain enrolled at the end®fade 9 for
the high school graduation rate.

vi. Identification of Schools(ESEA section 1111(c)(4)(D))

a. Comprehensive Support and Improvement Schools Descri be the Stateods
identifying not less than the lowesperforming five percent of all schools receiving Title I,

Part A funds in the State for comprehensive support and improvement, including the year in

which the State will first identify such schools.

New York Statewill identify schools forComprehensiv&upport andmprovemen{CSl), based

on lowest performance and low high school graduation,faéegnning with 201718 school year
results and every three years thereafehools that are identified will use the 2018 school year

to develop their plans for implementation in the 2@0 school yearNew Y ork Statewill identify
approximately6% of the public elementary and middle schools a#gof the public high schools

in the State for Comprehensive Support and Improvement by using the following decision rules:

Decision Rules for Identifying Elementary and Middle School$sor Comprehensive Support
and Improvement:

T Compute the weighted aversignee Performancedntlibes ol 6 s
and &sign a Level to this weighted average as follows:

Subgroup Percentile Rank on Weighted Achievement Level
Average
10% or Less 1
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10.1 to 50% 2
50.1 to 75% 3
Greater than 75% 4
1 Combine the results of weighted averagth the Core Subject Performance Index to
create a Composite Performance Index.

A Rank order tiCempoksodles Pedéwhenadcdet er mi ne t
(Achievement = 1)

A DetertniBearool s that are dehwdlatithiyear GMeah h (
Gr owt h Poefr cleenstsi (t@m @amwtAhdds)tlh)e Achi evement | nd

Growth Ranks and determine the | owest 10% (
A Use the table below to identify schools for
Classification| Composite | Growth| Combined | ELP Progress* Chronic
Composite Absenteeism?
and Growth
CSli Both Levell 1 Any Automatically Identified
CSl Either Level 1 1 None Any Onelevel 1
CsSli Either Level 1 1 1 Automatically Identified
Csli Either Level 1 1 2 Any OnelLevel 1
Csli Either Level 1 1 3-4 Any Two Level 1

* New York Statewill identify a minimum 06% of all Title | elementary and middle schools in
the State,as well as what has historically been the small nurabeon-Title | schools in thétate
that perform at the level that caugkdseTitle | schools to be identified.

Decision Rules for Identifying High Schools for Comprehensive Support and Improvement:

T Created a Weighted Composite Index by multi
by 3, Mah Index by 3, Science Index by 2, and Social Studies Index by 1, and then
summing this result and dividing it by nine and assign an Achievement Level as follows:

Subgroup Percentile Rank on Weighted Achievement Level
Composite Level
10% or Less

10.1 b 50%

50.1 to 75%
Greater than 75%

AIWIN|F
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Rank order thWeigbhedlI€CSoawmosdiede det er mi ne th
(Composi Eeldlndex
Rank order t h-e- 5 a@wadalnsvearg httleed 4Qr aduati on r &
the | owest 10%
Add Cohmeposi ranknadaaex the Growth Ranks and det

o o T To

(CombCommpmposi e Groaveé = 1)
Use the table below to identify schools for
Classification, Composite | Graduation| Combined ELP | Progress* Chronic College
Rate Composite Absenteeism*| Career and
Indexand Civic
Graduation Readiness*
Rate
Csl Both Level 1 1 Any Automatically Identified
Csl Either Level 1 1 None AnyOne Level 1
Csl Either Level 1 1 1 Automatically Identified
Csl Either Level 1 1 2 Any one Level 1
Csl Either Level 1 1 34 Any two Level 1

New York Statewill identify a minimum of 5% of allTitle | high schools in thé&tate as well as
what has historically been the small numbienon Title | schools in thé&tatethat perform at the
level that caused Title | schools to be identified.

b. Comprehensive Support and Improvement Schools Descr i be t he Stateds
identifying all public high schools in the State failing tograduate one third or more of their

students for comprehensive support and improvement, including the year in which the State

will first identify such schools.

All public schools, beginning with 20178 school year acuntability, that have graduation rates
below 67% for the fouyear graduation rate cohort and do not have graduation rates at or above
67% for the five or six-year cohorts will be preliminarily identified for CBased upon results as

of August 2017 of the 2013 fowyear graduation rate cohort, the 2012 fjp@r graduation rate
cohort, and the 2011 siear graduation rate cohormistricts may appeal the preliminary
determinatiorbecause of extenuating or exdrdinary circumstances suels the school has met
the 67% crit elragg dddsdshiblipehr ddian o n
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c. Comprehensive Support and Improvement Schools. Describe the methodology by which

the State identifies public schools in the State recang Title I, Part A funds that have

received additional targeted support under ESEA section 1111(d)(2)(C) (based on

identification as a school in which any subgroup of students, on its own, would lead to

identification under ESEA section 1111(c)(4) (D)) usi ng t he Statebds meth
ESEA section 1111(c)(4)(D)) and that have not satisfied the statewide exit criteria for such

schools within a Statedetermined number of years, including the year in which the State will

first identify such schools.

New York Statewill identify schools with chronically low performing subgroups after a period of
three years, if the subgroup(s) for which the school has been identified have not shown a specified
level of improvement dumg that period. All districts will be given an opportunity to appeal the
preliminary identification of schools prior to a final determinati®ohools will first be identified

using 202621 school year data.

d._Frequency of Identification. Provide, for each type of school identified for comprehensive
support and improvement, the frequency with which the State will, thereafter, identify such
schools. Note that these schools must be identified at least once every three years

New York Statewill i dentify schools foCSlbased orthe lowestperforming five percerand low
high school graduation rates beginning with 2Q87school year results and every three years
thereafter.

e. Targeted Support and | mprovemeanualyDescri be
identifying any school with one or more fAconsi
students, based on all indicators in the statewide system of annual meaningful differentiation,
including the definition used by the State to determine consisteninderperformance. (ESEA

section 1111(c)(4)(C)(iii))

For Targeted Support and Improvement Schools (T&)y York Statewill apply the same
decision ruleshat areused for identification o€SIschools to identify the lowe&€6 of public
schools amually, for the following subgroups: English language learners;ifmeme students,
racial/ethnic groups, and students with disabilities.

If a school had been identified as a Priority or Focus School in theI®4&hool yearand the
school is identified aamong the lowest 5% of public school for a subgrtaged on 20118
school year data, the school will be identified as Consistently Underperforiiiogher schools
will be identified asconsistently underperformirig they areamong the lowest 5% of public
schoolsfor asubgroup performancdor two consecutive years. This determination will be made
annually.

f. Additional Targeted Support. Describe the Stateds met hodol og
which any subgroup of students, on its own, would lead to identification under ESEA section
1111(c)(4)(D)(i)(l') using the Stateds met hodol
including the yea in which the State will first identify such schools and the frequency with
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which the State will, thereafter, identify such school§ESEA section 1111(d)(2)(&()D))

By the keginningof the201819 school year, the State will identify for additional teted support

any TSI if in the year in which the State identities schools for CSI the school has a subgroup whose
performance on its own would have caused the s
method for identification of CSI schools.

g.Additional Statewide Categories of Schooldf the State chooses, at its discretion, to
include additional statewide categories of schools, describe those categories.

New York Statewill identify schoolsfor recognition in accordance with critegatablished by the
Commissioner.

Any schoolnot identified for Comprehensive Improvement &wpport or Targeted Improvement

and Supporthat performs at Level 1 on any accountability measure for any subgroup will be

required to conduct a needs assessneetétermine the additional support that the school needs to

i mprove performance. Based on t he,indtgStateol 6s nee
consolidated plarwill be required to identify the additional resources and professional

developmat that the district will provide the school to improve performance. If performance on

the measure does not improve, the district shall increase oversight of the school.

New York Statealso plans to continue to identify Target Distri¢tased on th&llowing criteria:
1 There are one or more Comprehensive or Targeted Support and Improvement Schools in
the district or
1 The district is performing at the level that would have caused a school to be identified as
TSI or CSI.

In the future, the Departmentlixconsider adding additional indicators to the process of
identifying Target DistrictsThese indicators will beased upon information that can be collected
at the district levelbut not necessarily disaggregated to students (e.g., teacher engagksent,
sizes,number ofviolent incidents.)

vii. Annual Measurement of Achievemen{ESEA section 1111(c)(4)(E)(iii))Describe how the
State factors the requirement for 95 percent student participation in statewide mathematics
and reading/language arts assessments into the statewide accountability system.

NYSED will factor the 95% participation rate requirement im@AcademicAchievementndex

as described abov&he NYSED will requiredistricts and schools with a consistent pattern of

testing fewer than 95% of students in their general population and/or 95% of their students in one
or more specific subgroups tceete a plan that will address low testing rates resulting directly or
indirectly from actions taken by the school or district, which we are calling institutional exclusion,
while recognizing the rights of parents and studeéwsv York State plans to use a-size of 40

for determining participation rate in order to ensure that thepaoticipation of two students does

not result in a group of students failing to meet the 95% assessment participation rate requirement.
The Department will provide guidance that identifies the minimum requirements of this plan,
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which will include an analysis of the cause for low participation and a list of potential mitigating
actionsthatthe school will seek to pursue in the followingayeNYSED will also requiralistricts

that evidence exclusion to implement a corrective measure as part of a plan to be executed over the
course of multiple years, such as the one listed below:

1 Schools that persistently and substantially fail to meedH€ participation requirement
must conduct a participation rate saffisessment and develop a participation rate
improvement planSchools that fail to meet the 95% participation requirement and that
rank in the bottom 10% of participation across$tegewill be required to submit their
selfassessment and participation rate improvement plan to NYSHEbBefor
Commi ssionero0s approval no | ess than three
period.

1 Schools that implement a school improvement plandambt improve their participation
rate receive a district participation rate audit, and the district must develop an updated
participation rate improvement plan for the school.

T Districts with schools that i mphoeimpeonet t he d
their participation rate must contract with a BOCES to conduct a participation rate audit
and develop an updated participation rate improvement plan.

1 Districts that have schools that implement the BOCES improvement plan aot do
improve theimparticipation rate may be required thye Departmento undertake activities
to raise student participation 8tateassessments.

New York Stateis continuing efforts to increase participation in the Grad@$€RA and
mathematicstests across thstate

1 Responding to feedback from educators and parents, NewStatéreduced the number
of test questions and converted to untimed testing so that students could work at their own
pace and focus on their proficiency in the learning standslils.York State bginning in
201819 will reduce from three to two days the administration period for the gr8de 3
ELA and math assessments.

1 The Department has engaged the advice of natioredbgnized consultants, and its own
Technical Advisory Committee, to ensuratlihe technical quality of the tests is
maintained as changes are made.

1 In addition, New YorkStateintends to apply for participation in the Innovative Assessment
Demonstration Authorityonce the application is releasdthe Departmentill develop
theapplication in coordination with LEAsto identify innovations that will address
participation ratesas well as improve measurement of student proficiency.

The involvement of teachers, school administrators, parents, advocates, and the public in the
development of new learning standards and assessments has significantly increased in recent years.
Starting in 2015, all questions on the Gradé&sELA and matbmaticstests are reviewed by at

least 22 New YorlStateeducators, andtarting in 2018all test questions will be written by New

York Stateeducators. The Department fldsoengaged in extensive public outreaickcluding the
AImMHIGHNY online survey, which was completed by 10,500 participdh&screation of an

Assessment Toolkit providing digcts and schools with tools to communicate the importance of
Stateassessments with their constituenth e i nf or ma Assessmants 1@t ed e s it gn déd
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for use by teachers and paremisd direct communications maldgthe Commissioner of
Education through faem-face meetings and an increased media presence acr@&attne

viii. Continued Support for School and LEA Improvement(ESEA section 1111(d)(3)(A))

a. Exit Criteria for Comprehensive Support and Improvement Schools Describe the
statewide exit criteria, established by the&tate, for schools identified for comprehensive
support and improvement, including the number of years (not to exceed four) over which
schools are expected to meet such criteria.

To exit CSlI status, €SI school must for two consecutive years be above the levels that would
cause it to be identified for CSI status. Schools may exit CSI statastiivo consecutive years:
T The s cCompositdhdex andsrowth orGraduationindex are both Level 2 or higher,
or
1 Boththe CompositdndexandGrowth Indexor Compositedndexand GraduatioiRate
Indexare higher than at the time of identification; AND either growth/graduation or
achievement is Level 2 or higher; AND none of the following is Level 1: Progress; English
language proficiencyGChronicAbsenteeism; an@ollege,Career, andCivic Readiness.

Alternatively, if a school is not on the new list of schools that are created every thirdsyaar
consequence of the school having improved performance on the measures used to identify schools
the school will be removed from identification.

Thus, for @ample, if a school is identified based on 2AB/school year results, the school could

first be exited if it is above the cut points for identification based on-201&hd 20120 school

year resultsThe schootould next be exited if the school is not identified when a new list of

schools is promulgated based on 2@40school year results.

b. Exit Criteria for Schools Receiving Additional Targeted Suppadcribe the statewide exit criteria,
establisked by the State, for schools receiving additional targeted support under ESEA section
1111(d)(2)(C), including the number of years over which schools are expected to meet such criteria.

New York Stat& exit criteriarequirethat a school identifietbr low-performing subgroups of
students musfor two consecutive yearbe above thé&evelsthat would cause a school to be
identified forlow-performing subgroupsf students For a school to be removed frons| status
all identified subgroups must meet the speciéed criteria.

c. More Rigorous Interventions Describe the more rigorous interventions required

for schools identified for comprehensive support and improvement that fail to meet

the Stateds exit -determibed number oi yeard comsistent wih sedtican
11212(d)(3)(A)(i)(I) of the ESEA.
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If a school identified for Comprehensive Support and Improvement does not meet the exit criteria,

and that school is fielentified as a CSI school on the new list of schools that is promulgated every
three years, New York State will place thedentified Comprehensive Support and Improvement

school into the New YortateReceivership Program pursuant to Section-RdflState

Education | aw (the New York State School Recei
100.19. In addition, if a school thataarrently identified as a Priority School does not meet the

exit criteria and is identified as a CSl school on the initial ESSA Accountability Designation list,

that school will also enter the Receivership progrdine State wilhandlealternativehigh

schools that are identified as among the lowest performing in the State for more than three years
slightly differentlyfrom howit will handle other schools. Rather than automatically plattiege

schoolsnto Receivership, the Commissioner will partner withdtstrictto determine the most

appropriate interventions for that school. The interventions under consideration may still include
Receivership.The Receivership program is outlined in more dédddr in this section. This

tiered approach toward accounthabDepartmentghowdd i gns w
support schools throughout the identification process and resdrve D e p anoré intensive 6 s
supports and interventions fdret schools that are struggling to make gains.

NEW YORK STATEO6S DI FFERENTI ATED SYSTEM OF SUPP
ACCOUNTABILITY

New York Stateds system of differentiated acco
the greatest needs to be the ones thaivethe most support from the State. This approach has

been developed using feedback from stakeholders and the lessons that the Department has learned
through our previous school improvement efforts.

In general, schools that are having difficulty makgains will receive more support and more
oversight thawill the schools that are showing improvement.

New York Stateds Role in School | mprovement

The Stateds role in School | mprovement will ©be
the spedic solutions thaschoolsneed to address their specific challenges. This approach allows

the State to support schools differently, based on the trajectory of the school and the length of time
thatthe school has been identified.

Department staff wilutilize its collective knowledge, experience, access to data, ability to provide
financial supports, and authority as an oversight entity to support the improvements necessary to
increase student outcomes in struggling schools. The ways in which tlh&é&es the school and
district find the best solutions will vary. In some cases, the State may be best able to support the
school through technical assistance and guidance. In other cases, the State may be best able to
support the school through resoeiisupport. Additionally, the State may be able to best help the
school through organizational shifts, and, when necessary, progressive interventions. Often,
schools will best benefit from a combination of these supports, which is why the State seds supp
and technical assistance as being closely linked to oversight and intervention.
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The Statebs efforts toward supporting identifi

1 Supporting the Comprehensive Diagnostic Needs Assessment process
Supporting tie development and implementation of schoolwide plans
Supporting the implementation of EvideAzased Interventions and Improvement
Strategies

Promoting Districtwide Improvement through Training and Support to Districts
Providing data to inform plans awdll attention to inequities

Connecting schools and districts with other schools, districts, and professionals
Allocating and monitoring school improvement funds

Providing additional support and oversight for schools not making progress

= =4

= =4 4 -4 2

The State will preide ongoing support and guidance to identified schools and districts as they
undertake a series of required actions designed to best promote improvement and identify and
implement the solutions best suited for each school. Under this model, Té8gpted and
ImprovementSchoolswill be supported by the district, which will be responsible for conducting

TSI Needs Assessments and approving and monitoring TSI School Improvement plans. This will
allow the State to direct its focus toward CompreherSiyportand Improvement Schools. After

the initial year of identification, the State will focus its attention on the subset of CSI schools that
are not making progress.

Revised State Template for the Consolidated State Plan 80



Improvement Steps for Targeted Support and Improvements Schools

District conducts a Comprehensive Diagnostic Needs Assessment

School, in partnership with stakeholders, develops an Improvement
e a r Plan based on Needs Assessment to be implemented in the

following year

School conducts parent, staff, and student surveys

District conducts a Progress Needs Assessment or Comprehensive
Diagnostic Needs Assessment

Yea r 2 School, in partnership with stakeholders, develops an Improvement
Plan based on Needs Assessment to be implemented in the
following year

School conducts parent, staff, and student surveys

District conducts a Progress Needs Assessment or Comprehensive
Diagnostic Needs Assessment

Yea r 3 Schoaol, in partnership with stakeholders, develops an Improvement
Plan based on Needs Assessment to be implemented in the

following year

School conducts parent, staff, and student surveys

The district willoversee the improvement steps for TSI schools, while the State will monitor and
support the improvement steps for CSl schools. The steps are noted below.
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Improvement Steps for Targeted Support and Improvements Schools

Year 1

Year 2

Year 3

CSl Core Requirements
1. Conduct a Comprehensive Diagnostic Needs Assessment

2. Develop a Plan for the next school year based on Needs
Assessment

3. Provide PD connected to plan that is developed
4. Pursue a Schoolwide Improvement Strategy
5. Ensure the plan has an additional Evidence-based Intervention

6. Limit incoming transfers to teachers rated HE or E (subject to
Collective Bargaining Agreements)

7. Establish Parent Participatory Budgeting Process
8. Conduct Parent/Staff/Student surveys

Complete CSI Core Requirements

(Needs Assessment can be a Progress Needs Assessment or a
Comprehensive Diagnostic Needs Assessment)

SCHOOLS THAT DID NOT MAKE PROGRESS IN YEAR 1:
- Submit Principal Support Report

Complete CSI Core Requirements

(Needs Assessment can be a Progress Needs Assessment or a
Comprehensive Diagnostic Needs Assessment)

SCHOOLS THAT DID NOT MAKE PROGRESS IN BOTH YEAR 1 AND 2:

- If a Progress Needs Assessment was done in Year 2, the school
must do a Comprehensive Diagnostic Needs Assessment in Year 3

- Submit Principal Needs Assessment

- Partner with Regional Technical Assistance Center
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As stated earliethe Departmentvill provide support for CSI schools and TSI schools in eight
different ways, each of whidk outlined below:

Supporting the
implementation of
Evidencebased
Interventions and
Improvement Strategie

Supporting the
development and
implementation of
schoolwide plans

Promoting Districtvide
Improvement through
Training and Support t
Districts

Supporting the
Comprehensive Needs
Assessment process

Connecting schools an
districts with other
schools, districts, and
professionals

Providing additional
support and oversight
for schools not making

progress

Providing data to infor
plans and call attentio
to inequities

Allocating and
monitoring school
improvement funds

Supporting the Comprehensive Diagnostic Needs Assessment Process

In order for the State to help schools identify the best solutorrike specific challengethatthe
school facesthe State will support a needs assessment process that thoroughly examines
qualitative and quantitative data in conjunction with arsiba analysis of the quality and
effectiveness of the education program in identified schools. In order to develgyement
plans based on the specific needs of each school, CSI and TSI schools will be required to undergo
an annual needs assessment. There will be two types of annual needs assessments, a
Comprehensive Diagnostic Needs Assessment, which is descriloaddedwhich will be done
by all schools during the first year of identification awtien appropriatén subsequent years,
and a Progress Needs Assessment, which is described in more deta8upploeting the
Development and Implementation of Schodénrlanssectionandwill be done inthe years
following the Comprehensive Diagnostic Needs Assessment.
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Comprehensive Diagnostic Needs Assessment

9A review of school/district quality using the reseadzdsed Diagnostic Tool for School and District
Effectiveness (DTSDE)

9A review of select StatReported and StatSupported data indicators

9A Resource Audit that closely examines both the effectiveness of professional development along
with how schools and districts use their time, space and staff in relation to best practices.

*Undertaken by all CSl and TSI schools in Year 1 and as needed in Years 2 and 3

Progress Needs Assessment

9A Progress Review of the implementation of the School Improvement Plan

OA review of select StatReported and Stat&Supported data in comparison to other schools and in
comparison to last year

oA Resource Audit that examines the effectiveness of current professional development and
compares allocations of time, space and staff from the previous year

uA review of parent, staff, and teacher survey results

*Undertaken by CSI and TSI schools in years when the Comprehensive Diagnostic Needs Assessment

is not completed

The Comprehensive Diagnostic Needs Assessment process in NeBtatakill consist of three
components:

1 A review of school/district qualityusing the researebased Diagnostic Tool for School and
District Effectiveness (DTSDE)

1 A review of selectStateReportedand StateSupported datasuch as suspension data or
teacher turnover rates

1 A Resource Audit that closely examines both the effectiveness of professional development

andhow schools and districts use their time, spaoel staff in relation to best practices.
Schools may also consider how additional time for student learniegchér collaboration
could be added to address the findings of the time audit.

The results of this threpart Comprehensive Diagnostic Needs Assessment will play a critical role
in informing the school improvement plarhe multistep Needs Assessmembgess is intended

to provide a full picture of the school so
identified and addressed.

The DTSDE review will look closely at how the school is organized for success through the
DTSDE Tenets of legership, curriculum, instruction, sociamotional developmental health, and
family and community engagement.

The review of data will involve analyzing critical measures to learn more about the school and to

h a

consider possi bl e ridenificatiena Exangles of data that hmagbes c ho ol 6 s

reviewed during this process include:
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Longitudinal data that show trends over time, including data by subgroup

Survey results from surveys of students, teachers, and families

Suspension data

Office referral ded

In-School/Outof-School Suspension Data

Teacher Turnover data

Teacher Attendance

The average number of professional learning opporturthiegsa teacher has within a

school year

9. Promotion Rates by grade

10. Student Attendance

11.Average Class Size

12. Averagenumber of minutes of instruction provided per day (exclusive of recess, lunch,
study halls)

13.The percentage of students in each high school who earn 5 or more credits during the
school year (HS)

14. Student participation in and performance on college entram/eracollege placement
exams (HS)

15. Dropout rates (HS)

16. Percent of students passing Regents examinations with a score of 90 or higher (HS)

17.Percent of students receiving Regents Diplomas with advanced designation. (HS)

18. Student enroliment in and successful ptetion of dualcredit coursework (HS)

19. Student participation in Advanced Placement (AP), International Baccalaureate (IB), and
honors courses (HS)

20. Student participation in and successful completion of Career and Technical Education
(CTE) courses (HS)

21.Numbe of Counselors per students

22.Numberof Social Workers per student

23.Numberof Nurses per student

24.Numberof Librarians per student

25. Student access to highly qualified teachers

26.The percent of all teachers teaching one or more assignments outside of certificati

27.Access to minimum Physical Education requirements

a. Percent of K Grade3 students who receidaily physical education for a
minimum total of 120 minutes per week (exclusive of recess)

b. Percent ofcradest-6 students who receive physical education three days per
week for a minimum total of 120 minutes per wéekclusive of recess)

c. Percent ofradesr-8 students who receive physical education instruction
equivalent to 3 periods for one semester and 2 peftodse other semester
(exclusive of recess)

28. Access to recommended state arts requirements

a. Percent of Grades3 students who have 20% of the weekly time spent in
school allocated to dance, music, theadrel visual arts

b. Percent of Grad=4-6 students wo have 10% of the weekly time spent in
school be allocated to dance, musiedtheatre and visual arts

ONORAWNE
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c. Percent of Grade7-8 students who receive 55 hours per year of instruction in
dance, music, theatre, and visual arts taught by a certified artsctostr

29. Average number of minutes of Social Studies instruction per week (Elementary School)
30. Average number of minutes of Science instruction per week (Elementary School)
31.Average Attendance at PTA meetings
32. Participation Rate at Parefieacher Conferences
33.School Safety

a. Number ofViolent and Disruptive Incident Reports

b. Number of Incidents of Discrimination and/or Harassment

c. Number of Incidents of Cybdyullying
34. Student access to safe and clean facilities

a. The number of accidents reported annually

b. The numbebpf health and safety violations reported annually

To support schools and districts in their effdat identify the best solutions and recommendations

for identified schools, the State will provide representatives to conduct the DTSDE review of

school quélty in all CSI schools and will continue to support districts with training, materials, and
guidance, so that LEAs can successfully conduct the DTSDE review of each of their TSI schools.

In addition, the State will provide training and guidancetodisfis uppor ti ng di stri ct
analyzeadditionaldata and conduct Resource Audits. These two steps of the Comprehensive
Diagnostic Needs Assessment will be led by the district.

Diagnostic Tool for School and District Effectiveness

The Diagnostic Tool for School and District Effectiveness (DTSDE) rubric and review protocols
will play a critical role in the Comprehensive Diagnostic Needs Assessment process.

The DTSDE was developed in 2012 and has been the cornerstone of Ne@tatsiks s chool an
district improvement effort®r the last five years. The DTSDE rubric is a reseda@bed tool that

outlines six critical tenets of school and district success,veitiun each tenet, five Statements of
Practicethat arecritical for success in each tenet. The DTSDE Tenets are organized as follows:

Tenet 1. District Leadership and Capacity

Tenet 2. School Leader Practices and Decisions
Tenet 3. Curriculum Development and Support
Tenet 4. Teacher Practices and Decisions

Tenet 5. Social and Emotional Developmental Health
Tenet 6. Family ard Community Engagement

The comprehensive DTSDE process serves as the foundation of the improvement cycle by providing
anindepth analysis of the quality of the school 0
for teams to examine closely mulépcomponents of school succefsough the use of
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comprehensive rubric. Teams of reviewers provide their feedback on the quality and the
effectiveness of the education offered to students, as opposed to visiting a school with a checklist
for compliancepurposes. This process allows the schools to reflect on both what is being done and
how it is being done. This process also provides opportunities to ensure that schools are culturally
responsive to the needs of the community. The team of reviewemrsxartinecurriculato ensure
thatthey areculturally responsive, in addition to meeting with students and their families to learn
how the school is delivering culturally responsive educational offerings.

Since the 20123 school year, all Priority and Fag schools have been required to undergo an
annual DTSDE reviewThe Departmernitas led a portion of these reviews each ywih the

assistance of an Integrated Intervention Team (IIT) consisting of a member from the district
Outside Educational Expert (OEE) contracted by the Statéwhen available, experts from the
regional technical assistance centers for students with disabilities and English Language Learners.
Since 2012, districts have overseen the reviews of s&hobvisited bythe Departmentwhile the

State has conducted approximately 150 DTSDE reviews a yeaoaddcts a full DTSDEeview

at Priority Schoolsat leastonce every three years.

The review process relies on clearly defined protocols to ensasgstency across New York

State Throughout the implementation of the DTSDE, the State has used feedback from the field
to enhance the review process. These adjustments include revising the DTSDE Rubrielih 2013
and modifying the visit protocols ir024-15. Based on feedback and lessons learned from initial
implementation, the State made refinements to the tools used for classroomasisgd as to
logistics, including adding an additional day following site visits for teams to discuss evigence a
ultimately provide more accurate, immediate, actionable feedback.

In New YorkStatéé s ef fort to ensure that the review pr
and districts, the State made significant enhancements to the process in 201&hahgse

marked a shift from using the rubric and review as an evaluative instrument to using the rubric and
review as a technical assistance opportunity. As a result, the review process is now much more of
a collaboration between the IIT and the buildomoncipal. The lead reviewer and principal visit
classrooms together and discuss potential recommendations throughout the review. With the focus
of the IIT shifted from rating the school to identifying the best recommendations for improving
student resw$, the school community is much more willing to openly discuss its challenges and
engage in problersolving with the IIT throughout the review. At the conclusion of every review,

the IIT leaves approximately five concrete, actionable recommendatizaisredesigned to be
implemented within a short time frame.

As an additional meardf providing technical assistance to building leaders, beginning in-2016
all IIT reviews nowincludea return visit to the school approximately six to eight weeksiatig

the initial review. The return visit provides an opportunity for the principal to stitiréhe lead
reviewerthe progress made implemening the recommendations and to determine next steps. A
summary of this meeting is included in an addenduthddinal reporthatthe school receives.

The shift from using the review process to rate schools toward using the review process to identify
barriers and provide technical assistandce alig
identifying and implementinghe best solutions for their circumstances. The feedieacding
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this shift toward technical assistance has been overwhelmingly positive. In a survey of 70
principals who received IIT reviews in 2016, the Departmenteceived thedllowing responses:

1 71% of principals gave the highest ratirand an additional 2@ of principals gave the
second highest ratingvhen asked the extent to which they fé®ht they can use the
recommendations provided to advance the school.

1 78% of principals describe the ideas beyond the recommendationthé¢hatincipalshave
receivedas a result of the review as fAnumer ouso

1 83% of principals gave the highest or second highest score when asked if thinatdet
reviewhas deepened their understanding of the school and the work ahead.

1 More than 8% of principals sayhatt hei r i nput has been taken i
extent. o

In addition to the survey results, principals from acros$Stae have provided pise feedback
about the process.

1 AThis had to be one of the best experiences of my career. | beat my head in search of that
dipping poinbto increase student achievement. | now have the tools | need to move forward.
A very humbling experience and hagrateful to have been a part of i~ Principal in
Brooklyn

1 AThe team was very clear that this process is not meant tagmchadmethod. They were
very collaborative throughout the entire review asking great probing questions to get myself
and staff to think deeper. | felt extremely free to be candid and the strengths and areas of
need in the school building. | was able to share were the school has come from and where |
want to see the school go. The process was very tightly alighBdindpal in Rochester

1 il really appreciate this year's format. The team that came to our school was extremely
reflective, cooperative, and helpfud Principal in rural district

71% Of Principals gave the highest rating when 78% of principals describe the ideas beyond the
asked if they can use the recommendations to recommendations that they have as a result of the
advance the school review as “numerous” or “transformative.”

Principals: On a scale of 1 to 5, to what extent do you feel like you can use the recommendations to move the
school forward?

5:71% Principals: Do you feel you have insights beyond the recommendations that you

will use to move the school forward?
. q
4:20% | have numerous new ideas other than the
3:9% recommendations: 45%
2: 0% I have some new ideas, and these are
g transformative new ideas: 33%%
- 0o .
1: 0% I have a few new ideas other than the
recommendations: 18%
I have little to no new ideas other than the
2 =l recommendations: 4%

m5
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0 o -
More than 81% of principals say their input has 83% of Principals gave the highest or second

H . H “
been taken into consideration “to a great highest score when asked if they feel the review
extent. has deepened their understanding of the school

Principals: Do you feel your input has been taken into consideration with the final and the work ahead.
5:49%

recommendations left?
- o,
. To some extent: 19% (  3a%
No: 0% 3:14%
2:3%
1: 0%

H To a great extent M To some extent ® No

cole of 1 0 5, do you foel the review has been helpful i deepening you understanding about

Principals: On a s
To a great extent: 81% your school and the work ahear

In addition to the direct technical assistance that the State prawigaacipals through the

DTSDE review process, New Yoftatealso uses the DTSDE rubric and review process as a
means to build the capacity of LH&adersand school leaders. Since 2012, the State has annually
conducted several Focus District Instig)t& which district and school leaders are provided

specific guidance concerning promoting school improvement strategies within the DTSDE rubric,
conducting DTSDE reviews, serving as a member on a DTSDE IIT, and developinthplzaan®
based on the DTSDE Needs Assessment.

The State has offered more extensive technical assistance to interested districts and school leaders
through the development of Professional Learning Communities and a DTSDE Reviewer
Certification program. In additigrio ensure that the DTSDE reviews conducted by LEAs are done
with fidelity, the State has developed a Lead Reviewer Credential that must be obtained by any
individual conducting two or more distritdd DTSDE reviews.To receive the credential,

reviewersmust fulfil a training requirement and a shadowing requirement, in addition to passing

an online assessment. To ensure that reviewer practices reflect current expedtagions,
Departmentequires those with the DTSDE District Lead Credential to rehevetedential each

year. In additionthe Departmenteviews reports submitted from Distrietd reviews and

provides feedback to the district.

The State has partnered with the University of Albany to develBSDE Resource Guide
which identifies researebased interventions and strategies for each of the 30 DTSDE Statements
of Practice.

The DTSDE rubric, visit protocols, and subsequepbrts have become part of the New York

State educational culture and define how the State interacts with schools and districts regarding
school improvement. At the State level, the DTSDE endb&®epartmenio communicate with
districts and schoalsisng a shared language/vocabulary of school improvement. Extensive
professional development on the DTSDE process and rubrRejoartmenstaff has increasetie
Departmeri s i nt er nal capacity to support dgesstricts
At the LEA level, the DTSDE has provided districts with a framework to assess school
effectiveness, organize resources, and create targeted improvement plans through the District
Comprehensive Improvement Plan (DCIP). Finally, at the school l&eeDTSDE rubric and the
associated professional development increase the capacity of administrators and stedfseself
both the strengths and the weaknesselsed#ducational and student support programs. For
example, the University of Rochestar partnership with the Rochester City School Distrect
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implementinga plan to redesign East High School with the explicit intention of creating a school
that will be rated AEffectiveo or AHiIighly Effe

Extensive documentatiarf the DTSDE procesds available from the NYSED Office of
Accountability.

For these reasons, the DTSDE process will continue to servelasatlrek bone of New Yor
school improvement efforts under ESSA.

Supporting the Development and Implementation of Schoolwide Plans

New York Statehas developed a cycle odntinual school improvement based on identifying
school and district needs throutie DTSDE review process and then having schools and districts
develop improvement plarisat arébased on the results of the review. The State has promoted a
continwal improvement procedbat isbased on five essential steps:

1. Identifying needs

2. Strategically identifying solutions to address those needs

3. Identifying benchmarks to determimdnetherthe strategies have been successful
4

. Monitoring the effectiveness of thoseategiesthat have beeimplemented and tracking
progress toward benchmarks

5. Revising the strategies when gains are not made and benchmarks are not reached

This process has been formalized through the improvement planning cycle. Under ESSA,
identified schols will be requiredo work with stakeholder® develop an annual improvement
plan, known as a School Comprehensive Educational Plan (SCEP). This plan must:

1 Include an analysis of the achievement of previous goals

1 Be based on the pertinent data from the school, including, but not limited to, the results of
the school s DTSDE r arevies wf additiond? Staeeportedsasd Re v i €
Statesupportedl at a, the results of t Hremasnudisuwdyd s r e s

Identify the measures for which the school has been identified

Identify the initiatives that will be implemented within each of the six DTSDE Tenets to
positivelyaffectstudent learning

T Explicitly del i neat al incteasingsstudent perfarmancp thraugh f o r
comprehensive instructional programs and seryaesvell as the plan for enhancement of
teacher and leader effectiveness. The SCEP must focus on the accountability subgroup(s)
and measures for which the schbak been identified.

1 Be developed in consultation with parents, school ,staffl others in accordance with the
reqguirements of Commi ssi oner 06 s-D&isighMMbkang i on s
in order to provide a meaningful opportunity for stakdbos to participate in the
development of the plan and comment on the SCEP before it is approved. The plan must be
formally approved by the school board and be made widely available through public means,
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such as posting on the Internet, distribution thfothe mediaand distribution through
public agenciesin addition, the plan will include a section that outlines the extent of
stakeholder involvement in the improvement planning process. The State will reject plans
from CSI schools that do not providelequate evidence of involvement from parents and
families.

1 Be implemented no later than the beginning of the first day of regular student attendance

The Department has established Quarterly Leadi
r e ¢ o atdlatumeertts progress toward achieving the SMART, Specific,

Measurable, Ambitious, Resultsiented, and Timelyyoals identified in the SCEP. The template

also serves as a tool to assist in strategic decision making based on concrete data.tTséorepor

be completed by the school leader, in collaboration with the School Leadership Team, and

submitted to the superintendent or his/her designee for review and verification each quarter.

The process has been designed to provide a road map for impravbataistricts and schools

can use throughout the year. In addition, the Department will continue to provide ongoing
technical assistance through feedback on plans submitted, statewide trainings and webinars, and
individual assistance and support. En&SSA, the State will be responsible for approving and
monitoring the improvement plans at CSI schools, while the district will apirmd/enonitor the
improvement plans at TSI schools. The State will provide guidanceugpadrt to districts to
assisthem with this responsibility.

As part of the New YoriStatéd s ef f or t s t osaesessmenterocess edultsinhe need
schools and districts identifying and implementing the best solutions for the challeatibe
schools and districtsice, tle State will shift the needs assessment process under ESSA.

Currently, identified schools undergo a full diagnostic DTSDE review or a modified DTSDE

review each year. Under ESSA, after the initial Comprehensive Diagnostic Needs Assessment,
subsequent amual needs assessments will focus on assessing progress to determine the appropriate
actions for future improvement plans. These needs assessments, known as Progress Needs
Assessments, will consist of four components:

A A Progress Review that looks at theatity and effectiveness of the implementation of the
School Improvement Plan

A A review of selecBtateReportecandStateSupported dath h at compar es t he s
to other schools and compares the data to t

A A Resource Audit that examines the effectiveness of current professional development and
compares allocations of time, spaared staff from the previous year

A Areview of parent, staff, and teacher survey results

As part of the Progress Needs Assessnsehipols will not receive a full DTSDE review, but will

insteadr ecei ve a fAProgress Reviewodo that provides f
implementation of their Schoainprovemen®lan. This review will help address challengbat

schools face and provide feedback to ensure that the plan will result in improved student outcomes.
The State will use what is has learned during its implementation of the DTSDE review process and
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work with stakeholders to ensure that the Progress Reuieeess can provide useful feedback to
schools. The additional components of the Progress Needs Assessment will allow tretschool
use data tadentify needs and tdetermine the extent to which progress has been made toward

goals.

Districts will have he option to revisit their initial Diagnostic DTSDE review and conduct a new
Comprehensive Need Assessment in lieu of a Progress Needs Assessment when it has been
determined that the initial diagnosis may not have accurately identified the areas in need of
support. In addition, all CSl schools that do not make progress in both Year 1 and Year 2 will
receivea new Diagnostic DTSDE Review in Year 3 of identification. CSI schools that completed
their second DiagnostidTSDE Review in Year 2 will nobe requied toreceivean additional

Diagnostic Review in Year 3. The State will provide support by leading Progress Reviews in some
CSl schools in Year 2 and leading second Diagnostic DTSDE Reviews in some schools that do not
make progress in both Year 2 and Y8ar

Supporting the Implementation of EvidenceBased Interventions and Improvement Strategies

During conversations with a variety of stakeholders throughout New Staitk the Department
repeatedly heard that intervention is a serious step that mapphed selectively to schools that

are struggling to make gains. The Department also heard from numerous stakeholders that it must
remember that the struggles facing a school are often not the result of a lack of effort.
Stakeholders suggested that -@meefits-all requirements can present additional challenges or may
not be appropriate for the circumstances of the schoallzer@fore flexibility was necessarfor

districts and schools to identify the best solutions for their specific circumstances.

New York Statehas incorporated the feedback from stakeholders with the lessons learned over the
years to develop a system that moves away from overly prescripjwieements upon

identification, and instead ustherequirement$or CSI schools as a way to promote best practices
and better position schools and districts to be successful. Additional actions will be necessary for
schools that do not show progrespyacess that is outlined in the secti®noviding Additional

Support and Oversight for Schodst Making Progress

Under ESSA, CSI and TSthoolswill be required to include at least one evidebesed

intervention in their annual plans. Both CSI dr&l schools will be encouraged to utilize the
DTSDE Resource Guidlevhen selecting interventions to address needs that were identified during
the Comprehensive Diagnostic Needs Assessment prdoesddition, the State will serve as a
resource to connect districts and CSl and TSI schools to clearinghouses that hified ideitence
basednterventions.CSl and TSI schools will have the flexibility to identify Buidencebased
Interventionto address the root causes identified during the needs assessment process.

To promote the adoption of organizational best prastidew YorkStatewill require all CSI

schools to adopt at least one scHewkl intervention. To support schools and districts in their

efforts to implement these interventions, during the 208 8chool year, New Yor&tatewill use

data collected fronasurrent improvement plans and schbok v e | reviews, along wi
implementation of thély B r ot h einit@atsve, ¥ eentfyearselect number of schdevel

improvement strategies for which the State will offer learning and implemenéstsistance to

CSI schools as possible interventions to pursue. New Siatewill offer a professional
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developmenseries for each of these strategies during the-2@1&hool year to assist districts

and school& beginning these interventions. T&tte will use this training asmeans of

providing technical assistance and establishing Professional Learning Communities for identified
schoolsthat aramplementing similar strategies. CSI schools will have the flexibility to pursue a
schootlevel improvement strategy that is not one of the strategies identified by the State. Within
one year of identification, all CSI schools will be required to have begun implementing at least one
schootlevel improvement strategy.

As an additional way to suppd®@iSI schools in their improvement efforts and position these
schools for success, the State has identified two provisions from the former New York Whole
School Reform models that CSI schools will be required to follow. All CSI schools must:

1. Beginning withthed i s t mext Cdllectsre Bargaining Agreementlg permit incoming
transfers of teachers who have been rated as Effective or Highly Effective in the most recent
evaluation year.

2. Provide staff jobkembedded, ongoing professional development that is informed by the
diagnostic review and the teacher evaluation and support systensstiaddo teacher and
student needs.

To empower parents and provide parents with choices inthéirccld s e duc atStaten, New
will provide a set amount of funds to all CSI schools and require that CSI schools implement a
participatory budgeting process that allows parents to help determine how these funds are spent.

As part of the participatory bgeting process, parents will help determine the most appropriate

ways for the school to spend the funds connected to the results of the needs assessment. More
detailed guidance and training will be provided to districts, school staff, school leadeasigp te

and parent organizations to support the implementation of the parent participatory budgeting

process. In addition to providing parents with a voice in how funds are spent, the participatory
budgeting process also addresbegoal of the Stateo promotereciprocal communication and

parent engagement.

Based on feedback and experience, the State has concluded that Public School Choice did not
always support school improvement or better opportunities for students, asgegioeming

schools were ndipically available andthe transfer of student®uld lead to greater segregation

and inequity while increasing financial burdens for districts and schools already facing challenges.
The State notes that most of the current districts with identified schools have been unable to offer
Public School Chaie. In the past, there has been no designated alternative to Public School
Choice to empower parents; however, the addition of the Parent ParticipatoryiByggsetess
addresses that need and now allows parents in all CSI schools to have & kieipacess also

allows opportunities for the voices of parents to be heard, ultimately helping advance the
Department 6s goal of ensuring that the educati
responsive to the stakeholders being ser¥@tlile New YorkStatevalues parent choice, the
Department will work to ensure that the provision of choice suportsdoes not work at cress
purposes withthe goal of improving student outcomes across the district. New Mtatkwill

make Public School Choice antmm, but not a requirement, for any district with a CSI school

when the district believabkatPublic School Choice will support stronger outcomes for students
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and for CSI schools. In districts offering Public School Choice, a parent of a studenhgttend
CSI school may request a transfer to a school classified as In Good Standing. If there are no
schools In Good Standing available, the district may offer a transfer$o $chool.

The State wants to ensure that parents of students attending setpmsiencing significant
decline are providedith options. Therefore, in any instanaesvhichthe Achievemenindex of

a CSI school declines for two consecutive yeablic school choice will no longer be an option,
but, instead will be arequirementandthe districtmustoffer Public School Choice for parents of
students attending thapecificCSI school.

As an additional way to promote best practicestarmbsition schools for success, CSl and TSI
schools will be required to conduainual surveys of parents, teachers, and students. Previously,
identified schools were required to conduct surveys of just teachers and studstrists Wil

have the flexibility to determine the survey instrument that best suits the needs ofritte it

the State will support districts in identifying possible surveys to pursue. These surveys should be
used to measure change over time, assist in the Needs Assessment process, and provide data to
inform the annual planning procesd8romoting District-wide Improvement through Training

and Supportto Districts

The Departmenuill continue to convene representatives from LEAs for statewide trainings to
provide professional development on how the district can best support its identified schools. These
sessions will offer districts guidance on topics such as conducting nsedsrasnts, developing

plans based on needs assessments, identifying root causes, addressing root causes through
Evidencebased Interventions, and monitoring and revising selevel plans.

New York Statewill alsooffer professional development strarfsased on the schoolwide
improvement strategies outlined previously in the Eviddyased Intervention section. The State
will provide guidance and training to schools undertaking these interventions. In addition, the
State will convene those undertakihgse interventions to share experiences with colleagues as a
community of practitionerso that schools can use one another as potential resource

In addition, New YorkStateplans on identifyingrarget Districtsn need of additional support.
Similarto the approactakenwith schools;Target Districtswvill be expected to undertake an
annual Needs Assessment and develop an improvemerihptaabased on the results of that
Needs Assessment. As part of this pleerget Districtswill be required 6 identify how they are
assessing the capaegof and providing supports to the principals in identified schodrget
Districts will alsobe required to review schetdvel and districlevel data and describe how the
district will addressdentifiedresource inequities.

In addition, the State recognizes the important role that locally elected school boards have in

improving student outcomes. The State is hopeful that its deliberate approach toward school and
district improvement will further drivefef or t s at t he school board | ev
critical data more prominent and accessible, which is described in more detail below, is intended to
spearhead improvement and promote equity both within districts and between districts. In

additon, the Board of Regents has expressed a needifationaltraining and support tbe

providedto school boards in carrying out their critical functions. The Board of Regents has

previously advocated for legislative proposals that would allow the Department to take steps to
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intervene when school boards are struggling to ensure that the basic edilicagols are being
met in the district.

Providing Data to Inform Plans and Call Attention to Inequities

The Department has access to multiple sources of data that can be helpful for schools and districts
seeking to identify areas in need of improvemertie $tate will share this data so that schools and
districts can make comparisons within the district and across the State. This review will help
inform the Need Assessment process so that schools and districts can identify specific areas to
address and entify specific goals and benchmarks to determine if progress is being made. The
State will provide guidance so that schools and districts can anbbgealata to determine where
improvement is necessary and where inequities have been identified.

Aspat of the St at e 0Statewibahruallyduldish on ithl\eebsiteYtie pek
pupil expenditures for eadtEA and each school in the State for the preceding fiscal year, and
also publish &tate Equity Report, which witomparethe rates of aggnmentof ineffective, out
of-field, andinexperiencetieachers between minority and lemcome students in Title | schools
and nornlow-income, norMminority students in noifitle | schools Thesedata will provide an
additional source of information falistricts and schools as they attempt to identify and address
areas of need.

In addition, New YorkStatewill establish annual cycles of resource allocation reviews of districts
with significant numbers of Comprehensive and Targeted Support and Impro\&echents.

These reviews will include an analysis of the school and district Resource Audits conducted during
the Needs Assessment process, along with an analysis of-$ebeldiscal data, human resource

data, data from certain Opportunity to Learn 8tads, and data from the distrlevel Equity

Report described belgwo determine if there are gaps in resource allocation among TSI, CSI, and
Schoolsn Good $anding Thesedata will be presented to LEAS, comparing allocations between
LEAs and within LEAs. Following this review, the State will engage distimctghichinequities

are identified to determine the most appropriate actions that may be necessary to reduce and
eliminate these inequities.

Connecting Schools and Districts with Other Schools, Districts and Professionals

The Depart mepnovision oftecknica assistarce and support allowdibpartment

to be uniquely positioned to leawhich schools andidtricts are attempting to address similar
challenges.ConsequentlytheDepartments able to connect schools and districts with similar
challengedo create a community of practitioners. During the first year of identification, the State
will form Professional Learning Communities based on the professional development series it will
offer for a number of schodével improvement strategies. After the initial year of identification,
the State will focus its attention on the schools that have not madeigaubsequent years so

that those schools can receive more intensive supports. Orteatte State will implement this

is by connecting schools and distritiat areaddressing similar challenges and convening these
schools and districts to promwdyuidance and allow those in the field to share their challenges and
work together to think of solutions.
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In addition, the State is uniquely positioned to connect CSI schools to schools that have

successfully addressed challenges and made gains. dtkendt connect CSI schools and

districts to other schools and districts of similar demographics when the State believes that the CSI
schools and districts can learn from the higherforming schools. One walyatthe State will do

this is by identifyirg schools that have met certain criteria for successdandifyingthemas
ARecognition School s. 0 From this |ist, the St
Schools and consider ways to have Recognition Schools provide support to CSl. sthediate

is currently conducting a similar program that involves Reward Schools providing direct support to
Priority and Focus schools through activities suchmestoringprincipak and serving as

instructional training site

The State also has amber of Regional Technical Assistance providers able to support identified
schools. The Board of Regents portfolio includes 37 regional Boards of Cooperative Educational
Services (BOCES). Each BOCES is led by a District Superintenaleatis both its Gief
Executive Officer and the Commi ssionerds repre
within the United States and allowse Departmertio haveanunparalleled statewideresence and
effectat the local level. The BOCES are linked through a formal network that includes the
Assistant Superintendents of Instruction from each BOCES, instructional administrators from each
of the Big 5 city school districts, am@kpartmensenior staff. These reggentatives convene and
communicate regularly, serving as a conduit for the exchange of information and best practices
across the State. BOCES employ more than 34,000 wtadfprovide services to school districts

and operate 12 Regional Information CesgRICs) that annually provide districts with over $300
million in technologyrelated services. The BOCES governance strudiuee statewide presence

and their cadre of practitioners and experts in data analysis, assessment, curriculum and
instruction and technology have made BOCES a reliable and consistent infrastructure for the
delivery of professional development programs and technical assistance as Nestaterk

New York State has a long history of providing extensive specialized Technicstafse to

identified subgroups of students through External Technical Assistance Centers. Regional Special
Education Technical Assistance Support Centers {R&SE&EC) and Regional Bilingual Education
Resource Networks (RBERNS) have continued to provide-tpigtity technical assistance,
professional development, and information dissemination (materials) to school districts. Under
ESSA, both the RSEASC and RBERN will continue to provide representatives for DTSDE
reviews. These individuals often providepart to the identified schools prior to the review and

after the review as well.

Another major resource for teachersin New YStitei s t he St ateds networ k ¢
Teacher Centers collaborate with teachers, districts, schools, institutioigber educatiorand

other education stakeholders (including several private sector partners) to provide tens of

thousands of professional development opportunities every year. Teacher Centers are primary
supporters and trainers of the development amplamentation of New Yortatd s Pr of essi on
Development Plan requirement and its alignment with the New York State Professional

Development Standards. Teacher Centers also suppditepartmei@s i mpl ement at i on
requirements.

Revised State Template for the Consolidated State Plan 92



Allocating and Monitoring School Improvement Funds

New York Staterecognizes the important role that resources can play in improvement, and the
State is committed to ensuring that schools are not just receiving funds for improvement, but that
schoolsarealso using theirasources strategically to promote success and develop sustainable
solutions.

Over the years, New YorRtatehas modified the School Improvement Grant (SIG) 1003 (a) and
1003 (g) monitoring process so that attention is focused not just on whether theisrogiag

spent as intended, but whether the spending decisions are resulting in improved outcomes. This
shift to expecting districts and schools to consider the return on investment has led districts and
schools to look more closely at the implementatbtheir various initiatives. Districts and

schools are more focused improvingachievement because the Department is monitoring for
results. This shift also allows New Yo8tateto identify the districtsn whichexpenditures are

not having their desireefffectsso that technical assistance can be provided.

New York Statealso has found that those receiving school improvement funds need flexibility.
With the focus shifting toward ensuring a return on investpsatmools and districts need to be
able to amend their budgets so thetiools and districtsan revise their approaggwhen gains are
not being made. While the State strongly believes that allocations should be applied to areas
identified through a nesdassessment, New Yo8tatehas found that prescribing actions based on
the needs assessment can result in spending that may not addressgtibolchallenges.

Several years ago, New Yo8tatedeveloped anechanisnihat outlined specific restrictis for
how school i mprovement all ocations were to be
review. The State learned that this approach was too naarmhhas since adopted a more holistic
approach toward the use of school improvement funds. NewMatehas found that this
flexibility is necessary and consistent withh e  Sekpactagofsshat school improvement
expenditures result in tangible improvements. In order to monitor for improved outcomes, the
State must ensure that schools anttidts have ownership over the spending choibasdistricts
and schoolfiave made.

New York Statewill provide school improvement funds to schools and to districts to support the
annual needs assessment process and the development and implemdritatianraual School
Improvement Plan. All Title | TSI and CSI schools will receive funds, with CSI schools receiving
more money than Title | TSI schools. Initially, all Title | CSI schools will receive a baseline
allocation during their first year of idéfication. Following that yeathe Departmenuill

establish a tiered system for Title | CSI schools to best promote the effective use of resources and
provide assistance when necessary. As part of this system, Title | CSI schools that reach progress
benchmarks established the Departmenwill be eligible for a base allocation and an additional
allocation. Schools that do not make progressalsibreceive the base allocation. The Stailé

then provide these schools with additional support addnical assistance in conjunction with the
distribution of the additional allocation. Title I CSI schools that do not make gains would need to
participate in this support in order to access the additional allocation. Ongoing progress will result
in addtional funding and/or flexibility of funding in future years. In addition, Title | CSI schools

that make gains for two consecutive years will receive a supplemental allocation designed to assist
the school irntransitioning tamprovement efforts that cdre sustainedshould the school no
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longer be identified. On the other hand, Title | CSI schools that do not meet progress benchmarks
for two consecutive years will receive additional support and technical assistance before they
receive additional funding. This approach will enable Newk\giateto best direct its support to

the districts and schools that need it the most while promoting effective spending decisions and
helpingto ensure that school improvement resources can result in improved student outcomes.
This model is further outtied in the diagram below.
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Resource Distribution to Title | CSI Schools

New York State will support the strategic use of resources in other sumysas through the

Needs Assessment process and through the annual cycles of resource allocation reNsencssof
identified earlier. New York State will also provide grants to districts to promote diversity and
reduce socieeconomic and raciadthnic isolationas part of a comprehensive school improvement
strategy In addition, Department staff will ctinue to use an approach toward monitoring that
focuses on the effect of spending choices, rather than on compliance, through its current

performance management system.

All CSI Schools

Ye ar 1 Base Allocation

Schools that Made Gains in Year
1:

Ye ar 2 Base Allocation

+
Additional Allocation
Schools that Schools that 2
Made Gains in Made Gains in %Cotio&l ;kt?%g:g
Year 1 and 2: Year | but not i ez 1) Lo
Base Allocation in Year 2: made Gains in
4 Base Allocation Year 2:
Y ear 3 Additional + Base Allocation
Allocation Additional +
+ Allocation Additio_nal
Supplemental Allocation
Allocation
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Providing Additional Support and Oversight for Schools Not Making Progress

New York Statewill enhance its current system of differentiated accountapsiaythat schools
identified as having the greatest needs will receive the most attentiolN&any ork State.

Central to this approach is recognition that because the needs of sutwbdistricts vary, New
York Stateshould base its approach on the speciéedsof each school and district. The required
interventions will look different at CSI schoplsased on whether the school has shown progress.

CSI Schools that do not makermgmafter one year

During the201819 school yearDepartmentield staff will focustheir attention on supporting all

CSI schools through the variety of improvement initiatives scheduled for that year, such as the
Needs Assessment process and the evideased intervention training. In YearRepartment

staff will focustheironsite and dfsite technical assistanoa schools that do not make gains

after Year 1. Staff will conduct Progress Reviews at a sampling of these schools and provide
additional guidance and support through training and feedback on plan development and resource
allocation.

As part of the annual district improvement plan, districts will be required to identify how they will
be assessing the capacity of principals of CSl and TSI schools and outlitleehdistrictswill

support these principals. In addition, distrieith CSI schools that did not make progress in Year
1 will be required to submit a Principal Support Report for each CSI school that did not make
progress that identifies any areasvhicht he pri nci pal has been rated
Al nef f ehtsoriher andualievaluation. The purpose of this document is to allow the
Department to determine areas where more support is neededNeno3®rk State and to have

the districtdeterminef there is any potential dissonance between the evaluaticensysing used
and the results of the school. The report is intended to provide information for the district and
New York State and will not be used for punitive purposes. As part of this report, LEAs will be
required to identify how they will supportelprincipal in any areas identified as Developing or
Ineffective.

CSI Schools that do not make gains in both Year 1 and Year 2

Schools that do not make gains in both Year 1 and Year 2 will be the foithies@épartmeidt s

technical assistance and oversight during Year 3. Since this category will represent a subset of all
CSI schoolsthe Departmenuill be able to focus its attention on a limited number of schools and
provide targeted support based on the needs othumk

CSI schools that do not make gains for two consecutive years will be required to partner with a
Regional Technical Assistance Center. In addition, these schools must also complete a second
Comprehensive DiagnostiteedsAssessment, unless the sohcompleted a second
Comprehensive Diagnostic Needs Assessment in the previous year.

Districts with schools thato not make gains for two consecutive years will be required to

compl ete a comprehensi ve adpusisgatoesachaseshe t he pri
Interstate School Leaders Licensure Consortium (ILSSC) standards, the DTSDE Rubric

Leadership Statements of Practioer t he di strictbés | eadership eva
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required to let the State know what measurement instruthe district will use. The tool should
be used to identify the areswhichthe district will direct its support. The District will be
required to submit the results of this assessment along with a plan for support based on the
assessment.

Additional Interventions Available

In past years, New Yor&tatehas pursued dramatic school change through a variety of
interventions and policy initiatives that will continue to be available for use. These initiatives have
been supported by a strong gtaty andregulatory framework. The range of interventions allows
New York Stateto identify an approach toward intervention and support that is most apprapriate
addressinghe specific needs of the district or school.

The current interventions avallle for addressintpe needs abw-performing schools in New

York Stateinclude the Schools Und&egistratiorReview (SURR) process, Education Partner
Organi zations (EPOs), Distinguished Educator s,
Regulaions concerning requirements for identified schools, and the New York State Receivership

Law.

Schools Under Registration Review (SURR)

Any public school in a school district that is identified as being among those that are farthest from
meeting the benchanks established by the Commissioner or as being a poor learning environment

may be identified as a School Under Registration Review (SURR). A SURR must undergo a

resource, planning, and program audit, and develop and implement a restructuring plan that

outlines how the school will implement one of four federal intervention models. If a SURR fails to
demonstrate adequate improvement within three academic years, the Commissioner shall

recommend to the Board of Regents that its registration be revokedwiRgllrevocation of a

school 6s registration, the Commissioner has th
educational welfare of affected students is protected.

In July 2015, the Board of Regents made adjustments to the SURR provisiormporiate the

New York State Receivership Lawat wasadopted in 2015. As a result, any school identified as
being under Registration Review that was also identified as a Struggling School or Persistently
Struggling School pursuant to Section 100.19 utiieiReceivership Law was required to
implement school receivership.

As a result of this adjustment, schools that have been identified as being among the lowest
performing for more than three consecutive years are placed under Receivaltgripative
schoolg(e.g., Transfer high schools and Special Act schealshot be automatically placed into
Receivership; instead, tt@mmissionewill work with thedistrict, should anyalternativeschool

be identified as among the lowgstrforming for more thAn three consecutive yeats determine

the most appropriate interventions for that schddile School Under Registration Review process
remains in effect and can be utilized for schools that have been identified as the farthest from
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meeting the benchmies established by the Commissioner or as being a poor learning
environment.

In July 2015, the Board of Regents revised the conditions for which a school could be identified as
a poor learning environment anilerefore be identified as a SURR by the Conssioner. A

school may now be identified as a poor learning environment if there is evidence that the school
does not maintain required programs and services or evidence of failure to appropriately refer for
identification and/or provide required progranmsl@ervices to students with disabilities pursuant
toCommi ssi oner dsvidéheegifdillaetta appmopriately identify and/or provide
required programs and services to English language learners pursGamttomi s si oner 0 s
Regulations

Education Rrtner Organization (EPO)

Under Education Law 21&, districts with schools that have been identified as Priority under New
York Statebs approved ESEA Flexibility Waiver
Partnership Organizations (EPOs) to turn around the identifiesbgsh The EPO assumes the
powers and duties of treeiperintenderf schools for purposes of implementing the educational
program of the schoolincluding but not limited to, making recommendations to the

board of education on budgey decisions, staffing population decisions, student discipline
decisions, decisions on curriculyand determining the daily schedule and school calendar, all

of which shall be consistent with applicable collective bargaining agreemeats PO

contract includes district performance expectations and/or benchmarks for school operations and
academic outcomes, and failure to meet such expectations or benchmarks may be grounds for
termination of the contract prior to the expiration of itsrter

Distinguished Educators

A school district designated as Focus or a school designated as Priority or Focus may be required
to cooperate with a distinguished educator appointed by the Commissioner, pursuant to section
100.17(c)(3)()) ofC o mmi s s Regutatonsd The distinguished educator also provides oversight
of the district comprehensivmprovemenplan or school comprehensive improvement péanal

serves as an exfficio member of the local board of education. All improvement plans are subject
to review by the distinguished educator, who shall make recommendations to the board of
education. The board of education must implement such recommendations, unless it obtains the
Commissioner's approval to implement an alternate approach.

Joint Intervenibn Team Review Process

Currently, all schools identified as Priority Schools or Focus Schools are required to undergo an
annual diagnostiteview, using adiagnostic tool of quality indicators as prescribed by the
Commissioner. The @nmissioner appoints a Joint Intervention Team, typically referred to as an
Integrated Intervention Team, to conduct arsia school review. More information about this
process can be found in tBéagnostic Tool for School and District Effectivenesstion above.

New York State Receivership

In April 2015, the New York State Legislature passed Subpart H of Part EE of Chapter 56 of the
Laws of 2015 Education Law 211. This law established school receivership. Under New York
Stat® s r e c éaw,\a schoslecepver has the authority to: develop a school intervention plan;
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convert schools to community schools providing waapund services; reallocate funds in the

s ¢ h obodgét expand the school day or school year; establish professiondbpieent plans;

order the conversion of the school to a charter sahaimanner that isonsistent with applicable

State laws; remove staff and/or require staff to reapply for their jola®llaboration with a

staffing committee; and negotiate collective bargaining agreements, with any unresolved issues
submitted to the Commissioner for decision. The school receiver may be either the superintendent
of the district or an independent rei.

Section 211f designates current Priority Schools that have been in the most severe accountability
status since the 20d& school year as Persistently Struggling Schools and vests the
superintendestof thesedistricts with the powers of an indepéent receiver. The superintendent

IS given an initial ong/ear period to use the enhanced authority of a receiver to make

demonstrable improvement in student performance at the Persistently Struggling School, or the
Commissioner will direct that the scHdmard appoint an independent receiver and submit the
appointment for approval by the Commissioner. The law also establishes that any school that was
a Priority Schoofor three consecutive yeassconsidered a Struggling School, and the
superintenderis given the powers @&receiver. For these schools, the superintendent is given an
initial two-year period to make demonstrable improvement, as opposed to thieayperiod
giventoPer si stently Struggling Schokedenonstrablef a A St r
improvement, the Commissioner will direct that the school board appoint an independent receiver
and submit the appointment for approval by the Commissioner.

An independent receiver, wdh can be an individuah notfor-profit organizatio, or another

school district, hasole responsibility to manage and operate the school aall tlee enhanced
authority of a school receiver. Independent receivers are appointed for up to three school years
and serve under contract with the Commissrorif a school fails to make demonstrable
improvement while subject to Independent Receivership, then the Commissioner shall direct that
the school be converted to a charter school, placed under management of the State University of
New York or the CityJniversity of New York, or phased out and closed.

For the 201516 and 2016L7 schoolears, the Governor and State Legislature appropriated $150
million to support schools that had been identified as Persistently Struggling as of July 2015 and
schools thehad been identified as Persistently Struggling or Struggling for the entirety of the
201617 school year. Funds that were not used by schools irnZ®abd 2016L7 remain

available for use in the 20418 school year.

CSI schools that are part of theeevership program will have the same interventiasesbove,

with the additional accountability requirement of needing to make demonstrable improvement to
avoid being taken over by an independent receiver. In addition, CSI schools in the Receivership
program will continue to be closely monitored Bbgpartmenstaff through the use of the
Receivership Demonstrable Improvement Leading Indicators reports, along with monitoring visits
and phone cheeins between Receivership schools, the district,thadertment

In addition to the supports and interventions outlined for CSI schools and TSI schools, New York
Statewill require any school that is not identified as a CSI or TSI s¢hablreceives a Level 1 on
any indicator for anyccountability subgroup to complete a selissessment and inform its district

Revised State Template for the Consolidated State Plan 103



of the additional assistanteatthe schooheeds to improve. The distriah turn, must identify the
supportthatthe districtwill provide in its consolidated application for federal funds.

New Yok Statebelievesthat the combination of having progressive intervention systems and
multiple levers available for more extensive interventiavi'en necessarwill allow New York
Stateto consider the most appropriat¢erventiors for the identified sisool and selectively apply
interventionsasdeemed appropriate.

d. Resource Allocation Review. Describe how the State will periodically review
resource allocation to support school improvement in each LEA in the State
serving a significant number orpercentage of schools identified for
comprehensive or targeted support and improvement.

New York State recognizes that the strategic use of resources is a critical component of improving
student outcomes. New York State will support effective resouimsatibn through the cycles of
resource allocation reviews of districts with significant numbers of Comprehensive and Targeted
Supports and Improvement Schools described previously. The State will also promote the
effective use of resources by ensuringtttesources are closely analyzed as part of the Needs
Assessment process. The Resource Audit that schools must perform will closely examine how
schools use their time, space, and staff. In addition, New York State understands the critical role
that proessional development can play in school improvement, and thus will require identified
schools and districts to analyze the effectiveness of previous professional development during the
Resource Audit. LEAs will receive guidance and training to supportabdity to conduct

Resource Audits and promote the effective use of resources.

e. Technical Assistance. Describe the technical assistance the State will provide
to each LEA in the State serving a significant number or percentage of schools
identified for comprehensive or targeted support and improvement.

New York State will significantly expand its current technical assistance offerings to provide
support so that the schools identified as having the greatest needs will be the ones that receive the
mostattention from New York State. New York State will provide support and technical

assistance through the eight key functions outlined previously:

1 Supporting the Comprehensive Diagnostic Needs Assessment process

Supporting the development and implementatibechoolwide plans

Supporting the implementation of Evidergased Interventions and Improvement Strategies
Promoting Districtwide Improvement through Training and Support to Districts

Providing data to inform plans and call attention to inequities

Connecting schools and districts with other schools, districts, and professionals
Allocating and monitoring school improvement funds

Providing additional support and oversight for schools not making progress

= =4 4 -8 -8 a2 -9
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Supporting the Comprehensive Diagnostic Needs Assessment proc

ASupplying a Department representative to conduct DTSDE reviews for CSI Schools (Year 1)

ASupplying a Department representative to conduct Progress Reviews and DTSDE reviews in CSI
schools not making progress (Years 2 and 3)

AProviding training to Districts on conducting Comprehensive Needs Assessments in TSI Schools

AProviding feedback to Districts on Comprehensive Needs Assessments conducted for TSI
schools

AAdministering a Reviewer Credential program to ensure that those conducting reviews for
districts have specific skills

Aproviding guidance and training on conducting Resource Audits and analyzing Tier 2 and Tier 3
indicators

Providing additional support and oversight for schools not making

progress

fOffering onsite and offsite technical assistance to schools that do not make gains each
year
AMaving all DTSDE reviews after Year 1 focused on CSI schools that have not made gains

ARequiring districts with CSI schools that did not make gains in Year 1 to complete a
Principal Support Report to identify areas where assistance is needed

ARequiring districts with CSI schools that do not make progress in Year 1 and Year 2 to
complete an assessment of School Leader capacity

ARequiring CSI schools that do not make progress in Year 1 and Year 2 to partner with a
Regional Technical Assistance Center

APlacing all CSI schools that arédentified as CSI schools into the Receivership program
APlacing any current Priority School that is identified as a CSI school on the initial list into
the Receivership program
AConsidering additional interventions when applicable, such as identifying a school as SURR
or utilizing the Distinguished Educator

Supporting the development and implementation of schoolwide plans

AProviding guidance and training to schools and districts on the development of improvement
plans

AProviding feedback on CSlI plans
AApproving CSI plans

AConducting Progress Reviews in select CSI schools that provide feedback and recommendations
on the implementation of the current plan (Years 2 and 3)

AProviding training to Districts on conducting Progress Needs Assessments
AUsing a performance management system that documents progress toward goals
AProviding orsite and offsite support to assist schools in the Receivership program
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Supporting the implementation of Evidenbased Interventions and
Improvement Strategies
AConnecting schools and districts to Evidebesed Interventions

Adentifying select Schoolwide Improvement Strategies for CSI schools to consider and providing
training to support the planning and implementation of those strategies

ALimiting the transfer of incoming teachers at CSI schools to those who have been rated
Effective or Highly Effective in the most recent evaluation year (consistent with Collective
Bargaining Agreements)

ARequiring CSI schools to ensure that staff receive PD on the implementation of the plan

AProviding training and guidance to CSI schools and districts to support the establishment of a
Parent Participatory Budget process

ARequiring CSI and TSI schools to complete annual surveys of parents, teachers, and students
Aassisting districts with identifying surveys to use

Promoting Districtvide Improvement through Training and Support to

Districts

AProviding training on supporting identified schools through topics such as:

Aconducting Comprehensive Diagnostic Needs Assessments and Progress Needs
Assessments

Adentifying root causes

Aaddressing root causes through Evidetbesed Interventions,
Adeveloping and approving improvement plans
Zestablishing a Parent Participatory Budgeting process

Providing data to inform plans and call attention to inequities

FOffering data comparing schools to schools within the district and across New York State

APublishing pepupil expenditures for each district and school on the New York State
website

APublishing a New York State Equity Report that identifies rates of assignment to
Ineffective, Outof-Field, and Inexperienced teachers between minority andilmmome
students in Title | schools and ntmw-income, noAminority students in nosTitle |
schools at the district level

AEstablishing annual cycles of resource allocation reviews of districts with significant
numbers of identified schools

AEngaging with districts where inequities are identifed to determine the most appropriate
actions that to reduce and eliminate these inequities
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Connecting schools and districts with other schools, districts, and professig

AProviding opportunities for identified schools and districts to connect with schools and
districts facing similar challenges

AProviding opportunties for identified schools to connect with higherforming schools
with similar demographics

AConnecting schools to Regional Technical Assistance providers, such as BOTESCRSE
and RBERNs

Allocating and monitoring school improvement funds

Aproviding Title | identified schools with a base allocation to develop and implement their
improvement plan

FOffering an additional allocation to Title | CSI schools that make progress, and an additional
allocation in conjunction with technical assistance to schools that do not make progress

Ancentivizing socioeconomic integration through grants

Providing additional support and oversight for schools not making

progress

ROffering onsite and offsite technical assistance to schools that do not make gains each
year

AHaving all DTSDE reviews after Year 1 focused on CSI schools that have not made gains

ARequiring districts with CSI schools that did not make gains in Year 1 to complete a
Principal Support Report to identify areas where assistance is needed

ARequiring districts with CSI schools that do not make progress in Year 1 and Year 2 to
complete an assessment of School Leader capacity

ARequiring CSI schools that do not make progress in Year 1 and Year 2 to partner with a
Regional Technical Assistance Center

APlacing all CSI schools that arédentified as CSI schools into the Receivership program*
APlacing any current Priority School that is identified as a CSI school on the initial list into
the Receivership program*
*Transfer schools will not automatically be placed in Receivership, but will instead be
reviewed to determine the appropriate intervention.

AConsidering additional interventions when applicable, such as identifying a school as SURR
or utilizing the Distinguished Educator

f. Additional Optional Action. If applicable, describe the action the State will
take to initiate additional improvement in any LEA with a significant number
or percentage of schools that are consistently identified by the State for
comprehensive support andmprovement and are not meeting exit criteria
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established by the State or in any LEA with a significant number or percentage
of schools implementing targeted support and improvement plans.

New YorkStatd s system of di f f er enNaw&orleSthte o focusitsnt abi | i
attention on the districts and schools that are not making progdessYorkSt at e 6s pr oce s s
identifying districts allows districts to be involved witlew YorkS t a éefferts £ support

improvement and encourages districts to pursue a cohesive, systemic approach to improvement at
both the district and school level. In addition to the supports and interventions outlinedtbarlier,
Departments currently piloting a ditrict-level Technical Assistance Review process \aitid

expandhis pilot andmplementa districtlevel review process to assist districts with multiple

identified schools.

5. Disproportionate Rates of Access to Educator&ESEA sectionl111(g)(1)(B))
Describe how lowincome and minority children enrolled in schools assisted under
Title |, Part A are not served at disproportionate rates by ineffective, oubf-field, or
inexperiencedteachers, and the measures the SEA will use to evaluate and publicly
report the progress of the SEA with respect to such descriptiof.

As described further in Section D of this plan, the Department has undertaken many initiatives

over the past seven yedhatfocused on the goal of ensuring that all students abttessYork

State, regardless of their physical location, acquire the knowledge, skills, and abilities that students
need to realize personal success in college, career, and life. Despite earnest effort, we have not yet
achieved this goal, and past NYSED effchave not yet delivered the desired improvements in

equity and educational excellence. As we know, too many schools and students chronically
struggle, and subgroup achievement gaps persist.

We also know that, among school based factors, nothing maubeesto improving student
outcomes than teaching and school leaderstigcordingly, the Department is committed to the
principle that all students should have equitable access to great teachssbaolidaders.

Consistent with the requirements of &§ what follows is a technical description of the rates at
which low-income and minority students in Title | schools are assigned to ineffectivef-beid,
and inexperienced teachecempared to notow-income, norAminority students in noititle |
sdhools. For a description of how the Department intends to improve equitable access to
experienced, qualified, and effective teachers and school leaders, please see Section D.

The Department will usthe following definitions for lowincome students, mimidy students,
ineffective teachers, outf-field teachers, and inexperienced teachers:

12 Consistent with ESEA section 1111(g)(1)(B), this description should not be construed as requiring a State to develop
or implement a teacher, principal other school leader evaluation system.

13 See, e.g., Leithwood, K., Seashdmmuse, K., AndersorS. , and Wal hstrom, K., fAHow Lea
Student Learning: Review of the Researcho. New Yor k Cit
Understanding Teacher s’ |l mpact on Student Achievement 0.
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Ineffective teacher

Teacher who receives an Ineffective rating on his/her
overall composite ratintf

Out-of-field teacher

Teacher whaoes not hold certification in the content
area for all the courses that he/she teathes.

Inexperienced teacher

Teachers with threer feweryears of experience.

Low-income student

Student who participates in, or whose family participat]
in, economiassistance programs, such as the free or
reducedprice lunch programs, Social Security Insurang
(SSI), Food Stamps, Foster Care, Refugee Assistancg
(cash or medical assistance), Earned Income Tax Cre
(EITC), Home Energy Assistance Program (HEAP),
Safet/ Net Assistance (SNA), Bureau of Indian Affairs
(BIA), or Family Assistance: Temporary Assistance fo
Needy Families (TANF). If one student in a family is
identified as economically disadvantaged, all students
from that household (economic unit) may beritified as
economically disadvantaged.

Minority student

Student who is identified as American Indian or Alaskd
Native, Asian, Black or AfricaAmerican, Hispanic or
Latino, Native Hawaiian/Other Pacific Islander, or
multiracial.

Using the most recently availaldata (201516 school year), the Statewide analysis is as

follows!®:
STUDENT Rate at | Disproportionality Rate at Disproportionality| Rate at which | Disproportionality
GROUPS which between rates which between rates students are between rates
students students are taught by an
are taught taught by an inexperienced
by an teacher

14 Teaching and school leadership are mdithensional professions and research overwhelmingly confirms the

importance of using multiple measures of educator effectiveness when determining summative evaluation ratings for

teachers and school leaders. Teachdr@incipal summative annual evaluation ratings in New York State include

measures of student growth (multiple measures where collectively bargained) and observations of practice based on

rubri St at dééDBepafneeat s burrenty ursdergbind.aegraltl e r s hi p

CcsS

aligned

t o

t he

year process to review and revise its ELA and math Learning Standards, State assessment program, and educator
eval

assessments will be used for advisory purposes only. Educators whose original evaluations included these measures
receive a

W i

uati on

system.

second

During this time, me&lsAardenath State

set of scores and ratings

These trasitions ratings will be used in applicable school years for the purposes of the equity analysis.
15 Although the Department currently has studiatcher linkage information for all courses, we do not yet have the

ability to determine whether notevey course that every teacher teaches is a course for which he/she is appropriately

certified. Until that time, we will calculate rates of student assignment tofdigld teacheby using our existing
indicator of whethea teacher is not certified fong of the courses that they teach.
16 This analysis is based on 1,538,156 students and includes elementary, middle, and high schools.
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ineffective out-of-field
teacher teacher
Low-income | Box A: Box E: enter Box I: enter
students enter rate rate as a rate as a
enrolled in asa percentage percentage
schools percentage
receiving 26% 32%
funds under | 1.1%
Title I, Part
A Enter value of Enter value of Enter value of
(Box A)i (Box B) (Box E)T (Box F) (Box )T (Box J)
Non-low- Box B: Box F: enter Box J: enter
income enter rate 1.0% rate as a 17% rate as a 16%
students as a percentage percentage
enrolled in percentage
schools not 9% 16%
receiving 0.1%
funds under
Title I, Part
A
Minority Box C: Box G: enter Box K: enter
students enter rate rate as a rate as a
enrolled in asa percentage percentage
schools percentage
receiving 29% 33%
funds under | 1.3%
Title |, Part
A Enter value of Enter value of Enter value of
(Box C)i (Box D) (Box G)i (Box H) (Box K) i (Box L)
Non- Box D: Box H: enter Box L: enter
minority enter rate 1.2% rate as a 21% rate as a 17%
students asa percentage percentage
enrolled in percentage
schools not 8% 16%
receiving 0.1%
funds under
Title |, Part
A

As the table above makes clear, across New York Statentmwne andninority students are
much more likely to be assigned to ineffective -ofifield, and inexperienced teachers.

Specifically:
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Student Placement with Ineffective Teachers

2.0%
1.5%
1.3%
1.1%
1.0%
0.5%
0.1% 0.1%
|

0.0%
Low Income Students Non-Low Income Minority Students Non-Minority Students
in Title | Schools Students in Title | Schools in Non-Title | Schools

in Non-Title | Schools

1 Low income students in Title | schools drketimes more likelyto be taught by a teacher
who received a rating of Ineffectiveompared to students who are not low income irr non
Title I schools.

1 Minority students in Title | schools al& times more likelyto be taught by a teacher who
received a rating of Ineffectiyeompared to nominority students in neifitle | schools.

Student Placement with GQof-Field Teachers
35%

30% 29%

26%

25%
20%
15%
9%

10% 8%

5%

0%
Low Income Students Non-Low Income Students Minority Students Non-Minority Students
in Title | Schools in Non-Title | Schools in Title | Schools in Non-Title | Schools

1 Low income students in Title | schools arearly three times more likelyto be taught by
an outof-field teachercompared to students who are not low income inTide |
schools.

1 Minority students in Title | schools amore than three and a half timesmore likely to
be taught by an owdf-field teachercompared to students who are not low income irr non
Title I schools.
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Student Placement with Inexperienced Teachers
40%

35% 32% 33%

30%
25%

20% 16%

16%

15%
10%
5%

Low Income Students Non-Low Income Students Minority Students Non-Minority Students
in Title | Schools in Non-Title | Schools in Title | Schools in Non-Title | Schools

0%

1 Low income students in Title | schools &ance as likelyto be taught by a teacher with 3
or fewer years of experiencmparedd students who are not low income in fftle |
schools.

1 Minority students in Title | schoolsiore than two times more likelyto be taught by a
teacher with 3 or fewer years of experieramampared to nominority students in non
Title I schools.

Similar trends are seen within student subgroups:

Student Placement with Ineffective Teachers by Student

Subgroup
2.0%
1.5% 1.4%
1.2% 1.2%
1.0%
1.0%
0.6% 0.6%

0.5%

0.5%
. 0 -

0.0%

Asian Black Hispanic White Non-ELL Non-SWD
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1 Asian students ammore than twice as likely and Black and Hispanic studentsre than
ten times as likelyas White students to be placed with a teacher who received a rating of
Ineffective.

1 ELL students aréwice as likely and students with disabilities anearly twice as likely,
to be placed with a teacher who received a rating of Ineffectbrepared to their
counterparts.

Student Placement with Qof-Field Teachers by Student

Subgroup
35%
30%
30% 28% 28% ’ 29%
25% 21%
20% 9
’ 17% 16%

15%
10% 8%

5%

0%

Asian Black Hispanic White Non-ELL Non-SWD

1 Asian students ammore than two and a half times as likelyand Black and Hispanic
studentsmore than three times as likelyasWhite students to be placed with an-oi#
field teacher.

1 ELL students and students with disabilities raearly twice as likelyto be placed with an
out-of-field teacher thaaretheir counterparts.

Student Placement with Inexperienced Teachers by Student

Subgroup
o S7v 35%
35% 32% 33% ’
0,

30% e 0
_— 24% 23%
20% 17%
15%
10%

5%

0%

Asian Black Hispanic White Non-ELL Non-SWD
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1 Asian students an@more likely than White students and Black and Hispanic students are
nearly two times as likelyas White student$o be placed with an outf-field teacher
thanaretheir counterparts.

1 ELL students and students with disabilities areradte likely to be placed with an outf-
field teacher thaaretheir counterparts.

As previously stated, the Department seeks to ensure that all students have equitable access to
effective, qualified, ath experienced teachers asthoolleaders. Given our persistent subgroup
achievement gaps, this goal is one that we must achieve with great urgency.

The Departmenrfirmly believes that investment in our educator workforce is the critical
component in claeg the achievement gap and helping all of New Y8iki®d s st udent s bec
college, career, and civic ready. Specifically, the Department believes that by:

1) Strengthening the preparation of new teachers, principals, and other school leaders through
the deelopment of P20 educator preparation partnerships;

2) Recruiting and supporting promisindjverse candidates to enter those preparation
programs;

3) Ensuring that new teachers athoolleaders have comprehensive, differentiated supports
that help them transon from preservice to employment and leveraging experienced,
effective teachers and school leaders to serve as mentors;

4) Establishing a collective understanding of what great teaching and leadership looks like for
all educators across the entire contimuof their careers and ensuring that teachers and
school leaders have comprehensive systems of feedback and support;

5) Providing tools and resources to support LEAs to implement these systems of feedback and
support, including through building the capacitysohool leaders;

6) Ensuring that there are opportunities for-grthbedded professional learning and
collaboration that promote the ability of teachers and school leaders to meet the needs of
our diverse student population, including building an understgrafithe principle of
Universal Design for Learning, positive behavior interventions and supports, and social and
emotional learning; and

7) Creating and sustaining teacher and school leader leadership opportunities through career
continuum pathways that aresponsive to local needs.

We will better be able to meet our goal of ensuring that all students have access to great teachers
andschoolleaders who can provide them with the support that they need to be college, career, and
civic ready. Research androown New YorkStatespecific experience tells us that the

combination of strong preparation, mentoring and induction; meaningful systems of feedback and
support for educators; professional development; and leadership opportunities, when implemented
aspart of a comprehensive system that leverages partnerships between schools and educator
preparation programs, are important parts of distvide strategies to increase student

achievement and equitable access.

Although there are districts and BOCES asrthge State that are already engaged in sorak thie
strategies outlined above, we know that the familiarity and readiness of districts and BOCES
varies.To assist those LEAs that are already undertaking sorak this work while at the same
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time building capacity Statewide, the Department will provide the following types of technical
assistance and support to LEAS:

1. Provision of equity reports
2. Continued investments in the professional development of teachers and school leaders

3. Expansion ofoolkits and other resources associated with the Educator Effectiveness
Framework and Leadership Pathway Continuums

4. Outlines of key indicators for Talent Management Systems
5. Example LEA profiles

As described further in Section D of this plan, the &&pent will provide support and technical
assistance to LEAs as they work to understand the equity meteasify sources of appropriate

data and methods for additional local analysesl guide LEAs in the design of comprehensive
systems of professiahlearning, support, and advancement for all educators. There will be regular
opportunities for diverse stakeholders to reflect upon, refine, and help shape enhancements to the
Department 6s pl an.

To promote transparency, the Departmeititannually publsh EquityReports at both the State

and district levebn its Public Data Access site, data.nysed.gov disdribedifferences in rates

of assignment to ineffective, cot-field, and inexperienced teachers between minority and low
income students in Téd | schools and nelow-income, noAminority students in neititle |

schools. These reports will be published annually so existing gaps and progress in closing those
gaps will be able to be compared from year to yiéar.a complete description of the mes that

may be included in these reports, please see Section D of this application.

6. School ConditiondESEA section1111(g)(1)(C)): Describe how the SEA agency will
support LEAs receiving assistance under Title I, Part A to improve school conditionfer
student learning, including through reducing: (i) incidences of bullying and harassment; (ii)
the overuse of discipline practices that remove students from the classroom; and (iii) the use
of aversive behavioral interventions that compromise studentéalth and safety.

It is a priority of the Board of Regents that New Y &tiateschools foster a culture and climate
that makes school a safe haven where every student feels welcome and free froardsament
discrimination and bullying, especiallyofr traditionally marginalized youtimcluding, but not
limited to, youth of color; Lesbian, Gay, Bisexual, Transgender and Queer (LGBTQ) aodth
youth with disabilitiesA metaanalysis of 80 studies analyzing bullying involvement rates (for
both bullyng others and being bullied) for 1@ 18-yearold students reported a mean prevalence
rate of 35% for traditional bullying involvement and 15% for cyberbullying involverfent.
Students who experience bullying are at increased risk for poor school adjustment, sleep

7 Modecki, K. L., Minchin, J., Harbaugh, A. G., Guerra, N. G., & Runions, K. C. (2BL#tying prevalence across
contexts: A metanalysis measuring cyber and traditional bullyidgurnal of Adolescent Health, 55, 6621.
Retrieved from http://www.jahonline.org/article/S10539X(14)002547/abstract
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difficulties, anxiety, and depressi§rand are twice as likely as ndmillied peers to experience
negative health effectsuch as headaches and stomachathes.

Respet is a learned behavior, and it has never been more important than today that schools take
proactive steps to keep students $ade bullying and harassmenPrevention starts before an
incident occurs, ando be successful, schools must:

1 Send a unied message against bullying, harassment, intimidation, and discrimination to
students, staffand parents

Ensure supportive and positive classroom environments

Practice deescalation techniques

Communicate with students, stadhd parents about their eslin prevention and intervention

Take student complaints seriously and ensure that they are addressed quickly and competently
Ensure that student discipline practices are equitable and proportionate to the incident

Reduce the overuse of punitive and egimnary responses to student misbehavior

= =4 =4 -8 -9 -9

With these goals in mind, the Departmeiiit support districts in creating conditions that

maximize all studest arning, especially for traditionally marginalized yqutitiuding youth of
color, LGBTQ youthand youth with disabilities, through activities, policies, and strategies that
reduce bullying, harassment, and the overuse of punitive and exclusionary responses to student
misbehavior The Department will also promote thiederstanding of diverse cutal

characteristics, positive disciplinary practices, improving school climate, and providing students
with sociatemotional support. The Departm&aintinues to develop and build upon existing
guidance and resources to combat harassment, bullying, @nidhé¢hstion, and to enhance efforts
to build and maintain positivend healthyschool climates. Efforts will be expanded to provide
capacitybuilding guidancgstrategiesbestpractice resourcesnd professional development for
school administrators, itrsictional staff, and noeimstructional staff in the following areas to
advance these initiatives:

Dignity for All Students Act (DASA)

New York Stateds Dignity fNewVYd&EHKSIt aStebde ptud | Act
elementary and secondary schsinidents with a safe and supportive environntieattisfree from
discrimination intimidation; taunting harassmentand bullying on school property, and at school
functions, includingbut not limited to, discrimination based op @& r sautnabos perceived

race, color, weight, national origin, ethnic group, religion, religious practice, disability, sexual
orientation, gender, or sex.

SociatEmotional Wellness and Adverse Childhood Experiences (ACES)

18 Center for Disease ContrdlationalCenter forinjury Preventiorand Control (2015)Understandindpullying.
¥ Gini, G., & Pozzoli, T. (2013)Bullied children and psychosomatic problems: A rreatalysis Pediatrics
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One out of four children attendjrschool has been exposed to a traumatic event that can affect
learning and/or behavidf.Trauma caraffectschool performance and learning and cause
unpredictable or impulsive behavjas well as physical and emotional distress. It is critical to
developand create traursensitive schools that help children feel saféhatthey can learn.

Reduce Exclusionary Discipline and Implement Restorative Practices

Recent research has demonstrated that student suspensions and expulsigptedo harm, and
students who are suspended are disproportionatetglikely to drop out of school, anth
adulthood be unemployed, reliant on sociaklfare programs, and imprisoned.

To be successful in implementiagositive school climate in all schools, weist evaluate current
school discipline practice, move away from z&sterance discipline policies, and encourage the
use of restorative practices in schools. Restorative practices encourage healthy relationships
between staff and students and seek tolvesconflict rather than just punish offenders. Successful
implementation of restorative practice results in reducing harmful behavior, repairing harm, and
restoring positive relationshigs.

Eliminate Aversive Behavioral Interventions

The Departmendefines aversive interventions @s intervention that is intended to induce pain or
discomfort to a student for the purpose of eliminating or reducing maladaptiesiors

Beginning in 2006, the Departmert & general prohibition on the use of aversiehavioral
interventionsandex i sti ng Commi ssionerods Regulations 200
aversive interventions as part of a behavioral intervention plaDepartmenwill continue to

leverage staff expertise and resources createldeb@ffice of Special Education to provide

technical assistance related to the effective use of Positive Behavioral Intervention and Supports
(PBIS) systemgunctional behavioral assessmerishavioral intervention planbehavioral
specialistssuspension monitoringnd other professional development to support schools,

particularly those that are identified under IDEA and/or the State Performance Plan.

Measure School Climateby Using School Climate Surveys

The Department is encouraging schools to administdd iSeDepartment of Education school

climate surveys$o students, parentand st aff. Studentsdéd ability to
on quality teaching and academic resourcesalsaton a supportive school environment that

fosterss t u d growth dindividuals and affirms their worth as human beings within the

educational and social setting of sch&roA school culture where differences are not merely

20 National Child Traumatic Stress Network Schools Committee. (October 2008). Child TFaotk for Educators.

Los Angeles, CA & Durham, NC: National Center for Child Traumatic Stress

2! Restorative Practices: Fostering Healthy Relationships & Promoting Positive Discipline in Schools A Guide for
Educators

22 payne, E., & Smith, M. (2013). LGBTQ kids, school safety, and missing the big picture: How the dominant bullying
discourse prevents school professionals from thinking about systemic marginalization or... Why we need to rethink
LGBTQ bullying. QED: A Jourad in GLBTQ Worldmaking, (1),-36

Revised State Template for the Consolidated State Plan 117


https://safesupportivelearning.ed.gov/edscls
https://safesupportivelearning.ed.gov/edscls




